Educational Provision
for Pupils with
Autistic Spectrum Disorder







TABLE OF CONTENTS

Foreword
Introduction

Chapter 1 What is autism?
Triad of |npairnents
The Causes
Spect rum D sor der s 1
The Learning Sylein
I ndi vi dual s
w th ASDs 11

O wVWwoo~N W Kk

Chapter 2 Intervention
approaches 15
Educat i onal Appr oaches 15
Conmmuni cat i on Appr oaches
18
I nteractive Approaches 19
@oncl usi on 20

Chapter 3 Current educational
provision for pupils with

autistic spectrum disorder 21
SECTION A: SPECIAL CLASSES IN

MAINSTREAM SCHOOLS 21
The Establ i shnent of Speci al
Q asses 21
Support Servi ces 22
Fundi ng 22
Referral and Enrol nent Policies
23
Gont i nuumof Provi sion 23
Qurricul um 24
Integration 25

Prof essi onal Devel opnent 25
The Provision of Sunmer

Pr ogr ammes 26

(hal I enges for the School 29
SECTION B: PROVISION FOR PUPILS

WITH AUTISM IN SPECIAL SCHOOLS 32

Resour ces 32
Referrd 32
Pre-school Provi si on 33
Qurricul um 33
Integration 34
Prof essi onal Devel opnent 34
Sumrer Provi si on 35
School Admini stration 36
Future (hal | enges 37

Chapter 4 The rationale for
continuous educational

provision 39
Thi nki ng and Lear ni ng 40
@oncl usi on 41

Chapter 5 Continuous provision

- the challenges 43
Inplications of Qourt
Judgenent s 44
The Enmergence of Sumrer
Pr ogr ammes 45
Chapter 6 Conclusions and
recommendations 49
National Rolicy 49

ldentification and Referra 50
A Qnti nuumof Provision 51
Gont i nuous Educat i onal

Provision 53
Pupi | / Teacher Ratio 54
Fundi ng 54
Support Servi ces 55
Prof essi onal Devel opnent 56
Qurricul um 58
Goncl usi on 59
APPENDIX 1 Soecial classes in
nai nst r eam school s 61

APPENDIX 2 Soeci al school s wth
provision for auti sm 62



ASD: Educational Provision for Pupils with Autistic Spectrum Disorder

APPENDIX 3 Laoi s Education Centre 63
APPENDIX 4
Gongress Resol utions 2001 65
Qongress Resol ution 2002 65
BIBLIOGRAPHY 66

—jv—






Foreword

Autism has been the subject of nuch recent debate, particularly
given the recent Judgenent in the Snnott Case, the establish-
nent of the Task Force on Autismby the Mnister for Education in
2001 and the growth in the nunber of pupils with autismin both
nai nstream and speci al schools. The Departnent of Education and
Sience has facilitated the establishnent of special classes for chil -
dren with autismin both mai nstream and special schools and al so
funded a nunier of private school s providing an education based on
the applied behavioural anal ysis approach. Parents, in sone cases,
have also insisted that their children wth autismbe fully integrated
into nainstream classes, creating additional challenges for class
teachers and principal s in prinary schoodl s.

In the light of these developnents, the GCentral Executive
Cormttee of the INTO established a Sub-Cormittee on Autismto
investigate all aspects of the subject. This report is the cul mnation
of the work of the subcommttee. The organization would like to
acknow edge the work of the subconmmttee, whose nenbers were
as folows:

Austin Corcoran Gentral Executive Conmittee, Cathaoirl each

Mry Lally Central Executive Committee
Angel a Dunne Central Executive Commttee
Tish Bl fe S. Joseph's National Schoal ,

Newt ownnount kennedy

Usula Mtter S. Joseph's National Schoal ,
Newt ownnount kennedy

JimMMnagle Qr Lady's BN§ Ballinteer
S obhan Al en S. Glriel’s N§ Qrk

John Cxrrall S. Peter’'s NS Wl ki nstown
Angel a Leonard S. Paul’s NS, Beaunont
Mrie Gantwel | S. Paul’s NS Beaunont

Bha Htzpatrick Scoil Muire, Leixlip

Eanon Dunne Beechpark NS

Rta Duffy Beechpark NS

TomO Ul livan Assistant General Secretary
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Maria MCarthy Press Gficer
Deirbhile Nc Qaith Snior Oficid

The organi zation would also like to record its appreciation of the
work of Ms. Tish Bal fe, who was conmissioned to wite Chapters Qne,
Two and Four of the report. Qur thanks is also duetoall the principals
and t eachers who conpl et ed t he questi onnai res whi ch formthe basi s
for Chapter Three of the report.

Teachers’ openness and commtnent to enbraci ng the chal | enges
energi ng fromthe i ncreasi ng nunbers of pupils wth auti smpresent -
ing intheir classroons is a credit to the profession. Teachers have
always fought on behal f of our nost vulnerable pupils — particularly
given the paucity of support services to assist themin their work —
and will continue to give their energy and comnmitnent to neeting
the specia educational needs of such pupils. This report, which calls
for adequate resources, proper support services and continuous
prof essi onal devel opnent opportunities, nmay be considered a val u-
able addition to the organi zation' s publications in the area of special
educat i on pol i cy.

John Garr

General Secretary

Sept enber 2002



Introduction

I t has only beenin recent years that childrenwth Auti smor Autistic
SpectrumD sorder (ASD have been recogni sed as a separat e cate-
gory for the purposes of providing special education. Though the
needs of children wth Auti smwere addressed to sone extent in the
Speci al Education Review Conmttee Report (SEROQ (DES 1993), it
appears that the preval ence of Autismwas underestinated. It is al so
clear that there was little understanding of Autismat that tine.
Today, Autismis frequently referred to as a spectrum di sorder
because it can range fromrel atively mld to profound y handi cappi ng.
However, the SERC report recognised that no one type of educa-
tional provision woul d neet the needs of all children wth Auti smand
that a conti nuumof provision shoul d be avail abl e rangi ng frominte-
gration in nainstream school settings to enrolnent in special
schools. At thetine of the SERCreport, there were no speci a cl asses
for children wth Auti smin nai nstreamschools. Inthe nain, children
wth Autismattended special schools for pupils wth enmoti onal and
behavi oural disorders. In other special schools a teacher could be
enpl oyed for every six pupils wth Autism(SERC 1993:142). Secid
needs assi stants coul d be appoi nted to school s and cl asses with chil -
dren wth Autismin accordance with the ratio recommended for
pupi | s wth severe and enotional and behavi oural disordersi.e. onthe
basis of one per class. The all ocation of specia needs assistants has
increased since. It was al so recommended in the SERC report that
addi tional teachi ng support coul d be provided to pupils wth Autism
enrol led in nmai nstreamschool s — a mni mnumof five hours per week.
The Departnent of Education at the tine was not in a position to
quantify the nunber of pupils with Autismin the education system
In addition to the Special Schools for pupils wth enotional and
behavi our disorders, which have aways catered for pupils wth
Autism there are now 80 special classes for children wth Autismin
nai nstreamnational schools and 26 specia schools wth cl asses for
pupils with Auti smiAutistic SpectrumD sorder. There are al so nany
children who have been diagnosed wth Autismwho are fully inte-
grated i nto nai nstreamcl asses, though the total nunber i s unknown.
The establishnent of the special classes in recent years, in both
nmai nstreamand speci al school s, has mai nly been in response to high
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profile court cases taken by parents of children wth Auti smagai nst
the Sate, for failing to provide appropriate education for their chil -
dren. The nost fanous case has been that taken by Kat hl een S nnott
on behalf of her son Janes Snnott. In his judgenent in this case,
Justice Barr appears to have taken the viewthat it is not sufficient
for the Sate to discharge its constitutional obligations in a positive
nmanner (by respondi ng when approached). Rather the Sate nust be
proacti ve when provi ding educati on to the particul ar category of the
childrenwth disabilities. The Sate, as aresult of the Judgenent, has
aduty, therefore, not al one to devise a coherent policy in respect of
the provision of education to the children concerned, but equally
inportantly to ensure that the appropriate facilities and resources
are nade available to enable learning to take place. The findings of
Justice Barr, who agreed wth the findings of Justice O Hanlon
(1996), has lead to discussions pertaining to the type of education
provi si on whi ch shoul d be available to children with Autism and the
extent of provision during the school year. These issues are consid-
ered further in Chapters four and five.

The devel opnent of recent policy in the area of Specia Education
has been very nmuch influenced by the SERC Report. However, the
SERC Report did not adequately address the needs of children with
A It is no surprise, therefore, that in the context of this policy
vacuumparents were initiating court cases to secure the educati onal
rights of their children. Recognising the lack of expertise in the area
of Autism wthin the Departnent of Education and Science, the
Mnister set up a Task Force on Auti smin Qctober 2000, toreport on
current policy and practice. The Report of the Task Force was
published in Mrch 2002. The Departnent al so commissioned the
NER (The National Foundation for Educational Research: WK) to
carry out an eval uation of current educational provision for children
with AutismAutistic SpectrumDO sorder. This report has not yet been
publ i shed. In the absence of clear policy regarding educati onal provi -
sion for children wth Auti smASD, the Departnent has continued to
establish special classes in both nai nstreamand special schools to
cater for the grow ng nuniber of pupils diagnosed wth ASD However,
the Departnent has al so given sone financial support to CABAS
whi ch runs pre-school and prinary programmes for pupils wth ASD
using the Applied Behavi our Anal ysis approach to intervention. It is
currently fundi ng five such school s. These school s are not part of the
National School System There is al so an increasi ng nunber of pupils
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wth ASD fully integrated into nainstream prinary schools, very
often wthout adequate additional support. In order to deternine
national policy in relation to educational provision for children wth
A it isessentia, asafirst step, that the report of the Task Force
on Autismbe given full consideration and that the eval uation report
of the NFER be published. In light of the nany devel opnents in
special education since the SEHRC report was published in 1993,
consideration al so needs to be given to re-constituting the Special
Educat i on Review Gommittee to revi ewand advi se on policy i n speci al
education in general .

Chapterone of this report gives an overvi ew of Autismand seeks to
explain the nature of Autismor Autistic Spectrum D sorder. Chapter
two outlines various intervention approaches to teaching children
wth Autistic Spectrum O sorder. Chapter three outlines the experi -
ences of teachers in special classes for children wth AD in nain-
stream school s and special schools. This chapter is based on the
collation of responses to a questionnaire issued to these classes in
Novenber 2001 and January 2002. A description of provision in
special schools which have traditionally catered for pupils wth
Autistic Spectrum D sorder, is aso included in this chapter. Wile
questionnaires were not issued to teachers who had pupils wth
Autistic SectrumD sorder fully integrated in their classes, nany of
the concerns and recommendations outlined in this report woul d be
equal ly relevant in such situations. Chapter four gives a rationale for
conti nuous educational provision for pupils wth Auti snTASD. Chapter
five outlines the chal | enges concerning continuous provision. FHnally,
concl usi ons and recommendat i ons are i ncl uded i n Chapter six.



ASD: Educational Provision for Pupils with Autistic Spectrum Disorder




What Is autism?

hile it would seemthat autismis a relatively new syndrone,

hi story and fol kl ore woul d suggest that it has existed for quite
along tine. It nay be that individuals wth autismin the past were
those described as wtches, the village idiot, or indeed the village
sage. However, it was not until 1943 when Leo Kanner, a psychi atri st
fromBoston US A found that a group of his young patients were
presenting wth remarkably simlar synptons that the distinctive
features of the condition were |abelled. The nain defining features
that led Kanner to coin the term“BEarly Infantile Autisni included:

1 aprofound autistic wthdranal ;

i an obsessi ve desire for preservation of saneness;

1 a good rote nenory;

1 anintelligent and pensi ve expressi on;

1 mutism or |anguage w thout real communicative intent;

I over sensitivity to stinmuli and;

1 askilfu relationshipto opects.

Kanner’ s description | ed to nuch debat e and research over the | ast
sixty years and these in turn have led to nodifications of his origina
description of the syndrone. In an intensive study carried out in
sout heast London, Lorna Wng and Judith Gould (1979) began wth
Kanner's description of autismand concluded that the difficulties
associated wth autism coud be described as a “Triad of
| npai rnent s”:

i inpairnent of social interaction

i i npai rnent of social communication and

 inpairnent of socia inagination, flexible thinking and inagi na-

tion

It has been recognised that the triad of inpairnents wll have
varied effects on different individuals in different circunstances and
even on the sane individual over tine. In other words autismpres-
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ents itself differently between and even wthin individual s dependi ng
on their intellectual ability and age (Jordan 1999). It was these
differences that led Wng (1988, 1996) to introduce the idea of a
spectrum disorder, and to describe the syndrone as “Autistic
SpectrumD sorder” (AD).

Triad of Impairments
IMPAIRMENT OF SOCIAL INTERACTION

The literature indicates that individual s wth autistic spectrumdi sor -
ders nay live in a world of their own, they nay be al oof, distant,
renote or wthdrawn. This indicates that the individual wth autism
has difficulty relating to other people and is often unconfortabl e
wth others coming into his/her space. Wen first neeting a child
wth an AAD peopl e often formthe i npressi on that the individual has
a heari ng probl embecause of the indifference shown. Individuals wth
an ASD do not seemto under stand what others are thinking and nay
not be able to ‘put thenselves in others’ shoes.’” They seemto be
unawar e of social rules or conventions. An exanple of thisisthetypi -
cal inability of anindividua wthan ASDtorealisethat they nust wait
their turn.

Many children with AS3s nay show no interest in naking friends,
while sone of themwl| tolerate children around thembut wll not
initiate interactions. Qhers wll try tointeract but nay not have the
necessary skills to conduct an interaction successfully. Wile these
social skills can be learnt, the individual’s behaviour is often nechan-
ical and ankvard. It takes alot of effort onthe part of the individual
wth an ASDto devel op socialising skillsinorder tomaintainafriend-
ship.

IMPAIRMENT OF COMMUNICATION

Children wth AS>s have difficulty wth communication. My are
slow to devel op | anguage and sone do not devel op speech at all.
Qhers do use speech but it nmay be limted to words or phrases
recently heard e.g. an adult asks “Do you want a biscuit?” and the
child replies “Do you want a biscuit.” This is known as immedi ate
echolalia. Sone children with ASDs nay al so use wor ds/ phrases out
of context, for exanpl e rather than using a greeting when an adul t
approaches her, a child nmay say sonething |ike “youasleep?

Sone w I | acquire fluent | anguage but may speak in aflat tone | ack-
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inginintonation. They nay al so tend to talk at people rather than to
them as they do not conprehend the purpose of communication.
Those who have fluent | anguage may al so niss non-verbal cues such
as head nodding, facial expression, eye contact, which are often
essential elenments of conversation. Individuals wth ASs are often
perceived as being very innocent as they unquestioningly accept
vhat they hear and take what is saidto themvery literally. They nay
have an in-depth know edge of certain subjects and very often wll
use this know edge to hold a conversation wth others whether the
other individual isinterested or not.

IMPAIRMENT OF IMAGINATION

Children wth AS>s nay often have very linited interests and a
limted ability to play wth toys. As aresult they nay spend a |l ot of
ti ne unoccupi ed. However sone nay devel op unusual play patterns
wth objects e.g. spinning the wheels on a truck for |1 ong periods of
tine, opening and closing the lid of a box, or lining up objects in
straight lines. Many children al so like routine and can becone quite
stressed if routineis changed inany way e.g. if the furniture has been
changed about in a room the route to school has been changed due
to road works or if swnming classes are cancelled. The need for
saneness often leads to the child wth an ASD having a restricted
diet as s/he nay refuse to try different foods. My nay refuse to
wear new cl ot hes/ shoes.

It isinportant to note that a child wth an ADw | have el enents
of these three key features of autism The conbi nation of el enents

Figure 1 Triggers that could cause autism

Biological Birth/Pregnancy Neurochemical Neurological

Brain Dysfunction

Autistic Spectrum Disorder
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wll nake for a very distinctive child and wll place himiher on the
autistic spectrum However, each child wll have a different profile
and this profilew !l change dependi ng on t he envi ronnent, the educa-
tiona facilities available, their experience and aso their intellectud
dility.

The child wth an ADw || have peaks and troughs in his/her abili -
ties. Wthin the population of children wth A, there is a wde
range of cognitive ability, ranging fromthose wth severe |earning
difficuties tothose wth average or above average abilities. It is aso
inportant to renenber that autism can occur alongside other
disabilities e.g. Down Syndrone, Gerebral Pal sy.

The Causes

Wil e sone research has been done, as yet no one knows the
cause(s) of autistic spectrumdisorders. It isfelt that thereis no one
singe cause. Fith (1991) described autism as “a devel opnent al
di sorder due to a specific brain abnornality wthits originsin genetic
fault, braininsult or brain disease.” It has been suggested that there
nmay be a set of triggers any of which coul d cause auti sm(see figure
bel ow) (Qumne, Leach, & Stevenson 2000)

Several studies conpleted in recent years have indicated that the
i nci dence of autistic spectrumdisorders is onthe increase. There is no
reliable study of prevalence in Irddand available as yet. Auistic
Soect rumDi sorder is nore common in boys thanin girls.

Spectrum Disorders

As already nentioned, autismis a spectrumdi sorder and the nost
common disorders on the spectrum are Autistic D sorders (AD,
Asperger’s Syndrone (AS), and Pervasive Devel opnental D sorders-
Not QGherwise Specified (PODNX), FRhett’'s Syndrorme, and
Chi | dhood DO sintegrative O sorder (D :

AUTISTIC DISORDER

Autistic Osorder (AD is al so known as “Kanner’s Syndrone” and / or
“Cassic Autism” Before a child has reached 36 nont hs evi dence of
the triad of inpairnents is usually noticed i.e. difficulty in conmuni -
cating and relating to others, and aninability to play i nagi natively or
tothink inabstract ways. Inadditiontothetriad, repetitive behavi our

~10-
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patterns are often coomon e.g. flicking fingers/objects/pieces of
string, and/or insistence on followng rituas and routines e.g.
bedtine/bath tine rituals followng identical routes. There nay al so
be a fascination wth certain topics e.g. trains, washing nachi nes,
electricity, birds, tinetad es.

ASPERGER’S SYNDROME

The individual wth asperger’s syndrone (AS wll also present wth
sone el enents of the triad of inpairnents but these may be nore
subtle i.e. the individual wth AS nay be highly verbal but nay have
difficuties wth gestures, intonation, interpreting facia expressions
and body | anguage.

It has been suggested that the nai n difference between an i ndivid-
ual wth AD and an individua wth AS is that the individual wth
asperger’s syndrone has no significant delay in intelligence or
| anguage devel opnent. However the individual with AS nay have
nmotor clunsiness i.e. s/he may be awkward in hi s/her novenents,
nmay have difficulty witing or drawng neatly and nay often have
difficulty conpleting witten tasks. The individual nay have organi -
sational problens e.g. difficulty renenbering what books to bring to
school or class, what day the P.E uniformshoul d be worn or indeed
s’lhe may have difficuty finding his/her way around the
school / col | ege for cl asses.

Wat is the difference between individuals wth Asperger’'s
Syndrone (AS) and those with Hgher Functioning Autism (HA) ?
Miny believe that the individua wth ASis nore interested in peopl e
(al though they nay not always be successful in pursuing this) while
i ndi vidual s wth H-A nay showno i nterest in devel opi ng rel ati onshi ps
w th peopl e and may be happi est on their own.

Wng (1996) noted that sone very young children wth
“dassic/Kanner’s” autismdo go on to devel op | anguage and ot her
skills and by their teenage years nay have all the features of
asperger’s syndrone.

PDD-NOS

This conditionis al so known as “Atypical Autism” The | abel is usually
given when the conditions of ADor ASare only partially net. It nay
beinterns of age of onset (wereit is over 36 nonths) or where the
range of synptons are only partially present in two of the three
areas required for a diagnosis of ADor ASi.e. the triad, but do pres-

-11-
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ent wth synptons in one of the areas to a severe degree.

RHETT’S SYNDROME

This syndrone was first described by Fhett in 1966. It is a deve op-
nental disorder affecting girls and while it has simlarities to auti sm
whi ch cause this syndrone to occur wthin the autistic spectrum it is
diagnosed as a separate condition. The child is seen to devel op
nornal Iy until twelve nonths. After this, there is a rapid regressi on
and by eighteen nonths she will have |ost voluntary novenents of

her nouth, arns and hands. There is also significant loss of social

interaction. By the age of two years their understandi ng of | anguage
and their ability to speak is lost. Their cognitive ability is severely
i npai red.

CHILDHOOD DISINTEGRATIVE DISORDER (CDD)

This condition is also known as “Heller’'s Syndrone” after the
psychol ogi st who wote about it in 1908. It isarare condition were
a child develops normal Iy until three or four years of age, but then
rapidy regresses, losing speech, the ability to sociaise and play.
Their cognitive ability and notor skills are al so severely affected and
the synptons of autismare nanifested. Very little is known about
CDD.

It isevident that autismis a very conpl ex disorder. Research into
the causes and possibl e cures has been undertaken but it takes a
long tine to verify or discredit the results and an even | onger tine to
inpl enent the verified results. To date no cure has been devel oped
for autismbut Janzen (1996:111) states “A highly structured and
specific educational programme that addresses the predictable
deficits of auti smrenai ns the nost effective treatnent to date. The
ability to learn new skills to conpensate for deficits continues
throughout life.”

The Learning Style in Individuals with ASDs

The triad of inpairnents (Wng & Guld, 1979) vhichis centra to
autismwll hinder the learning a child can derive frominteractions,
fromcommuni cations, fromplay and fromi nagi nati on. Many chil dren
wth A nay also have additional learning difficulties (Ritter
1979) and these factors conbi ned, nake up a very distinctive child
inthe way s/he thinks and | earns. There i s evi dence fromabl e adults

—-12-
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wth AS»s that their auti smdoes indeed inpact on their |earning.
Sndar (1992 pg 295) has this to say:

“Being autistic does not mean being unable to learn but it does mean there are differences
in how learning happens...[what | think is most] frequently overlooked is that autism
involves differences in what is known without learning.... Gaps between what is expected
to be learned and what is already understood.”

Gandin (1995) and Wilians (1996) also refer to the apparent
differences in cognitive, perceptual and enotional process which
constitute an “autistic style” of thinking and | earning.

Povel | & Jordan (1997) say there are four inter-connected feat ures
of autisticthinking

1.The way in which the infornation is percei ved;

2.The way in which the world i s experi enced;

3.The way in which infornation is coded stored and retrieved in

nmenory; and

4.The rol e of enotion as a context in which these processes nay or

nay not operate.

Powel | & Jordan (1997) also identify three conmon difficulties in
the learning styles of those wth ASs.

 Dfficutyininteracting

i Dfficdtiesintransfer of learning and

B zarre behaviour — nany individuals wth AS» have difficulty

w th establ i shing awareness and understandi ng of the intentions
of others so they are often seen as being “odd’ or “bizarre”.

Teachers need to understand this “style” of thinking and | earning,
as the child with an ASD will have problens wth conmuni cation,
socialisation, imtation, play, perception, nenory, notivation, prob-
lemsolving, and generalisation. As these are essential elenents of
the I earning process, the teacher needs to aneliorate these difficul -
ties allowng the child wth an ASD nore effective access to the
curiculumvhile realising that “No two children wth auti smw | think
and behave in the sane way. Each child is an individua and wll
respond to their autism in his/her oawn way” (Jordan & Powell
1995:4)

Inorder to teach these individual s effectively the teacher needs to
nake an assessnent of their uneven profiles. This assessnent wll
indi cate and determne the focus of teaching needed i n any of those
areas. The teacher’s know edge and under standi ng of how auti smis
affecting the student’s learning style, the child s strengths, as well as

~13-
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the cognitive level of the child wll deternine an appropriate curricu-
lumfor the child. Parents and nenbers of a nultidisciplinary team
(psychol ogi st, speech therapi st and occupati onal therapi st) nmay al so
add to the teacher’s understanding of the learning styl e of the child.

Janzen (1996) points out that children wth ASDs have predi ctabl e
attributes which we al so need to be anare of in order to predict the
children’ s | earni ng needs:

1 Generally children wth auti smare known for their innocence and

gui | el essness.

1 They are not good at decei ving or inpressing peopl e.

1 They find it difficult to defend thensel ves, even though their

actions nay be nisunder st ood.

1 They are often over conpliant.

1 They are often perfectionists.

Ghildren with ASs al so have strengths which should be utilised
when devel oping an appropriate curricul umof work. They can take
| arge anmounts of information quickly and renenber the infornation
they take in for a long tine. They understand and use infornation
presented visually really well. They enjoy repeating routines which
are famliar tothem They concentrate, enjoy and work well on topics
which are of special interest to them They understand and wl |
adhere to rul es.

In order to effectively teach children wth AS»s, a structure is
needed which ensures that the content and |earning experiences
cater for their individuality. The pervasive nature of auti smhas such
alimting effect ontheindividual that it isuptoparents, nentors and
teachers to gi ve themthe tool s which wi Il enabl e themto under st and
and learninwhat is for theman alien and conf usi ng worl d.

~15-
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Intervention approaches

t is over half a century since Kanner (1943) wote about “Early

Infantile Autism” S nce then nuch has been witten on the subject,
i ncreasi ng our know edge and understanding of autism This under -
standing has | ed professional s and parents to realise that their objec-
tiveis not toturn the individual wth autistic spectrumdisorders into
a“nornal” individual but to appreciate that the individual is different
and to provide a neans by which s/he can function and nanage to
lead an appropriate lifeinawrldwichis aientothem This reaisa-
tion has ledto a significant increase in the nunber and range of inter -
vent i on approaches bei ng devel oped to assi st individuals wth Autistic
FoectrumD sorders (A to achieve a reasonabl e | evel of i ndepend-
ence.

Sone of these approaches have been devel oped specifically for
autism while others have been used for children wth other special
needs but have been adapted for children with autistic spectrum
disorders. Each approach has been devel oped from a particul ar
understanding of autismand ains to teach the child wth autistic
spectrum di sorders ways of understanding others, communicating
w th others and managi ng situations whi ch cause themstress.

Educational Approaches

The fol | owi ng exanpl es of the nost common current approaches to
teach children wth ARDare dealt wth under the headi ngs Educat i onal
Appr oaches, Communi cation  Approaches, and Interactive
Appr oaches.

TEACCH

TEACCH (Treatnment and Education of Autistic and related
Communi cations handi capped CHildren) was developed in North
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Crdinaintheearly 1970s by Eic Shopler. It is alifetine approach
to helping people wth autism Its main focus is to develop a
progranme to equi p children using their skills, interests and needs, to
lead a productive life in the coomunity.

The aimof TEAGH is to “devel op communi cation skills and to hel p
individuals work and play independently of adults” (Jordan, Jones &
Mirray 1998:79). TEAQH does not address the autismdirectly but
rather it endeavours to provide an environnent where nany of the
difficulties can be circunvented thus renoving a | ot of undue stress
and anxi ety fromthe individual wth AAD Acure is not expected but
consi derable inprovenent is considered possible. The TEACH
Programme has devel oped ways to hel p children with auti smfunction
inan environnent that they may find difficult to understand. It does
this by providing information in visual fornat, by providing structure
and predictability in order to hel p the individual understand wat s/ he
has to do, where and when thi s shoul d be done, and i n what order. The
programme al so uses the individual's strengths and interests to hel p
themacquire the skills needed to function in the environnent that
surrounds them It endeavours to teach the student that the environ-
nent does have neaning and that there are patterns in the environ-
nent. The student needs to learn to identify the patterns and be abl e
tofollowthese patterns i ndependently, not as aresult of conpliance.
The TEAQCH programre i nvol ves on goi ng assessnent and t hr ough
this assessment of the individual’s approach to a variety of naterials,
directions and activities needs are prioritised and goa s are set.

Advantages of the TEACCH programme:

1 It seens to be very successful in reducing chal | engi ng behavi ours
by giving the individua wth ADpredictability intine and space
through gi ving himher a structure.

1 It uses visual strategies to increase conprehension thus hel pi ng
to make the individual as independent as possible wthout adult
interaction.

1 It relies on positive interactions between teacher and student.

Disadvantages of the TEACCH programme:

1 There is an enphasis on “work first, play later” which does not
seemto foster intrinsic enjoynent inwork for its own sake.

i The use of structure which inproves direction-followng skills,
can reduce the opportunities for personal choice.

i There nay be an unintentional ceiling put on a child s potential.

1 Ahighlevel of training and consistency is required to i npl enent
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the programme which nmay be difficult to achi eve.

DAILY LIFE THERAPY (HIGASHI)

This approach was devel oped by Kiyo Kitahara who opened one
school in Tokyoin 1964 and a second in Bostonin 1987. The school s
cater for children wth autism The aimof the schools is to devel op
i ndependence by continual 'y involving the childrenin activities which
stabilise the enotions, inprove physical strength and stimilate the
intellect. These activities nornal |y occur in groups.

The staff ratios vary from1:5 to 1:3. \erbal instructions are kept
short and clear, no alternative neans of conmmuni cati ons are used.
The school pl aces great enphasis on physical education to devel op
strength and increase concentration. Misic and visual arts are used
to i nprove conmuni cation and to develop daily living skills. Activities
are all carried out in groups which are highly structured. Lessons
progress at the rate of the | east able child. The children are expected
to learn through imtation.

Advantages:

i Research has shown that the main strength of this approach is in

controlling stereotypi cal and di sruptive behavi our.

i Parents have reported vast inprovenents in self-help skills.

Disadvantages:

1 Children are continual ly dissuaded from any individual sponta-
neous behavi our .

1 There seens to be no effort to support a child who has no
speech or indeed those who have difficulty wth receptive
| anguage.

1 Hgashi has been criticised for its narrow curriculum and that
nuch of the learning is nainly through rote | earning.

 Thereis afear that children are not stretched totheir full poten-
tia as the school caters for the group rather than for the individ-
Le.

BEHAVIOURAL APPROACH (APPLIED BEHAVIOURAL ANALYSIS)

A behavi oural approach is based on the theory that all behaviour is
learned and is influenced by its antecedents and consequences. The
aimof ABAistoidentify factors that encouragel strengthen or di scour -
age/ weaken behaviours. It also ains to analyse a skill into steps wvhich
are then used as a teaching programme. Each of these steps is
presented wth a cl ear goal and when each of these goals is achieved it
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isfolloned by a revard.

Lovaas (1981) wites that children wo do not have autistic spec-
trumdisorders learninall environnents all thetinewhilethechildwth
auti stic spectrumdi sorders does not. Therefore, instruction nust be
provided for the child for all his/her waking hours, in school hone and
communi ty. The child' s progress is carefully nonitored and graphed
sothat it is known when to nove on to the next step or to nodify the
net hods used. There is a strong enphasis on imtation and the child s
ability toinitate. It has been reconmended to use ABA w th children
under the age of four but not excl usively.

Advantages:

i It gives the child a good beginning in the skills needed to | earn,

i.e. attending, imtation, receptive and expressive | anguage.

1 It provides a Functional Assessnent which nay lead to a better
under standi ng of a behavi our or set of behavi ours.

1 It enabl es professional s to use Task Anal ysi s, whi ch breaks down
the skills that need to be learnt.

1 It provides a nethod to neasure progress by scientific eval ua-
tion

Disadvantages:

1 It fails totake into account the differences in socia and conmu-
ni cation functioning when creating a curriculumfor a child wth
autistic disorders.

1 ABA enphasi ses the child s ability to respond on denand rat her
than encouraging the child to initiate communi cation sponta-
neousl y.

1 Teaching is usually 1:1 thus ignoring the need to devel op soci al
skills, which are best learnt through interacti ons wth peers.

1 ABA approach tends to focus on achieving recovery and nay
i gnore the underlyi ng neurol ogi cal aspects of autism

1 There is such an enphasis on 1:1 teaching it nay lead to a
cont i nui ng dependence on pronpts.

Communication Approaches

Communi cati on approaches are designed specifically to encourage
and develop comunication skills. Two such approaches are
descri bed.

PICTURE EXCHANGE COMMUNICATION SYSTEM (PECS)
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PECS was devel oped inthe US A by Andrew Bondy and Lori Frost in
1994. It involves the use of pictures to request itens. It requires
interaction wth others fromthe begi nni ng thus encouragi ng the child
to initiate communication rather than responding to a pronpt. The
aimof PECSis to devel op conmuni cation skills, especially initiating
communi cation in a social exchange (Bondy 1996). PECS teaches
t hose who nay not have any functional communi cation skills howto
give a picture of a desired object to another person (communi cation
partner) in exchange for that object.
Advantages:
1 The child is taught to devel op real spontaneous conmuni cation
rat her than dependi ng on soneone to say, “Wat do you want ?”
It introduces the child wth autismto the notion of “choice.” S
now t he chil d can choose but only fromwhat is on offer.
i It gives the child wth autisma visual pronpt in conjunction wth
the auditory | abel the conmuni cation partner uses.

FACILITATED COMMUNICATION

This is an approach used for children wth autistic spectrumdi sorders
since the early 1980s. The aimof this approach is to alowthe child
to communi cate using the printed word, aided by a physical touch
(hand over hand) fromanother person (facilitator) to type out their
thoughts. Its goal would be to work towards mni numsupport or no
support at al fromthe facilitator.

Disadvantages:

1 The communi cati on nay be influenced by the facilitator.

Interactive Approaches

Interactive approaches are used to devel op and extend basi ¢ soci al
and comuni cation skills. They enphasi se t he i nportance of buil di ng
rel ationships wth caregiver and child. The followng are sone of this
type of programe.

SON-RISE PROGRAM (OPTION APPROACH)

This is a programme designed by parents Barry and Sanahria
Kauf nan whose son recovered fromauti sm

It isaninensive 1:1 hone-based i nterventi on where the childis in
charge of the situation but is continually encouraged to participate in
interactions wth a parent or nentor. During these interactions the

-20-



child is accepted unconditionally by the parent or nentor. The child
nay spend nonths or years away fromthe outside world in his/her
roomiroons, where parents/nentors cone to interact and engage
w th the child throughout the day, seven days a week. The ai mof the
progranmme is to notivate the child to want to interact wth others
and to encourage the devel opnent of communi cation. The approach
works wth the parents to change their attitude towards the child
whi ch changes the way they behave wth the child. This, in turn,
should | ead to a change in the way the child behaves.

Advantages:

1 The (ption approach sees the child s stereotypical behaviour
and social wthdrawal as a response to the child s inability to
nake sense of the environnent, so the approach nakes the
parents aware that the child needs to be accepted no natter
what s/he does rather than conform to the expectations of
ot hers.

1 The quality and quantity of the childs social interactions
i nprove.

Disadvantages:

1 The childis considered so sensitive that s/heisisolatedfromthe
outside world day and night for nonths and naybe even years.

HANEN PROGRAMME

Thi s approach was devel oped by speech and | anguage therapists in
Canada and has been adapted for children wth autistic spectrum
disorders. Professionals use this approach to hel p parents and staf f
(caregivers) build and sustain early interactions wth the child. A
videotape is used to record the interacti ons between the child and
the parent in the hone. The video is then analysed to nake the
parent aware of communicative intent and positive interactions thus
hel pi ng the parent gai n confidence to build on those.

MUSICAL INTERACTION

This approach provides an environnent to facilitate and reinforce
conmuni cati on between the child wth autistic spectrum di sorders
and the nusi c therapi st. The aimis to hel p the child devel op commu-
nicativeintent. It focuses on what the child can do and devel ops from
that. The adult responds to the child s spontaneous sounds and
novenents as if they were intentional |y comuni cative whi ch nay,
inturn, encourage the child to use themintentional ly. The adult nay
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respond by joining in or imtating the child s sounds or actions. The
adul t uses songs, rhynes and play to encourage interaction, |eaving
pauses for the child to react. It is suggested that nusic nay af ford
opportunities for expressing enotions and may open up channel s of
communi cation (Starr 1993)

Advantages:

i Misical interaction is a non-invasive approach whi ch enphasi ses
the inportance of building relationships between the child and
the adul t.

1 It encourages a nore positive viewof the child by the caregi vers.

i It encourages the caregiver to followthe child s lead at his/her
devel opnental |evel rather than his/her age | evel .

Disadvantages:

1 Caregivers feel they need to be nusical expertsinorder toinple-
nent this approach and as a result the approach is not wdely
used.

Conclusion

Thi s Chapter has touched on the nore common approaches or net h-
ods of intervention used to teach children wth autismbut there are
nany ot her approaches that have not been di scussed. It is inportant
for teachers to be anare of the variety of approaches in order to
have i nf orned di scussi ons wth parents. Wen teachers are consi der -
i ng whi ch approaches nay be appropriate for a particular child, they
need to ask the fol | ow ng questi ons:

1 In what way does the approach address the deficits in autisn?

1 VMat specific area(s) of autismdoes it address?

i How |l ong has the approach been in use for children wth autistic
spect rumdi sor der s?

Wiat are the ai ns of the approach?

Has t he approach been eval uat ed?

Wiat does this approach require the adults and children to do?
Hw reaistic is i npl enent i ng the appr oach in
fam|y/ school /coomunity |ife?

It isinportant to note that where sone approaches have i nproved
the progress of sone individual children, there is no one approach
whi ch has been found to be effective wth all children wth autistic
spect rumdi sorders. The teacher needs to be aware of howthe child
wth autistic spectrumdisorders thinks and learns in order to sel ect
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the nost appropriate approach or approaches to neet the indivi dual
child s needs.
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Current educational provision
for pupils with autistic spectrum
disorder

SECTION A: SPECIAL CLASSES IN MAINSTREAM SCHOOLS

he educational needs of children wth Autistic SpectrumD sor der

(AD) were not traditionally recognised by the provision of
speci al i st education. Many such children, were either undi agnosed, or
attended special schools for pupils wth enotional disturbance. In
recent years, however, the Departnent of Education and Sci ence has
establ i shed special classes for pupils wth AD in both special and
nai nstream school s. There are al so a nunber of children wth ASD
fully integrated i nto nai nstreamcl asses. In addition, the Departnent
of Education has funded specific programes such as CABAS, whi ch
operates an Applied Behaviour Analysis approach to teaching the
children. The INTOissued a questionnaire to all special classes for
pupils with AutismAutistic Spectrum DO sorder, in Novenber 2001.
The followng is a sunmary of the responses, which were received
from 24 schoal s.

The Establishment of Special Classes

The first special class in a nainstream school was established in
1995, wth further classes bei ng established each year, leading to a
tatad of 41 special classes currently attached to nai nstreamschool s.
In nost cases, it has been departnental policy to establish two
special classes for pupils wth ASD in the one setting. Hwever,
anong the respondents, nine schools had two special classes for
pupils wth AA) one had three special classes, while el even had only
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one special class. Qe teacher is allocated for every 6 children,
though in nost cases, there are less than 6 children in a class. The
nunber of children wth A enrolled in nainstream school s and
attendi ng special classes ranged from2 to 19 in each school. In addi -
tion to the children in the special classes, eight schools stated that
children wth ASD were enrolled in the nainstream classes. Two
Foeci al Needs Assistants (S\NAs) are al l ocated per 6 children. In sone
cases, an additional SNA nay be appointed specifically to work wth
one child. The nuniber of Special Needs Assistants avail abl e to speci al
cl asses ranged from2 to 7.

Support Services

Prior to the establishment of the special classes in nanstream
school s, the support of speech and | anguage t herapi sts, occupati onal

therapi sts, psychol ogi sts and speci al needs assi stants were prom sed
to schools. For nost schools these pronises were nade verbally,

particularly inrelation to the provision of support fromheal th boards,

though el even school s received such pronmises in witing. However,

the provision of support services has proven to be far fromsati sfac-
tory. Bght schools stated that they had the services of a speech and
| anguage therapi st, wth another five stating they had a partia serv-
ice. Nne schools had no speech and | anguage therapy service. Four
school s stated that they had the services of an occupational thera-
pist, wth one school statingthey had alinited service. Hfteen schoal s
had no such service. 9 x schools had the services of a socia worker,

w th one school stating it had a linited service. Thirteen school s had
no such service. Hve school s had the support of a psychol ogi st, two
had access to a nurse, one had access to nusic therapy and two had
the services of an autismtherapist — though it is unclear what this
service entails. Sone school s have been given grants of £2,000 (laer
increased to €5,000) through the health board to provide therapy
services, though, in this case, school boards of nanagenent nust

seek the services thensel ves.

The provi sion of support servicesis anatter for the heal th boards.
Each health board area differs in terns of the support they nake
avai l abl e to schools. ne school outlined, that sone of the pupils
qualified for the support of a speech and |anguage therapist, while
others did not, onthe basis that they lived in different heal th board
areas. This is an unsatisfactory situation froma school’s point of
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view There has al so been a problemof lack of continuity in that
t her e have been changes of personnel wthin the support services.
There appears to be a shortage of qualified therapists in nany
health board areas, and a feeling anong teachers that nmany are
unw I 1ing towork wth pupils with auti sm Teachers have expressed
great frustration wth the inadequate support available fromthe
heal th board servi ces.

Funding

Astart-up grant of between £3,000 — £5,000 (€3,809 —€6,948)
was nade available to nainstream schools setting up special
classes for pupils wth autism— the anount dependi ng on year of
establi shnrent. Sone schools also received once-off grants
towards the provision of furniture. Qher schools received an I CT
grant of £1,750 (€2,222). Anual capitation grants of £450
(€571)are the only source of funding since establishnent. School s
were general ly of the viewthat there should be an annual grant —
rangi ng between £1,000 - £5,000 (€1,270-€6,349) per year —in
additionto capitation grants. I n sone school s, parents contri buted
towards the cost of additional activities such as swnmng, pony-
riding and transport to and from venues. However, the lack of
fundi ng was not considered as najor a difficulty as the unavail abil -
ity of adequate support services and the paucity of professional
devel opment for teachers. However, one school recomrended
that funding be provided to school s to enabl e teachers to partici -
pate in professional devel opnent, including conferences.

Referral and Enrolment Policies

Inthe greater Dublin area, six schools stated that pupils had been
referred to the special classes through Beechpark Services, an
organisation which provides for children wth disabilities. Hve
school s stated that children had been referred fol | ow ng psycho-
| ogi cal assessnent. Seven schools cited their health board as the
nai n source of referrals. The remai nder quoted word of nouth, the
I nspectorate and i ndi vi dual approaches nade to the school .

F fteen school s stated that they have a specific policy regardi ng
enrol nent in the special classes for auti sm which i ncl uded psycho-
| ogi cal assessnent and/or an enrol nent committee. Three school s
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are in the process of devel oping a policy. Those without a specific
policy cite ‘first cone, first served , underdevel opnent and capacity
to deal wth denands.

Continuum of Provision

Ingenera, 50%of the pupils attended pre-school prior totheir enrol -
nent inthe special classes for auti sm However, three school s stated
that none of their pupils had attended any formof pre-school provi -
sionprior toenrol nent inthe specia classes. The najority of school s
believed that early intervention was crucial and that specialist pre
school provi sion should be available to a | pupils wth AAD Accordi ng
to the respondents, specific approaches such as TEACCH PECS and
ABA shoul d al so be available at pre-school |evel, where appropriate
for the child In addition, teachers were of the viewthat there shoul d
be earlier diagnosis of ASD and intervention fromthe appropriate
therapists provided prior to enrol nent in the specia classes.

Many teachers expressed concern, however, regarding future
provision for their pupils. Twel ve respondents (54% did not know
where the pupils in their special classes for autismwould go to
continue their education. Qly 3 of the schools knew where their
pupi | s woul d be goi ng, the renai nder were unsure and suggest ed t hat
possi bl y nai nstream post-prinmary schools with support woul d take
the pupils. Sone thought that pupils nay be catered for in special
school s. Sone hoped that pupils would attend nai nstream post-
prinary or specia classes in post-prinary and sone were actively
discussing the issue wth local post-prinary schools. It is clear,
however, that provision for pupils wth A beyond their prinary
years shoul d be planned well in advance as the prinary schools did
not wsh to continue to provide a service to pupils of post-prinary
school age. As one teacher stated:

Secondary Education — we cannot and will not continue educating these children
beyond primary school-going age.

The uncertai nty surrounding future provisionis clearly a natter of
concern for the prinary school s.

Curriculum

The special classes for pupils wth ASD catered for a broad range of
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ability. Hve schools stated that they catered for pupils wth average
or higher functioning autism Seven school s catered for the full spec-
trumwth another six stating that they catered for pupils fromaver -
age ability to severe general learning difficulties. Hve school s stated
that their pupils functioned inthe mld and noderate general |earning
disability range or |ower functioning. Sone teachers were of the view
that children wth noderate or severe general learning disabilities
were not appropriately placed in mai nstreamschool s:

Only children with mild learning difficulties are suitably placed in mainstream.
Only those at the upper end of ASD benefit. If they have severe learning difficulties,
they need other support which can be provided in a central location. All primary
schools cannot have pools, multi-sensory rooms, etc. If it is likely that a person will
need a cradle to grave sheltered environment, they are better off in a special school.
If they have a possibility of achieving independent living with some support, they
benefit from staying in their local community with local support.

The majority of teachers stated that they adapted the nai nstream
curriculumas appropriate for their pupils. Sone al so stated that they
used TEACCH and PECS. Two specified that they used ABA Wereas
all schools are anare of the ABA programme, wthout exception, all
had reservations about the progranme and only used certain
elenents of it as it was considered to be too rigid and intense.
Teachers in the specia classes preferred an ecl ectic approach, vary-
ing according to the needs of the child, though sone were of the view
that an ABA approach coul d be appropriate for sone pupils as part of
an overal | programe.

Teachers recomrmended that a curriculum for pupils wth ASD
shoul d be devel oped which woul d address their specific needs. A
br oad- based programme f ocussi ng particul arly on soci al and commu-
nication skills was seen as hugely inportant. However, it was al so
suggested that it would be difficult to design a curriculumfor pupils
wth AAD as pupils vary considerably in their ability. Teachers felt
very nuch alone in terns of curricul umplanning for their classes and
found it difficult to source naterial. Teachers woul d wel cone nore
infornation on curricul ar approaches used el sewhere and nore assi s-
tance wth curricul umpl anning. N neteen of the schools (79% have
drawn, or are in the process of draw ng up | ndividual Education HA ans
(I1B%) for children in the specia classes for autism Viere avail abl e,
other professionals were involved in the preparation of individual
plans and, in general, parents were also consulted. It was generally
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considered that the preparation of 1EP was an inportant di nensi on
of curriculumplanning for pupils wth ASD

Integration

Al schools had a very positive attitude to integration. Exanpl es of
integration, in practice, included integration during break tines,
speech and drana cl asses, art, nusic, PE concerts and whol e- school
based activities. Three schools had a ‘Buddy systemi in place and
sone school s had a reverse integration policy where pupils fromthe
nai nstream cl asses spent tine in the special classes. The fol |l ow ng
are sone of the conments fromteachers in relation to integration:

ASD children are educated separately, but go to the playground at the same time as
the other children, with their own special needs assistants (1 assistant per 2 chil-
dren). We hope integration will increase gradually, depending on children’s indi-
vidual needs. In addition to the children in the ASD class, 2 Asperger Syndrome
children cope in mainstream classes with individual special needs assistants and
help from resource teachers.

There is no point in children with autism attending a mainstream school if they
cannot benefit from integration. We work with it in two ways. Pupils visit the
special classes in a graded, time-tabled way and special class pupils visit age-appro-
priate classes for subjects to the extent of which they are capable.

Integrate where appropriate for each child. This includes inclusion in mainstream
classes for certain subjects. Inclusion in general school activities e.g. concerts and
visits from mainstream students for activities/lessons. Also, [we] run a ‘Buddy’
system where senior children befriend a pupil with ASD.

Professional Development

Laoi s Education Gentre has been given responsi bility for professi onal
devel opnent for teachers and specia needs assistants in the special
classes for ASD. A copy of the professional devel opnent programme
for the school year 2001 -2002is carriedin Appendix 4. Many teach-
ers took up their appointnent in the specia classes wthout previous
experience in specia educati on. The provision of professional support
and devel opnent in relation to their roles as teachers in the special
classes for AD is therefore considered crucial. According to Balfe
(2001) teachers wth sone experience in specia education were in a
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better position to respond to sone of the challenges that arose in
relation to teaching children wth AS) such as chal | engi ng behavi our,
curiculum notivating students and developing 1B (2001:71)
Sone t eachers have avai |l ed of training sessions in TEACH SPEL and
PECS Twenty five teachers were facilitated to obtai n post-graduate
qualifications in autismthrough B rmnghamUhiversity in the WK and
an additional twenty five commenced this course in January 2002.

Al respondents felt the need for nore professional devel opnent.
Areas where additional professional devel opnent was required
i ncl uded: TEAQCH cour ses, Behavi our Managenent and Speech and
Language. Practical, Irish-based inservice based on the resources
avai | abl e was enphasi sed by teachers. (pportunities to participate in
di stance | earning woul d al so be wel coned. Meeting, networking and
exchanging infornation wth other teachers in specia classes for
pupils wth ASD was al so considered by teachers as an essential
dinension of continuous professional developnent. It was al so
necessary that teachers would becone famliar wth: theory of
auti sm assessnent of autism adaptation of |earning environnent;
the curricul umand howto inplenent it with pupils wth auti sm Mny
school s al so highlighted the inportance of providing training for the
speci al needs assi stants.

The Provision of Summer Programmes

Quer three quarters of schools (78% agreed that children with ASD
required continuous educational provision throughout the school
year. The reasons for this vieware that teachers felt that the children
benefit froma continuous provision of structured education, that
they benefit fromroutine, continuity and famliar surround ngs, that
they do not functionin ‘free’ situations and that children nay regress
during the long breaks. The inportance of respite for parents was
al so suggested though the need for teachers also to have a break
was hi ghl i ght ed.

Seven schools suggested that a summer canp format be used to
ensure continuity of provision. Hve school s underlined the need for qual -
ified and experienced personnel to be involved. Four respondents
suggested that such programmes be provided through the school s,
though seven school s did not see any role for the nai nstreamschool in
the provision of progranmes in July. Sone felt that the school coul d
provide the venue and facilities, but not necessarily the staff. Hwever,
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ni ne school s were supportive of the idea of gettinginvol ved — but under -
lined the inportance of choice for the staff invaved. The provision of
i ncentives such as extra renunerati on and the granti ng of BV days was
vel coned. Qhe suggested that an additional teacher be appointed to
allowfor a staggered year, wth no teacher working nore than 183 days,
but allowng the class to continue for July. Another suggested that
parents be given a grant to purchase private provision during vacati ons.
There was a view that the role of schools in providing sunmer
programmes shoul d be negoti at ed between CES and | NTOand, if courses
are educational, they should be designed and delivered by properly
trained teachers. Another teacher stated that schools shoul d support
the idea — that schools need to be part of the planning now so that the
programme can be agreed rather than be inposed. The follow ng
comments indicated the variety of views supporting the need for a
conti nuumof provi si on:
The need for a conti nuum

The nature of autism is such that the continuous provision of structured education
is most important.

These children need a structured routine but it does not necessarily mean a school one.

The importance of routine and familiar surroundings. Children regress during
summer holidays. Parents cannot cope with educational demands.

They benefit from the routine and continuity and social emphasis which charac-
terises the Summer School.

The majority supported the provision of Summer Canp type
programmes though, for one, ‘school was the opti numchoi ce’

Through school- perhaps use Summer Camp format.
A mixture of an education programme and a holiday camp.
Summer programme in a different setting.

Summer provision should provide experiences that are social, include speech, move-
ment, etc. e.g. horseriding that cannot be provided during school year. Programmes
that involve siblings and peers work best.

Class teachers need breaks from the intensity of the teaching environment. Where
appropriate, and by choice, significant and familiar others could provide a struc-
tured but play-based environment, or perhaps with emphasis on social /Iife skills.
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The support of qualified personnel was deened essenti al :

Only qualified personnel should be involved.
Contract people with experience and knowledge.

It should be provided by teachers who are professionally trained.

However, one respondent was adanant it shoul d be the school that
becane i nvol ved:

If it’s an extension of the educational programme, most definitely the school should
be involved. However, if it’s a summer camp, | don’t think it matters who runs it, as
the children have to learn to adjust to the change in routine and environment.
It would be easier for the pupils if they were dealing with personnel they were
accustomed to.

Schools were wlling to assist inavariety of ways:

We are prepared to follow the parents’ wishes — the school will provide the premises.

Mainstream schools with special classes for autism should provide the same educa-
tional programme in July as schools for children with autism.

Schools should offer their buildings and facilities and teachers if they are willing to
participate.

However, sone reservati ons were expressed:

Children can become very confused — coming into a familiar environment, but no
educational classes.

Will children be compelled to attend? Implications for integration. Would summer
programme isolate the children further?

The teachers definitely need a break as their work is extremely demanding.
School s made sone further suggestions:

Programme must be more relaxed than it is for rest of year. Opportunity for hands
on work experience for those interested in a career in the service.

Needs to be structured and very similar to school. Perhaps use one
administrator/co-ordinator to work full-time for a cluster of schools. Cannot,
under any circumstances, be imposed on schools or staff. Must be properly funded
and staffed.

The difficulty of finding suitable staff wth the appropriate training,
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or of securing support fromthe Health Boards to provide sunmer
programmes was not underestinated. The extra work involved for
school principals and the possible disruption of the pernanent
teacher’s routine were al so noted. School s indicated their frustration
at the lack of adequate support during the existing school year, and
were of the viewthat this matter shoul d be addressed prior to any
consi deration of provision for an additional nonth. However, on a
positive note, four schools offered the fol | ow ng conment s:

Our school provided a very successful month-long summer camp for our children this
year. All the parents were delighted with it and the children loved it.

It was a success story ‘0 thas deireadh.” Children gained both from the more flexible
programme with off-site events and from the different atmosphere in the empty
school. Staff were very positive and would do it again.

It was very successful in this school.

The model, as established, was very successful in this school. The principal or staff
of the Summer School may opt out in future and the BOM is happy to appoint a
Summer School organiser and staff.

Challenges for the School

There was a unaninous view that the workload of the principal
teacher had i ncreased enornously ari sing fromthe establ i shnent of the
specia classes for ADinthe schod. This was due to extra admni stra-
tion, dealing wth outside services, extra supervision, curricul umprepa-
ration, handling grants, |obbying, nonitoring and staff nanagenent .
The followng conments gi ve an indication of the increased workl oad
of principal teachers:

Children with ASD account for 4 o4 of our school population and 2 0% of the prin-
cipal’s workload.

The setting up, enrolling, conferring, provision of proper furniture, equipment,
monitoring, inservice, lobbying Dept., frustration at lack of concern on part of
Dept., reluctance of Dept. Inspectors to get involved — my workload has trebled!

Constant enquiries and visits from schools who have been approached by DES to set
up classes. They are given very little information and depend on those of us who
have classes to provide the “training” - very time consuming.

Onus of contracting clinical services now responsibility of BOM /Principal.

-33-



ASD: Educational Provision for Pupils with Autistic Spectrum Disorder

n the other hand, respondents were of the viewthat the inclusion
of the special classes for childrenwth ASDhad contributed positively
to the school. My positive contributions to school were |isted,
anong them increased awareness of difference and diversity for
staff and pupils and inproved parent/teacher and community
rel ations. As sone teachers stated:

Areal living experience of inclusion, tolerance, fostering care for the less well off has
genuinely brought out a lovely side in the good nature of children.

It has been good for the other children to mix with them and to recognise that they
need care, attention and kindness. It has helped to show tolerance of difference. It is
wonderful to see the improvement in the children—it’s very slow but very rewarding.

Better understanding of special needs among pupils and staff. Encouraged children
to make allowances and to accommodate children with different needs. Established
the idea among the community that our school cares. Pupils and their parents have
benefited from the Autistic Class.

The nai n chal | enges for school s arising fromthe establi shnent of
the special classes include: integration, supervision, dealing wth
behavi oural difficulties, |ack of support and training for both teachers
and S\As, providing a suitable curriculumand seeki ng back-up from
outside agencies. In terns of assisting wth integration, one school
suggest ed t hat nai nstreamt eachers shoul d be of f ered sone for mof
incentive to becone invol ved inintegration of the pupils with autism
for part of the week. The increase in the amount of administration
and the lack of curricul umguidelines were considered to be naj or
factors contributing to the challenges and difficulties faced by
school s. For nost schools, the challenge is much nore denandi ng
than originally thought. However, nany of the chall enges and diffi -
culties experienced by schools relate to the | ack of support services
and lack of planning by the Departnent of Education and Science
regarding the establishnent of such classes. Schools were of the
view that they should not have to | obby for basic support services
fromtherapi sts, fromheal th boards and for basic facilities. Schoal s
felt very nuch left on their own, wth nany of themciting lack of
support as a main concern. The foll ow ng corments show the frus-
tration of nany schools in relation to the special classes for AAD

Schools are left very much to own devices - set up and off we go — no direction, no
inspection, no educational advice. We don’t know what the future holds — no provi-
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sion in sight for second level. Concern that whatever is done won't be “good
enough.” Other concern is that there is no professional advice on curriculum -all
work done in classes for autism is down to individual teachers.

There are huge demands from parents who have high expectations, often unrealis-
tic, for their children. There are few programmes available and little guidelines.

Clinical facilities, speech and language therapy, occupational therapy, music ther-
apy, psychological services are non-existent.

It looks like the more active your parents are in litigation, the better the services to
the school. This is grossly unfair.

Too many issues left to the principal to sort out.

Integration has been one of the most difficult things to manage as the timetable in
the mainstream class has to be strictly adhered to, otherwise the Asperger’s Child
becomes agitated and disappointed. This creates difficulty for some teachers. School
policies in all areas must take into account the needs of the autistic child e.g. home-
work, discipline, admissions. As the difficulties of Asperger’s Children are not
always readily apparent, training is needed for all the school community.

To concl ude on a positive note, however, one school stated:

W believe we can meet the challenges.
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SECTION B: PROVISION FOR PUPILSWITH AUTISM IN
SPECIAL SCHOOLS

here are 49 specia classes for children wth AD in special

school s. Questionnaires were issued to these specia schools in
January 2002. Responses fromtwel ve schools are included in the
followng anal ysis. The nunier of special classes for pupils wth ASD
i n each school varied fromone to six classes, wth the najority havi ng
one or two classes. The nunber of pupils in the classes varied
between three and six, wth sone school s providing for upto 22 dil -
dren with autismin total. However, nine schools stated that there
vere pupils wth AD enroll ed in the school who were not enrolled in
the special classes, and one school stated that three pupils were
awai ti ng di agnosi s.

The pupils in the special classes for autism had a wde range of
intellectual ability, though the najority of the pupils were functioning
in the noderate and severe range of general learning disabilities. The
age range of pupils varied fromfour years of age to ei ghteen years of
age. The majority of the special classes for pupils with auti smwere
established since 2000, wth sone havi ng been established prior to
19909.

Resources

School s were pronised nany additional resources in order to estab-
l'ish special classes for pupils wth ASD These resour ces ranged from
access to nul tidisciplinary teans, pernmanent classroons, additional
accommodati on, hone support for parents, additional funding,
special needs assistants, additional teaching tine for specialist
subj ect s (Hone econonics, PE Vodwork, Misic), staff training, and
a teacher for every six pupils. In three cases, such resources were
promsed in witing. In sone cases, the resources promsed were
nade available, though in other cases not all resources pronised
were received. Qurrently six schools have access to speech and
| anguage therapy, five have access to occupational therapy, five
have access to a soci al worker, and sone al so have access to nurses,
novenent therapi sts, psychol ogi sts and physi ot herapi sts. In sone
cases additional classroons or building refurbi shrent were prom sed
but did not naterialise. Set up grants available to the school s varied
from£2,000 — £5,000 (€2,539 to €6,349) inadditionto capitation
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funding. The najority of schools indicated that they would |ike an
annual grant of £5,000 (€6,349) per classinorder toa lowfor annual
expenses such as school trips, breakages, hygi ene products etc.

Referral

The najority of pupils were referred to the specia classes for pupils
wth A followng psychol ogi cal assessnents. In one case pupils
vere referred froma pre-school. Miny children had al ready been
attending the special school before they were diagnosed wth ASD.
School s general |y enrol pupi|'s that request admissi on, though sone i nsi st
thepup|ls general learning disabilities are wthin the categories a ready
provi ded for by the school .

Pre-school Provision

In one case all children wth ASD had attended a pre-school servi ce.
In another case three quarters of the children had attended a pre-
school service. In nost cases only sone children had attended a pre-
school service and in two cases none had. Al school s supported the
concept of early intervention and recommended that home support
progranmes and pre-school provision specifically for children wth
ASD should be nade available for all children diagnosed wth ASD
prior to their enrolnent in the special schools. School s al so recom
nended that pre-school children shoul d al so have access to the vari -
ous clinical services depending on their needs.

Curriculum

Mst schools nodify the curriculumin use wth the general pupil
popul ation of the school. Individual progranmes are used by the
ngj ority of schools, often based on the TEACCH net hod, PECS and
on the triad of inpairnent. Qher approaches in use include ABA
Hanen, and the Derbyshire Language Schene. A nunber of school s
bel i eved t he ABA approach was suitabl e for sone pupils — particularly
younger pupils — and incorporated ABA techniques within a nore
eclectic approach to teaching curriculum However, nost school s
stated that they would not be in a position to inplenent such an
i ntensi ve progranme for any length of tine.

In general, teachers were of the viewthat curriculumfor children
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wth ASD needs to be individualised. Al school s had sone formof | BP
(I'ndividual Education Han) but stated that they were limted as in
nost cases schools did not have access to the multidisciplinary
support required. Children with ASD require nore enphasis on
sensory needs and social skills and teachers woul d wel cone gui de-
lines on adapting existing curriculumguidelines for pupils wth ASD
The chal lenges in providing suitable curriculumare illustrated in the
fol | ow ng coment s:

Staff would like more knowledge on the 1 3 interventions used with children with
ASD. Staff also need guidelines on developing an appropriate curriculum for chil-
dren with ASD as their needs are so different from those with learning disabilities.
Too much emphasis is placed on academic work. In curriculum areas such as
sensory integration, music therapy and communication staff have little or no train-
ing. Teachers are increasingly finding themselves filling in for lack of specialised
staff — OT’s [Occupational Therapists], SLT’s [Speech and Language Therapists].

A sensory curriculum in conjunction with curricula already in use would be of
great benefit. Awaiting with interest the launch of new curriculum for special
education.

There is no specific curriculum. However, a curriculum for children with ASD
should cater for the short term and long term needs of the child. It should be based
on the child’s overall development and independence. Skills taught should be func-
tional for life based on the SPHE programme and occupational skills needed by each
individual child.

Integration

The integration of pupils wth AAD wth other pupils in the school
poses its own challenges. The majority of schools encouraged the
integration of pupils wth AADwth the other childrenin the school as
appropriate —for exanpl e for school outings, playtine, sw nming and
assenbly. Qhe school had a ‘buddy’ systemin place. In another
school childrenwth AADwere integrated all thetinewth their peers,
as the range of their chronol ogical ages did not allowfor a separate
class for pupils wth AAD The fol l owng cooments illustrate the vari -
ety of practices concerning integration:

Most pupils with autism are in age appropriate rather than autistic classes.
Sometimes it is impossible to have two children with autism in the same class i.e.
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where one sets the other one off.

Long term aim - to integrate pupils with ASD back into the main body of our
special school i.e. our moderate learning difficulties classes.

As most of the pupils in the school have autism, there are no opportunities for inte-
gration available.

Professional Development

Teachers in nost of the schools had avail ed of sone in-career devel -
opnent pertaining to ASD rangi ng fromthe D stance Educati on cour se
organi sed by B rmngham Uhi versity, to courses on TEACOH PECS and
ABA organised by a variety of providers including Laois Education
Gentre. Laois Education CGentre has been given responsibility by the
Departnent of Education and Science for co-ordinating professi onal
devel opnent courses in the area of ASD for both special school s and
nai nstream school s. School s, however, woul d wel cone prof essi onal
devel opnent opportunities that are locally based, as it is not a ways
convenient for teachers to travel. School s recormended that substi -
tute cover be available when teachers attend inservice courses and
that nore opportunities for professional devel opnent be avail abl e for
special needs assistants. Wiereas courses for individual teachers on
the various nethodol ogies are welcone, it was recommended that
prof essi onal devel opnent shoul d al so be provided on a whol e school
basis. Wiile wel comng the increased provision in recent years, teach-
ers are of the viewthat it is not yet adequate, wth training i n nanag-
ing behavi oural difficulties being one of the key areas nenti oned as not
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Success How do we learn? Play
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adequately dealt wth to date.

Summer Provision

There wasn't a general consensus regarding the necessity for
sunmer educational provision for pupils with ASD — six respondents
were of the view that children with ASD require continued educa-
tional provision throughout the school year wth five respondents
di sagreei ng. Those who supported such provision were of the view
that pupils wth ASD required consistent structure and routi ne and
could regress during a long summer break creating chall enges for
teachers at the beginning of the newterm This is evident fromthe
fol | ow ng coment s:

Children with ASD need consistent structure and routine. They have problems
handling free time —a break in provision of services means a child can be set back for
the first few weeks of a new school year. If behaviours are not consistently
addressed, they re-emerge and are harder to deal with second time round.

Students/ families require structure, routine to minimize abnormal behavioural
patterns.

Some children with autism would benefit from summer programmes as structure
and consistency are vital to them.

There was a consensus anong those who supported continuous
provi sion that such provision shoul d be provi ded by experienced and
properly trai ned teachers and speci al needs assi stants. Sone were of
the viewthat sunmer provision shoul d be provi ded by agenci es ot her
t han school s and need not consi st of a conti nuumof cl assroomprovi -
sion

Summer provision should contain an element of social outings where children can
be given an opportunity to practice skills learned during the school year. It should
provide opportunities for children to go places that they would be going if they were
on their school holidays for that month. It should contain an element of parental
involvement so that the contact the child is missing out at holiday time is being
provided by the parents.

Summer provision does not mean classroom teaching. Nor should it be child mind-
ing. There should be a way to provide a programme that would facilitate the meet-
ing of the children’s needs.
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The rationale for continuous educational provision

All children need a break from education in the summer months. An alternative
programme run by the health board may be appropriate for some children e.g.
leisure.

There were reservations, however, regarding the invol venent of
different staff wth the pupils during sunmer provision, if it wereto
be a continuation of the classroom programme.

[We] have huge concerns re Health and Safety issues in connection with proposed
summer provision. How ethical is it to have strangers working with our pupils?
Would outside staff be familiar enough with TEACCH, PECs to continue to provide
consistent approaches required. Change does not work well with many children on
the autistic spectrum.

It was recogni sed, however, that consul tati on woul d be necessary
inorder to reach agreenent on surmer provision. It was al so consid-
ered necessary that involvenent in summer provision should be
voluntary. There was concern that current remuneration did not
provi de an adequat e i ncentive for teachers to partici pate.

Provision can only succeed by agreement with all parties concerned on a volun-
tary/optional basis.

Pay is not satisfactory. After tax teachers feel it’s not worth the effort.

School Administration

There is no doubt that the establishnent of additional classes for
pupils wth ASD has created additional administrative work for princi -
pal s in specia schools. The chal l enges pertain to the organi sation of
i ncreased nunber of staff, liaison wth a variety of agencies, curricu-
| um pl anning and paperwork. The foll ow ng conments indicate the
i ncreased workl oad in school s wth classes for children wth ASD

Organising teachers, SNAs, substitute cover, arranging courses, liasing with
psychologist and support team, dealing with parents, potential court cases, ordering
materials, planning and discussing integration with all those involved; facilitating
students and teachers who wish to expand their knowledge of autism; facilitating
play, group leaders and nursing staff, liasing with DES and facilitating the summer
opening.

Increased planning, administration, human resource management, interaction
with voluntary/state bodies, financial management, crisis intervention re behav-
ioural patterns, transport management, payroll processing ...
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Itisahuge workload imposed on the principal with little or no support or remuneration.

h a positive note, the fact that pupils wth ASD are bei ng cat ered
for in classes whi ch have been established to address their particul ar
needs has been seen to benefit the whol e school .

Students previously on general register as a consequence of dedicated class now
posing relatively few management problems.

[We have] always catered for children with autism. Now, however, we are providing
autistic specific provision for these children with staff that have autistic specific
training.

ne respondent, however, saw the addition of special classes for
pupils wth ASD as having a negative effect on the school .

No positive contribution. Negative — more workload and stress.

Future Challenges

It is clear that the establishnent of specia classes for pupils wth
AD in special schools has created additional challenges for the
school staff. These chal | enges are greater, given that nany school s
do not have access to a multidisciplinary team which is consi dered
essential for pupils wth ADIf they are to benefit fromeducati onal
provi sion. Sone school s al so find thensel ves i n situations where they
are trying to provide appropriate educational programmes in school
bui I dings and classroons that are totally inadequate. Children with
ASD can also be dermanding, requiring attention nore often than
other children in the school. Schools woul d wel cone nore traini ng
and prof essi onal devel opnent opportunities on a whol e school basis
and nore support fromthe Departnent of Educati on and Science in
dealing with the chal | enges presented by pupils wth ASD

We definitely feel that a multidisciplinary team is crucial for these classes — we do
not have that.

We have to make sure that other pupils do not suffer as a result i.e. some pupils with
autism demand a lot of attention, can be dangerous, disruptive etc. We feel that at
times staff are taken up with particular individuals with autism who are in
crisis/nearly in crisis. This staff time is taken from others.

Children with autism have always been enrolled in special schools for children with
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amoderate level of functioning. The challenge was to create an environment/struc-
ture suitable to meet their needs.

Challenging behaviour — constant change of personnel in the multi-disciplinary
team - lack of adequate home support for parents and families —issue of July educa-
tion.

Teachers are concerned about burnout as it is considered a partic-
ular challenge to teach children wth AAD This al so has inplications
for teacher absences, whenit is necessary to enpl oy a substitute, as
the substitute should al so have training to teach children wth ASD
Miny schools findit difficut torecruit staff, and believe bonuses and
sabbatical |eave shoul d be avail abl e for teachers who work wth chil -
dren with ASD

We feel that extra relief staff need to be available i.e. if the teacher is absent it is not
acceptable to just put in a “sub” for these pupils, without consistency these pupils
suffer enormously.

Problems recruiting and retaining staff due to severe nature of children’s behav-
ioural problems.

The real possibility of ‘burn out’ for autism and the necessity for measures to be
available to avoid the same. | consider regular sabbatical leave for both teaching and
SNA staff to be vital for the continuance of a quality service.

School s are al so concerned about proposals to establish alterna-
tive provision which focus inclusively on one nethod such as ABA

The school is very concerned re proposals to set up CABAS classes side by side with
existing classes.

In summary, the foll ow ng conment synopsi ses the particul ar chal -
I enges faced by teachers in trying to provide appropriate education
for pupils wth AAD

It would be much better if individual pupils could be observed/their needs assessed
and met than for any one person or approach to be appointed/applied. Too often
approaches work effectively for a short time but unless there is understanding of the
child and the nature of autism the flexibility, imagination and development of the
programme cannot be developed.
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The rationale for continuous
educational provision

hat is it children do during surmer hol i days fromschool ? They

play, they interact wth other children, they explore, in fact
they engage in nany of the activities listed in Mddock's (1990)
di agramof factors associated wth | earning. However, for achildwth
autism the nature of their disorder is likely to have a negative i npact
on the |l earning val ue of many of these activities. The sunmer hol i day
is aperiod of learning for the “nornal” child and indeed for nany
speci al needs children such as the child wth Downs Syndrone or the
child wth nild/ noderate learning difficulties whose devel opnent
nay be del ayed but whose capacity to | earn fromdifferent situations
is, in essence, no different to others. The summer holidays offer a
different classroomto these children, it is a classroomwhich offers
| earning from everyday experiences. However, the child wth ASD
nmay not |earn fromthese happy unstructured days of freedomfrom
the classroomas the najority of children with ASD not only have
del ayed devel opnent but al so have auti smwhi ch will have an effect
on howthe individual thinks and | earns.

(Maddock 1990)

Thinking and Learning

Powel | and Jordan (1998) say there are four interconnected feat ures
of autistic thinking:
i The way in which the infornation is perceived,
1 The way in which the world i s experienced;
1 The way in which information is coded, stored and retrieved in
nmenory and
1 The role of enotion as a context in which these processes nay, or
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nay not, operate.

These features wll hinder the way children wth autismwll learnif
left totheir own devices. During the holidays, children wthout autism
wll learn through various different channels, as nentioned by
Maddock; however, the child with auti smnay not.

Powel | and Jordan (1998) identify three coomon difficulties inthe
learning styles of those wth autism

1 Dfficdtiesininteracting,

i Dfficdtiesintransfer of |earning and

1 B zarre behaviour — nany individuals wth autismhave difficulty

w th establishing anareness and under st andi ng of the intentions
of others sothey are often seen as being ‘odd’ or bizarre.

Many children wth autismw || have probl ens with conmuni cation,
socialisation, imtation, play, perception, nenory, sense of self and
generalisation. Thus while other children nay learn through these
channel s, the child wth auti smnay not. Exanpl es of what the child
w thout autismlearns through these channel s are too nunerous to
list here and very often are regarded as too trivial to be noted.
However, Marrc Segar, an able adult wth autismtells us “A person
wth autismnust learn scientifically what others earn instinctively”.
Thus the | ong sunmer hol i days each year nmay be of little benefit to
the child wth autism

(hildren wi th auti smhave a resistance to change due to their impairment of imag-
ination. Wii | e they are not always averse to new experiences, there
nay be sone fear or confusion if established routines are disrupted.
Parents may find this difficult to cope wth during the sunmer
nonths as their child struggles to deal wth their disrupted routine.

It has been highlighted that children wth autismrenain camin a
well-organised classf or autism Two nonths at hone where famly |life may
not mrror the highly organi sed cl assroomdoes not seemto be the
nost productive option for these children's education.

Children wth autism have great difficulty wth transfer of knowledge
(Gandin 1995). Wien they have learned a skill they learn it wthin
that context only. Thus, a child nay be taught to play wth
Lego/stickl ebricks, etc. but for the child to transfer it to hone and
hol i days nay cause difficulty for her/him They nay have learnt to
begi n conversations in the school yard but nmay not be able to trans-
fer that skill to socia situations outside school .

The child wth auti smw || have difficulty with social scenarios ari si ng out of
their inability toidentify the intentions of others. Hilidays are seen
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as tines for social interaction, but this can pose great difficulty for
the child wth autism due to his/her inpairnent in comunication
and soci al i sati on.

Conclusion

In sumary, the nature of autismand its inpact on the capacity of
children wth auti smto devel op and | earn woul d seemto i ndi cat e t hat
routine and highly structured | earning environnents are nore |ikely
to facilitate devel opnent and learning than are situations where
routines, settings and personnel change fromday to day. Thus the
provision of traditional summer tine activities nay not be as benefi -
cia for children wth ASD as the continuation of classroomprovision
through at |east sone of the sunmer peri od.
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Continuous provision
— the challenges

he issue of the Sunmer Programmes arose, in the first instance,

in the Judgenent in Paul O Donoghue’s |legal case. Paul was a
child wth severe and profound general learning difficulties, who,
through his nother, sued the Sate for not providing appropriate
education. Justice Rory OHanlon, in his Judgenent on the Paul
O Donoghue case, stated the fol | ow ng:

“the lengthy holiday breaks which take place in the life of the ordinary school
appear likely to cause serious loss of ground which may never be recovered in the
case of children with severe or profound handicap. Accordingly, to deal adequately
with their needs, appears to require that the teaching process should, so far as is
practicable, be continuous throughout the school year.”

He al so stated that:
“The evidence given in the case also gives rise to a strong conviction that primary
education for this category, if it is to meet their special needs, requires a new
approach in respect of:
(i)  Age of commencement;
“early intervention and assessment” is necessary.
(iii) Duration of primary education - continue as long as the ability for further
development is discernible;
“age 1 8 may not be unrealistic in this context”.
(iv) Continuity of Education;
“The lengthy holiday breaks which takes place in the life of the ordinary
primary school appear likely to cause serious loss of ground which may
never be recovered in the case of children with severe and profound
handicap. Accordingly, to deal adequately with their needs appears to
require that the teaching process should, so far as practicable, be contin-
uous throughout the entire year.”
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The Judgenent set a legally binding precedent that places the
onus on the Sate to autonatical |y provide opportunities for educa-
tion for al children. The judgenent not alone directed that Paul
O Donoghue be given an education, but also specified in precise
cetal:

 The form that this education should take in terns of

pupi | /teacher ratio;

1 BEarly intervention;

1 @ontinuity of education.

The Sate, however, sought to appeal on the basis that the
Governnent reserved the right to determne these natters but |ater
W t hdr ew

Justice OHanlon's judgenent was reaffirned by Justice Barr in the
Snnott case — a case taken by Kathl een Snnott on behal f of her son
Janes who had been diagnosed with auti sm and had been denied
appropriate education by the Sate. Judgenent in the Snnott case
was delivered by Justice Barr on 4 Qtober, 2000. Justice Barr
adopted, “wth respect, the learned Justice OHanlon's definition of
education’ and “his foregoing findings, including that relating to the
right of the severely or profoundy nental |y handi capped to prinary
education, provided for by the Sate under Aticle 42 of the
Gonstitution, the pupil/teacher ratio and care assistant ratio per
group of six pupils.”

Implications of Court Judgements

Sadly, the Sate’ s response to both the O Donoghue and the S nnott
cases has been one of major reaction. Therein, however, lies the
dilerma for the INTQ Any legal consideration of the O Hanlon and
Barr Judgenents woul d i ndi cate that:
1.There i s nothing anbi guous about the | anguage;
2.The likelihood is that teaching does nean teaching in the ortho-
dox sense;
3.There are a variety of other Judgenents (eg. Best case) which
adopt a simlar approach;
4.The phrase “schol astic educati on” was used i n sone of the ot her
j udgenent s;
5.Barron and Geoghegan, in the Suprene Qourt, also cited
OHanlon and apparently nobody has taken issue with the
aspects of the O Hanl on Judgenent that refer to:
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+ Age of Commencement

Duration of Primary Education
« Continuity of Education.

The above judgenents refer only to pupils wth severe and
profound general learning disabilities and children wth AAD The
guesti ons whi ch nust therefore be addressed are as fol | ows:

6.HFbwis the continuation of education to be provided for and by
whom?

7 \Mat type of Programmes woul d best suit the needs of the chil -
dren concerned? For exanpl e:

+ Summer Projects/Camps?
+ Summer Schools?

Extension of existing Programmes?

8.Wat shoul d the | evel of teacher invol verent (if any) be?

9.How best to address the conditions of enpl oynent issues?

10. Should al children wth autism be entitled to Summer
Programme provision? Sgnificant questions surround the rights
of the children concerned, particularly those childrenin the mld
to noderate autistic range, to enjoy sinilar sunmer holidays to
their peers. There is also an issue regarding provision for pupils
who are fully integrated into a nai nstreamschool, where there
nay only be one or two pupils entitled to such provision.

11. Howto deternmine the capacity of the school to provide appro-
priate progranmes? My or questions surround the ability of the
school to provide Sunmer Progranmes, particularly in relation
ta
« The levels of clinical support available;

« The pupil/teacher ratio;

« The special needs assistant ratio;

« The pressure to teach in July;

« The referral procedures;

« The qualifications, development and training of appropriate staff;

« The provision of adequate transport;

+ The expansion of the role of principal;

« The availability of appropriate Programmes;

+ The appropriate level of remuneration and conditions of employment which should be
negotiated in advance of the establishment of any Summer Programme;

+ Thelevel of grantaid available for the provision of outof school/summer camp activities.

The prof essi onal response woul d appear to be supportive of conti -

nuity of sone formof education, particularly for children wth auti sm
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who learn best in structured environnents, whether at play or in
class. Wile it is accepted that sonme children woul d benefit froma
continuation of education, the significance of the nunber involved
has, as yet, to be deternined. Wereas the Departnent of Education
and Science are adanant that teacher involvenent in any such
Programmes nust always be on a voluntary basis, concerns have
been expressed by teachers in special schools and special classes
that subtle, covert or overt pressure could be exerted in order to
“encourage” teachers to engage in the provision of Sumer
Pr ogr ammes.

The Emergence of Summer Programmes

The INTO net a del egation of teachers of children with severe and
profound general learning disabilitiesin 1998 to discuss the issue of
summer facilities in relation to the GPE Foundati on (where Paul
O Donoghue attended school) which had energed at that tine.
Qasses for children wth ASDin nai nstreamschool s were al so bei ng
established at this tine. In 1999/2000, the INIO requested the
Departnent of Education and Science to set up a Wrking Goup to
di scuss the issues surroundi ng the provision of Surmer Programes
in schools, arising from the OHanlon judgenent. The GCentral
Executive Gonmittee of the INTO also set up a Subconmittee to
consi der the issue. This subcormttee recommended that:

i Children should be entitled to vacation periods simlar to their

peers;
1 Summer  Programmes/respite should be provided by others,
nai nl y caring personnel ;

i There shoul d be no education i nvol venent in these Programmes.

By the year 2000, individual principal teachers were witing to the
INTOin relation to the provision of Surmer Progranmes in school s.
A group of principal teachers representing the schools concerned
wote tothe General Secretary in Novenber 2000 seeking a neeting
to discuss the energing issues. A neeting was arranged with the
princi pal teachers concerned i n Decenbber 2000. The principa teach-
ers stated that Summer Canp/services had historically been
provided and funded, by the najority of Health Boards by way of
Childcare Gentres, but that:

i These Progranmes were provi ded on an adhoc besi s;

i Pressure was bei ng exerted on boards of managenent to provide
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sumrer type Programmes;

i Negotiations should be conducted in respect of principa teach-
ers, transport facilities, funding for July Progranmes and i ssues
such as mul tidisciplinary teans.

The principal teachers requested a review of INTO policy on this
nmatter. Followng further neetings and discussions at Central
Executive neetings, the INTO submitted a claimto the Gonciliation
and Arbitration Guncil seeking the provision of proper conditions of
enpl oynent for any teacher who would voluntarily take part in
Summer Programmes. Agreenent was reached in respect of special
school s for children wth auti smand special schools for children wth
severe and profound | earning disabilities. No discussions took place
wth the Departnent of Education and Science in relation to the
provision of Progranmmes for children wth autism in na nstream
school s.

Followng debates and the passing of resolutions at Annual
Congress 2001, (See Appendix 6) a consultative neeting was held in
May 2001 wth representatives from special schools. A further
consultative neeting wth representati ves of special schools and
special classes in nai nstream school s was held in Decenber 2001.
Dverse views on the issue of summer provision energed at both
these consul tative neetings. Further notions have been subnitted
for discussion at Gongress 2002. The consul tation process regardi ng
this natter is continuing.

The INTOwote to the Departnent of Education and Science seek-
ing a n@ or reviewof special education, and in particul ar the recon-
veni ng of the Special Educati on Review Cormittee wth a viewto the
devel opnent, planning and inpl enentation of Summer Programes
for childrenwth Autistic SpectrumD sorder and severe and prof ound
genera learning disabilities.
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Conclusions and recommendations

ducational provision for children wth Autistic Spectrum D sorder

is far fromsatisfactory. Wereas inprovenents have been nade
inrecent years, both in the anount of provision and in the support
provided, there are nmany issues which need to be addressed if chil -
dren wth ASD are to recei ve an education which nore adequately
neets their needs.

National Policy

Educati onal provision for children wth specia needs has suffered froma
lack of strategcpaminga nationa leve . Inparticdar, provisionfor chil -
dren wth ASD has grown on an adhoc basis. In this pdicy vacuum the
Depart nent of Education and Sci ence has found itsel f respondi ng, often
as aresult of court cases or pressure fromparents to provi de education
for their autistic children. The Departnent has provided funding for
CABAS, though has not formally endorsed the ABA approach and has
conmissi oned independent evaluation of current provision. It aso
establ i shed a Task Force which recently reported on current policy and
practice. The Mnister for Education and Science has given a commt -
nent to establish a National Quncil for Special Education, which wll
have a research and policy function in additiontoaroeinthe co-ord -
nation of delivery. Wen established, this Quncil nmay address the
lacuna in strategic planning of provision and support services for chil -
dren wth ADand al | children with specia education needs. The | ack of
national paicy inreationto education provisionfor pupils wth A has
led to a situation were practices relating to identification, referrds,
reviews and the provi si on of support services has varied. Inthis context,
the report of the Task Force on Auti smis wel cone. This report has i den-
tified nany areas of policy and practice which need to be addressed.
Gven the current enphasi s on establ i shing specia class provision either
in nai nstreamor special schoal's, there is a so a concern that the needs
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of the teachers and pupils in schools where children wth AD are fully
integrated nay be i gnored.

I That the National Council for Special Education be established without delay;

I That a second Review Committee on Special Education be established to review, consider
and advise on current policy and practice in the area of special education;

I That appropriate structures be put in place to ensure high quality educational provision for
all pupils with ASD regardless of their setting.

Identification and Referral

The Report of the Task Force on Auti smhas highlighted nany of the
inadequacies inrelationto early diagnosis and early intervention. It is
quite clear that many children with AS coul d have benefited from
earlier intervention had they been diagnosed. Autismis a life-1ong
condition but, wth appropriate education, nany children can
progress significantly over tine. The degree of inprovenent that can
be expected and the level of functioning which nay eventual ly be
reached wll depend on the age of the child, the level of |anguage
devel opnent and the | evel of assessed intelligence at the tine inter-
vention commences. Autismis a broad spectrumdisorder. It is found
at all 1Qlevels, the nunber of areas of functioni ng which are af fected
can vary and the degree to which they are affected varies hugely
fromone individual to another. Therefore, when decisions are bei ng
nade about the nost suitable pre-school facility or school enrol -
nent, it is absolutely necessary that various factors such as the
pervasi veness and degree of severity of the autistic synptons, the
level of intelligence and the |evel of |anguage devel opnent is taken
i nto account .

Prior to enrolnent in any school, the child wth A should be
assessed by a multidisciplinary teamin order to deternine the nost
appropriate placenent. Such nul tidisciplinary teans need to incl ude
a teacher in addition to a psychol ogi st, speech and | anguage t hera-
pist, and other professionals as considered appropriate. There nay
asobearoefor avisitingteacher inthe referral process. H acenents
also need to be regularly reviewed, in order to ensure that the child
renains in the nost appropriate setting, in terns of progress and
devel oprent. Teachers need to be central to such revi ew processes.

Teachers al so need to be facilitated to participate in case confer -
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ences and multidisciplinary team neetings. Fornal tine nust be
nade available to enable teachers to fulfil their responsibilities as
core nenbers of multidisciplinary teans. This wll require structured
tine for such neetings wth substitute cover as appropriate.

i That all children be diagnosed at the earliest possible opportunity and an appropriate
education intervention programme be put in place;

I That assessment teams be multidisciplinary;

I That teachers be part of multidisciplinary teams and, therefore, involved in the referral
process prior to a child’s enrolment in school,

I That placements be regularly reviewed by multidisciplinary teams which include both the
relevant class teacher and the principal teacher;

I That teachers be enabled to participate as members of multidisciplinary teams and to attend
case conferences through structured time allocation with substitute cover as appropriate.

A Continuum of Provision

As the needs and abi lities of children wth ASDvary considerably, there
can be no one nodel of educati onal provision which would suit all chil -
dren. The INTO has al ways supported the concept of a continuum of

provi sion ranging fromful | tine enrol nent in special schools to fulltine
supported enrol nent in nai nstream schools. Were a child is placed
initially along this continuumwl| depend on needs and abilities as
assessed by a nul tidisciplinary team However, a child should be able to
nove al ong the conti nuumas a child s needs devel op and change over

tine. For exanple, a child placed in a specia class in a nanstream
school followng initial diagnosis nay be able to progress to full tine
enrol nent in a nai nstreamclassroomat a later stage or, aternatively,

achildnay transfer tofulltine enrol nent in a specia school. Mvenent

al ong the conti nuum where appropriate, should foll owregul ar reviews
of the child s progress. Such reviews shoul d be carried out by nul tidis-
ciplinary teans whi ch i ncl ude teachers.

The continuum of provision should al so range from pre-school
provision to third level. As many children are diagnosed wth AD —
particul arly | ower functioning ASD — between their second and third
birthday, all such children should be enabled to avail of an appropri -
ate pre-school intervention programme. This nay i nvol ve attendance
at a regular pre-school for sone children, to individual one-to-one
intervention wth others. Such provision should be funded by the
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Sate at no cost to the parents. The organi sation of a range of pre-
school provision for pupils wth special needs would need to be co-
ordinated by the Gentre for Early Childhood Devel opment and
Education, recently established in &. Patrick’s Gl lege, Druntondra.
The Governnent Wite Paper on Early Childhood Education stated
that priority would be given to funding pre-school provision for chil -
dren with special needs and di sadvantaged pupils in the context of
Sate policy on early childhood educati on.

Foecial school s and special classes for pupils wth ASD at prinary
level cater for awde variety of abilities. The special classes in sone
nai nstream school s cater for pupils wth low functioning AAD while
others cater for pupils wth average or above average |l evel s of func-
tioning or Aspergers Syndrone. The existence of a special class for
pupils wth ASDin a particul ar geographical areais therefore, no guar -
antee that an appropriate provision is available for each child diag-
nosed wth AAD There is a need for a strategi ¢c approach to pl anni ng
a variety of provision, ranging fromspecia schools to supported inte-
gration including specia classes for pupils wth | ow functioning ASD
and cl asses for pupils wth high functioning ASDin specific cat chnent
areas. This may becone a function of the yet to be established
National Guncil for Special Education. Children should be able to avail
of school transport to the nearest, nost suitable, educational provi -
sion. Were pupils are fully integrated in nai nstreamcl asses — in the
absence of specia class or special school provision or where it’s the
nost appropriate placenent for a particular child — appropriate addi -
tional support also needs to be provided according to the child s
needs. Such additional support may involve the appoi ntnent of an
additional class teachers and/or specia needs assistants. Pupils wth
ASD cannot be expected to cope in nai nstreamcl asses of 25 to 35
pupi | s wth additional fulltine teaching support.

The provi sion of post prinary education for pupils wth ADal so needs
to be included in a strategic plan for conprehensive provision. As
stated in an earlier Ghapter, it is unclear vhere the ngjority of pupils
attending the special classes for pupils wth AADw Il go when they
reach post-prinary school age. As these classes have only been
established in recent years, this issue has not yet becone a naj or
probl em However, based on the variety of abilities and needs which
exi st anong the pupils attending the specia classes at prinary |evel,
it could be assuned that a variety of provision may continue to be
required at post-prinary level. It wll, of course, depend on the
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progress nade by the pupils at prinmary level. Sone nay be able to
benefit from nai nstream enrol nent at post-prinary |evel, whereas
others may require enrol nent in a specia school. There are a nunier
of pupils of post-prinary school age wth A already attend ng
speci al school s, sone of whomhave attended special school s froman
early age.

Sone pupils wth ASDnay be abl e to progress to third | evel educa-
tion. Additional support, if required, should be provided to enable
such pupils to benefit fromthird | evel education. Additional support
for pupils wth hearing or visual inpairnent are negotiated wth the
relevant authorities by the Msiting Teacher Service. A simlar nodel
of ensuring appropriate support coul d be established for pupils wth
ASD.

The concept of a continuum of provision could be further
supported by a M siting Teacher Service — sinilar to the support serv-
i ce provided by visiting teachers to the hearing inpai red and t he vi su-
ally inpaired. A visiting teacher could be allocated to work wth a
famly once a child has been diagnosed wth autism The visiting
teacher would continue to liaise wth the family as the child
progresses through school, advising on the various educational
options avail able. The visiting teachers coul d al so provi de support to
the teachers in schools on natters pertaining to autismin general
and on natters pertaining to particul ar individual children as required.

I That a continuum of educational provision be available for pupils with ASD to cater for all
levels of ability within the spectrum;

I That such a continuum be available at pre-school, primary and post-primary levels;

I That additional support for pupils with ASD who wish to attend third level be provided
where required;

I That each child with ASD should be able to avail of appropriate educational provision
within a reasonable geographical area;

I That school transport should be provided to pupils with ASD who need to travel to avail
of appropriate provision;

I That consideration be given to appointing visiting teachers with expertise in the area of
autism to the Visiting Teacher Service for Pupils with Special Needs.

Continuous Educational Provision

Mich debate is currently taking place on the issue of organising
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educational provision for children wth ASD and children with severe
and prof ound general |earning disabilities beyond the standard school
year. Were schools have becone involved in the provision of
sunmer programmes, such programmes are consi dered to have been
successful . However, nany teachers fear that they nay be coerced
into teaching during their surmer vacation period, or that the right
to a summer programme taught by teachers nay be extended to
other categories of pupils. Miny teachers support the children’ s right
t o have continuous provi si on through July. However, there is no over -
whel nming consensus on whet her this shoul d be a continuation of the
school programme, or a separate summer canp type progranme.
According to consultative neetings held with nenbers to date,
there is a broad spectrumof views anong teachers on this natter.
These vi ews range fromnenbers who consi der that the provision of
July Programmes should be entirely separate fromthe work of the
teachers. Such nenbers are of the viewthat what ever arrangenents
are nade for the nonth of July, that they should be provided by a
separ at e agency — heal th board or the board of nanagenent — and be
of a sunmer canp/recreational type activity. At the other end of the
spectrum sone are already involved in such programmes and
wel cone the current devel opnents as an inprovenent and argue
that only teachers — as the prof essi onal educat ors — coul d provi de the
continuity of provisionrequired. Qhers holdthe viewthat the exten-
sionintoJuly isinevitableinthe context of the court judgenents and
are of the opinion that the Qganisation should focus its energy on
securing adequate remuneration and conditions for participating
teachers, particularly a provisionthat participati on woul d renai n on a
vol untary basi s.

I That participation in summer provision for children with ASD continue to be voluntary for
teachers;

I That where teachers and principal teachers opt to participate, that they be remunerated
adequately, at agreed overtime rates.

Pupil/Teacher Ratio

Qurrently, the Departnent of Education and Science all ocates one
teacher for every six pupils wth ASD However, nany pupils wth AD
require one-to-one teaching or teaching in snaller groups, particu-
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larly inthe early years followng diagnosis. Arigid pupi| /teacher ratio
nay not be appropriate for this category, as their needs and abilities
vary so much. Therefore, teachers should be allocated according to
need. In addition, where children wth specia needs are fully inte-
grated, overall class size would need to be reduced i n recognition of
the fact such children general ly require nore attention and tine from
the class teacher. In nmany cases it woul d be necessary to appoi nt
additional teachers specifically for children wth A D who are fully
integrated. The concept of teamteachi ng woul d need to be expl ored
inthis context.

I That one-to-one teacher/pupil ratio be allocated where such provision is deemed neces-
sary in a child’s assessment report;

I That the ratio to be applied in any particular class be determined by the needs of the partic-
ular children in the class;

I That a maximum teacher pupil ratio of 4:1 apply to classes for pupils with ASD;

I That mainstream classes where children with special needs are fully integrated be reduced
in size;

I That an additional class teacher be appointed where pupils with ASD are fully integrated.

Funding

Miny school s expressed frustration at the lack of clear and preci se
infornation avail abl e regarding funding for special classes for pupils
wth ASD There al so appears to be a | ack of recognition that a once-
off-grant for the purchase of furniture is insufficient as the children
growout of the furniture initially purchased. Additional funding for
resources and equi pnent i s al so required on an annual basi s over and
above the capitation funding. As children wth AD are prinarily
visual learners, consideration needs to be given to funding the provi -
sion of a laptop conputer for each pupil which would facilitate their
| earning both in school and at hone.

I That schools be made aware of all sources of funding available to special classes for pupils
with ASD both in mainstream and special school settings;

I That the initial set-up grant for new special classes be increased to E10,000;

I That furniture grants be available periodically as children outgrow existing furniture;

I That an annual grant of E1,000 be available for the purchase of materials and resources;
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I That similar grants also be made available to schools where pupils with ASD are fully inte-
grated into mainstream classes;
| That laptop computers be provided for all pupils with ASD with appropriate hard and software.

Support Services

Many speci al cl asses for pupils wth ASDwere establ i shed i nthe nain-
streamschool s on the basi s that support servi ces — speech t her apy,
occupational therapy, psychol ogical services, etc — would be
provided. However, the majority of schools were left wthout an
adequat e provi sion of such support services. Such support services
are also rarely avail abl e to nai nstream school s where children wth
AD are fully integrated. The Departnent of Education and Science
whi ch approached school s requesting themto establish the special
classes, followed through wth their coomtnent to provide the
teaching staff and the special needs assistants. However, the
Departnent of Education and Science did not have control over the
provision of support services which were the responsibility of the
Departnent of Health and Children. In nany cases, the heal th boards
did not have the personnel to provide the support services for the
special classes. It has energed inthe last year that grants have been
nade avail abl e to schools —initially £2,000 per term recently rai sed
to €5,000 — to purchase the services of therapists. Hwever wel cone
though the grant may be, this process of securing support services
transfers responsibility for the provision of support services to the
boards of managenent of the schools concerned, and inreality, the
burden falls on the principal teacher. The grant is al so i nadequat e as
very little can be purchased in terns of providing conprehensive
therapeutic support for pupils wth ASD This arrangenent of provid-
ing grants for schools to purchase the services of therapists shoul d
be considered solely as an interi mneasure. Gonsiderati on needs to
be given to the respective rol es of the Departnent of Educati on and
Science and the Departnent of Health and Qhildreninrelation to the
provision of therapeutic services for childrenin all special education
settings. The shortage of therapists also needs to be urgently
addressed through appropriate recruitnent and retention policies.
The unsatisfactory provision of support services has led to nmany
difficuties for teachers. Teachers are acutely anare that the poten-
tial benefit of the education they provide — whether in nai nstreamor
speci al education settings —is linited wen the support services from
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therapi sts are not available. I n sone cases, therapists may gi ve guid-
ance to teachers and/or parents in relation to speech and | anguage
therapy or occupational therapy exercises which coul d be carried out
by them Wiereas the gui dance may be wel cone, teachers, special
needs assi stants or parents are not given any specific training in the
area of providing therapeutic support services for children and they
cannot be expected to repl ace the expertise of the professional ther-
apists. If pupils wth AADare to benefit fully fromtheir participation
in education, the provision of appropriate support fromtherapists is
essentid .

I That the Department of Education and Science employ therapists — speech and language
therapists, occupational therapists, physiotherapists etc — directly in order to provide
support services for children with special needs attending mainstream and special schools;

I That arrangements be put in place to ensure the training of additional therapists in order to
address the shortage of qualified therapists;

I That the provision of grants to schools to purchase the services of therapists as required be
considered solely as an interim arrangement and that the grant be increased.

Professional Development

The special classes for pupils wth ASD are staffed by qualified
prinary school teachers. Wiereas teachers can drawon their expert -
i se and experience as prinary teachers, additional training and oppor -
tunities for professional devel opnent are required to assist teachers
i n understandi ng the nature of pupils with ASDand to enabl e themto
neet their particular educational needs. According to Balfe (2001)
teachers who had a background i n special education were in a better
position to cope wth the chal l enges of teaching children with ASD
such as chal | engi ng behavi our, curriculum notivating students and
developing 1B (2001:71). She also found that teachers in general
felt poorly prepared for their role in teaching children wth A3 and
that teachers in schools where there was only one class for pupils
wth AAD felt nore isolated than their colleagues in school s where
there were nore classes. An induction or orientation course woul d
therefore, be of great assistance to teachers who are allocated to
teach in the specia classes for children wth AA) or who have chil -
dren with AD integrated into their classroons on a fulltine basis.

The del egation of responsibility for the co-ordination of professional
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devel opnent provision for both teachers and speci al needs assi stants
to one Edlucation Centre (Laois Education Centre) is wel cone.

Howvever, the current level of provision is not sufficient. Wat is
required is a strategi ¢ approach to identifying the professional devel -
opnent needs of both the teachers and the special needs assistants
working wth pupils wth ASD and devising a conprehensive and
systenati c approach to planning to neet those needs. The strategic
pl an woul d need to address the trai ning and prof essi onal devel opnent

of teachers and specia needs assistants when they are first appoi nted
to the special classes. This should then be followed by a programme
of ongoi ng support and devel opnent. The facilitation of two groups of

25 teachers to pursue post-graduate studies in the area of autism
t hrough Bi rmi ngham Uhi versity has to be wel comed. Qhgoi ng suppor t

for postgraduate studies of this kind would need to continue if the
expertise wthin the teaching profession on natters pertaining to AAD
istobe enhanced. Teachers’ wllingness to pursue postgraduate studies
inthe area of ADis to be conmended. Teachers who w sh to pursue
such studi es shoul d continue to be facilitated.

The specia needs assistants appointed to work with children wth
AD also need training and professional devel opnent. At present,
prior experience or qualifications inchildcare or arelated area are not
prerequisites for appointnent as a specia needs assistant. An intid
training and orientation progranme woul d, therefore, be required on
appoi ntnent, fol | owed by ongoi ng opportunities for enhanced traini ng
and prof essi onal devel opnent .

The establishment of additional special classes each year, and the
turnover of teachers in existing special classes leads to an annual
cohort of teachers who need an orientati on programme of trai ni ng and
prof essi onal devel opnent to enable them cope wth the new chal -
I enges of the special classes. Qass teachers, where children wth ASD
are fully integrated, also need access to professional devel opnent
opportunities in the area of autism This training and professi onal
devel opnent needs to be built on each year as teachers becone nore
know edgeabl e and expert in the teaching of children wth ASD In
addition to creating an understanding of the nature of ASD teachers
need to be fanmiliar wththe variety of nethodol ogi es that can be used
when teaching children wth ASD, such as TEACCH ABA PECS etc, so
that they can select the nost appropriate nethodol ogy for the
circunstances of the particular childrenin their classes. Qher issues
whi ch need to be included in a professional devel opnent programe
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for teachers are: assessnent, curriculum devel opnent, i ndividual
pl anning, inter-disciplinary co-operation, infornati on and communi ca-
tion technol ogy, self-reflective practice, nanagi ng chal | engi ng behav-
iour, data-collection and teammork. Vdérking wth a specia needs
assistant in a classroomis an additional challenge for teachers who
have traditional ly taught in classroons wth no other adult present.
Teachers in nai nstreamschool s have traditionally little experience in
working wth mltidisciplinary teans. Pofessional devel opnent
courses therefore need to provide teachers and special needs assis-
tants wth skills inteamork and working wth nul tidisciplinary teans.
In addition to the provision of continuous professional devel oprent
opportunities, it is necessary to review current teacher education
progranmes at pre-service level, in order to ensure that future grad-
uates w1 have a know edge of special educati on needs i ncl udi ng AD

I That a comprehensive professional development plan be put in place to meet the needs of
both teachers and special needs assistants working with pupils with ASD;

I That teachers who wish to pursue postgraduate studies in the area of ASD be fully
supported, both financially and through study time out of school;

I That newly appointed teachers and special needs assistants to special classes for ASD be
offered comprehensive orientation and induction programmes;

i That induction and orientation programmes also be offered to mainstream class teachers
who have children with ASD fully integrated in their classrooms;

I That substitute cover be provided for all teachers and/or SNAs who require inservice;

I That recognised, validated training be provided in addressing challenging behaviour;

I That information automatically be provided to all schools with special classes for pupils with
ASD regarding available training and professional development opportunities;

I That pre-service education be reviewed to include comprehensive modules on special
needs education including ASD.

Curriculum

Teachers in the special schools or classes for pupils wth AAD—inthe
absence of curricula for specia educati on — have tended to adapt the
nai nstream curriculumto suit the needs of children with special
needs. However, devel opnent and i npl enentation of curricul umhas
created a najor challenge for the teachers, according to Balfe
(2001). Gven the variety of abilities of pupils wthin the autistic
spectrum it nay be difficult to design a specific curriculumfor pupils
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wth ASD that would neet the needs of all pupils. For sone, an
adapted nai nstreamcurriculum in addition to specific programmes
to address the particul ar needs of pupils wth ASD nay be sufficient.
For others, a curricul umdesi gned specifically to neet their particul ar
needs may be required. The National Gouncil for Qurricul um and
Assessnent (NOCA) has given a conmtrent to devel op curricul um
guidelines for pupils wth ASD as the next stage of curricul umdevel -
opnent for pupils wth special education needs. Qurrently, curricul um
guidelines for pupils wth mld, noderate, severe and profound
general learning disabilities are in the process of being prepared.
Wier eas t hese gui del i nes may be of consi derabl e benefit to teachers
of pupils wth ADthey wll not address the specific needs of pupils
w th ASD

Miny teachers of pupils wth ASD have also applied particul ar
net hodol ogi es to teaching pupils with ASD  Such net hodol ogi es
i ncl ude TEAGCH ABA and PECS. Wiile no one nethodology is suit -
able in all cases, teachers use an eclectic approach, drawng on the
di fferent nethodol ogi es as appropriate in order to neet the needs of
the pupils intheir classes. Wereas teachers woul d not advocat e one
net hodol ogy over another, they see a role for different nethodol o-
gies as part of an overall approach, and would consult wth parents
when different approaches are being used. Teachers wsh to retain
discretionin the selection of appropriate teachi ng nethodol ogi es in
their classes. Qidance in relation to the different nethodol ogi es
woul d be wel coned by teachers, and this is a natter whi ch coul d be
addressed by the NOCA

The process of individual planning is also used by teachers to plan
to neet the needs of the pupils in their classes. In sone cases,
personnel other than teachers are involved in the process. In nost
cases, teachers planin consultation wth the special needs assistants
and the parents of the children. In sone cases, where support serv-
ices are available speech and language or other therapists are
involved. As the needs and abilities of the children vary, individua
pl anni ng provi des a nechani smto pl an and revi ewthe curricul umand
educat i onal programme for each child.

i That curriculum guidelines for pupils with ASD be prepared by the NCCA, in consultation
with practising teachers;
I That guidelines be prepared for teachers in relation to individual planning;
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I That guidelines be made available to teachers in relation to the various teaching method-
ologies which can be applied to teaching pupils with ASD —TEACCH, ABA, PECS, etc — and
particularly in relation to how the various methodologies relate to the aims of the curricu-
lum;

I That proper validated research be conducted in Irish settings in relation to the effectiveness
of various intervention approaches;

I That guidelines be provided to teachers regarding assessment of learning of pupils with
ASD.

Conclusion

Parents of children wth ASD have had to battle w th the Depart nent
of Education and Science in order to obtain specialist provision for
their children. Teachers have wllingly responded to requests from
the Departnent of Education and Science to provide education to
children wth ASD However, current educational provision for chil -
dren wth ASD is dependent to a large extent on the goodw || of
teachers. They have often been left wthout adequate infornation
and support in doi ng so. The chal | enges such t eachers face have been
outlinedinchapter three. Balfe (2001) in her study of teachersinthe
speci al classes for pupils wth AAQ has al so identified and descri bed
simlar challenges. Inorder to address these chal | enges, the provision
of appropriate professional devel opnent opportunities and appropri -
ate support services is essential. In addition consideration needs to
be given to providing i ncentives to teachers who opt toteach in diffi -
cult specia education situations. Wereas an al | onance i s payabl e to
teachers who hold the Special Education Oplona fromS. Patrick’'s
Gl lege and to teachers who hol d Masters degrees, the al | onance
systemneeds to be reviewed to offer additional incentives to teach-
ers who engage in further professional devel opnent. Consideration
al so needs to be given to allowng pension credit to teachers who
have given a long-termcommtnent to special education. The serv-
ice of conmtted teachers is a prerequisite to providing a good
education to children wth ASD Therefore, investnent in teacher
devel opnent, al ong with appropriate renunerati on and recognitionis
essentid .

A strategi c approach to planning for educati onal provision, includ-
ing the availability of support services, adequate funding, ongoing
reviews and assessnents, wll contribute to addressing the |earning
needs of children wth ASD The need for co-ordinati on and pl anni ng,
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Appendix 4

particul arly between the Departnent of Education and Science and
the Departnent of Health and Children will also be required if educa-
tional provisionfor pupils wth ADis to be enhanced. Thereis al so a
need for continuous research in the area of specia education, includ-
ing approaches to intervention in educational settings in Ireland. In
the context of the current policy vacuumin the area of special educa-
tion, consideration should be given to re-constituting the Secial
Educati on Review Cormttee, to review and advi se on current policy
and practi ce.
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APPENDIX 1

Special classes in mainstream schools (2001 — 2002)

COUNTY

Gare
Qrk
Cor k

Gawford &., Grk

Gork
Donegal
Dblin

Dblin 5

Dbl i n

Bilinteer, DWblin 16

Dubl i n
Dublin

Dubl i n

Dubl i n

@. Dublin

Dubl i n
Kerry
K dare
K dare
Naas
K dare
K dare
Lout h
Meat h
Meat h
Vterford
Vterford
West neat h
Vexford
Veéxford
Wkl ow

Gl way
Donegal
Donegal
Leitrim

ROLL NO

4919
13828

16901
19553

13615

13635
17351
18212
16605
19739
18732

16943
19967
19963
17906

SCHOOL
Gatloe NS Bnis, . Gare

Dougl as B.N S

14000 3. Mrie'sof thelsle NS Sharnan

coil Padrai g Naofa, ki bbereen, Q. Qork
S. Qona s NS5 Dungl oe, . Donegal
17732 <coil Chiardin, Donnycarney,
19314 <coil na Mighdine Muire B
19579 S. Hlen's JNS Portrarnock, .

19929
20066

S Bigids SGBHFnglas
Lucan Educat e Toget her, Lucan,

17355 Qur Lady of God Gounsel Grls
S. John's NS Bal |l oonagh, Tral ee
18288 <Scoil Muichil Naofa, Athy
18515 &coil an Linbh 1osa, Prosperous,

19459
19675
18107

Leixlip G5 Leixlip, @. Kldare
Soil Bride Klculen

Scoil Réalt na Mrra, Dundal k
5630 &. Mchael’s B\E Trim

17969 Scoil Muwuire, Navan

Bal | yduff NS, K| neaden, Q. Wdterford
S. Mry s NS Ballygunner, . Véterford
Presentation School, Mil | i ngar

Kilrane NS Rosslare Harbour, Q. Véxford
Scoi |l Mhuire, ool cotts

S. Joseph’s National School ,

Newt ownnmount kennedy

Scoil N ocl as Naof a

Scoi | [osagéi n Buncrana

Scoi | Aodh Rua agus Nual a

Scoi | na Mai ghdi ne Mhuire
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chapter

W ckl ow 15383 S. Peter’s Infant School, Akl ow
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