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This document presents the draft Primary Language Curriculum/
Curaclam Teanga na Bunscoile for stages 3 and 4.The specification
begins with an abridged Introduction, Rationale and Aims of the
Primary Language Curriculum.This is followed by the draft Learning
Outcomes for English L1 Oral Language, Reading and Writing and
Torthai Foghlama don Ghaeilge T2 for Teanga 6 Bhéal, Léitheoireacht
and Scribhneoireacht, as well as the draft Progression Continua/
Contanaim Dul chun Cinn for the three strands.The Learning
Outcomes/Torthai Foghlama for junior infants to second class are
included to help show continuity and progression through the

eight years of primary school. Similarly, Progression Steps used with
the junior classes are included in this document to demonstrate
continuity between the junior, middle and senior classes. It is likely
that teachers will draw on many of these Progression Steps when
working with children in the middle and senior classes, especially
with children in third and fourth classes.Yellow highlighting is used
with the Learning Outcomes/Torthai Foghlama and the Progression
Continua/Contanaim Dul chun Cinn to show the material developed
as part of the new specification for stages 3 and 4.

Who is the Primary Language Curriculum for?

The Primary Language Curriculum is for teachers of children of

all abilities in all school contexts.The school contexts for this
curriculum include English-medium schools, Gaeltacht schools, Irish-
medium schools and special schools

Strand
Strand unit Element

Same strands and elements
for English and Irish

Different strands and strand units
for English and Irish

Content Objectives 269 Learning Outcomes 94

- Progression Continua

Examples of children’s language
learning in the
Primary Language Toolkit (online)

Assessment advice in guidelines

Support Material for teachers
in the Primary Language Toolkit
(online)

Guidelines

Figure I: Curriculum for English and Irish: 1999 and 2015

Introduction / Reamhra

Why is there a new Primary Language Curriculum?

The last two decades have seen significant changes in Irish society.
Over 200 languages as well as Cant and Irish Sign Language (ISL)
are now used in Ireland. Curriculum reviews and research during
this time have highlighted strengths and challenges of the 1999
curriculum for English and Irish. Teachers have called for a less
crowded curriculum with a greater emphasis on practice and

on supporting progression in children’s language learning and
development.

Findings have highlighted the need for a new Primary Language
Curriculum which

integrates English and Irish and includes all children and the

language knowledge and experiences that children bring to

school

engages teachers and learners and supports children to develop

positive dispositions toward language and literacy

supports teachers to help children to progress in their language

learning and development through the primary years

is more than functional, so that it enables children to make and

explore meaning as well as receive and create it.

Learning Outcomes describe
the expected language learning and
development for children at the end
of a two-year period.

Support Material includes
practical advice for teachers,
illustrated with videos and photos,
to inform their teaching of oral
language, reading and writing, in the
school’s first and second languages.

Learning
Outcomes

Progression
Continua

Planning,
teaching and
assessing for
learning in
English and
Irish

Support
Material

Examples

of children’s
language learning
and development

for teachers

How is the new Primary Language Curriculum
different from the 1999 curriculum for English and

Irish?

The structure of the Primary Language Curriculum differs from the
1999 curriculum for English and Irish in several respects, outlined in
(Figure 1).

What are the four interconnected parts of the
curriculum?

Section 6 of the Primary Language Curriculum, English and Irish:
Stages | and 2, describes four interconnected components—

Learning Outcomes, Progresion Continua, Support Material and
Examples of children’s learning and development (see Figure 2).

Il = Primary Language Curriculum

Progression Continua describe, in
[l = Primary Language Toolkit

broad terms, milestones and steps in
a child’s journey in his/her language
learning and development.

Examples, developed by teachers
and children, show children’s
language learning and development
across the three strands and across a
range of school contexts.

Figure 2:The four interconnected components of the Primary Language Curriculum
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Language learning enables children to understand the world around
them and to communicate effectively with others. Communication
takes many forms, from the non-verbal and verbal to print- based
and digital texts. Through interacting with adults in the social
environment, children are initiated into, and engage in, communicative
relationships through which they come to understand, interpret,
construct meaning and critically appreciate the communication of
others. Language enables children to engage emotionally, socially,
cognitively, imaginatively and aesthetically in relationships and
cultural experiences. It empowers children to develop their thinking,
expression, reflection, critique and empathy, and it supports the
development of self-efficacy, identity and full participation in society.

The Primary Language Curriculum (pp.18-20) describes four
principles of language learning:

* Language shapes who we are

* Language learning is a developmental process
* Language learning is an integrated process

* Children learn language through interactions.

The aims of the Primary Language Curriculum (pp.26-27) are
presented in three groups: focusing on children and their lives,
children’s communications and connections with others, and
children’s language learning and development.
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l. Children and their lives

The Primary Language Curriculum aims to support teachers to

* enable children to build on prior knowledge and experience of
language to enhance their language learning

* encourage children to embrace Irish positively, and promote our
cultural identity through the use of the Irish language

* encourage children of different languages and cultures to be
proud of and to share their heritage

* recognise the wide variation in experience, ability and language
style which children bring to language learning in school as a
first step in enabling them to engage in relevant and meaningful

communicative relationships.

2. Children’s communications and
connections with others

The Primary Language Curriculum aims to support teachers to

* embrace children’s uniqueness by nurturing their appreciation
of their home language, their understanding of language and
diversity, and their ability to use different languages, gestures and
tools to communicate with people in a variety of contexts and
situations

* encourage and enable children to communicate effectively
in both the first and second language of the school and to
communicate in their heritage language for a variety of purposes

* enable children to fully engage with and enjoy a wide range of
relevant and meaningful linguistic and communicative experiences

with peers and adults.

3. Children’s language learning and
development

The Primary Language Curriculum aims to support teachers to

* promote a positive disposition towards communication and
language by fostering within children a lifelong interest in and a
love of language learning for personal enjoyment and enrichment

* broaden children’s understanding of the world through a
rich variety of language experiences and through fostering an
awareness and appreciation of other languages and cultures in an
enriching learning environment

* encourage children to engage personally with and think critically
about a broad range of spoken, gesticulated, written and
multimodal texts

* support children to develop their literacy skills and enable them
to progress at their own learning pace in oral language, reading
and writing

* nurture within children an awareness of language, allowing them
to appreciate and understand the content and structure of
languages and acquire a basic understanding of the history of
languages and other cultures.
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The Primary Language Curriculum helps teachers to support
children’s language learning and development through the process
of planning, teaching and assessing for learning in English and Irish.
Four parts (components) of the Primary Language Curriculum work
together to support teachers’ planning, teaching and assessment

for language learning: Learning Outcomes, Progression Continua,
Examples of children’s learning and development, and Support
Material for teachers.

Together, the Learning Outcomes and the Progression Continua
provide important reference points for teachers to plan for, and
make judgements about, children’s language learning, and to decide
on the next steps in teaching and learning to help children progress
in English and Irish.The Learning Outcomes and Progression
Continua support teachers when reporting the child’s learning
progress to colleagues, parents and others during the year, and to
other teachers as part of the transfer process within or across

primary schools.

Second language learning

Most children travel along predictable pathways to learning a second
language. Irish is no exception, and children learn Irish as a second
language in primary school in individual, but predictable ways.
Children learning English as an additional language will also follow
the same trajectory, but with more opportunities to interact with
the language outside the school context. Initially, children gradually
realise that communication and meaning can be made in other
languages and they begin to demonstrate understanding. Once
children have acquired some words in the new language, they begin
to mix and use L2 words in LI sentences giving mixed utterances. If
the new language is acquired in a familiar setting, children will learn
words and phrases that are regularly used throughout the day.

Over time, children acquire common familiar words and phrases
in their second language. It is important that children have
opportunities to repeat these words and to develop more
creative speech. Supports for teachers which outline and illustrate

developments and teaching supports for children’s second language
learning are published in the Primary Language Toolkit.

The communicative approach

As with the 1999 curriculum, the communicative approach is

the recommended approach to teaching a second language. This
approach is learner-centred; the main emphasis is on the learner
fulfilling a communicative need. The approach focuses on the
communication of meaning and messages, with the teacher modelling
and reusing the target language throughout the day .The emphasis

is on enjoyable, interactive and purposeful communication, with the
target language used as early and as often as possible in the language
lesson.There are three phases in a lesson using a communicative
approach:

*  Pre-communicative phase: oral vocabulary, language functions or
structures needed for the language task are taught and practised
using a range of scaffolds and activities.

* Communicative phase: learners use the new oral vocabulary,

language function or structure to complete a communicative task.

These tasks are learner-centred and might involve play, dramas,
debates, interviews, and so on.With increased use, learners
show a growing level of independence in using the new language
and the teacher identifies errors.This informs the teacher’s
subsequent planning and provision for learning.

*  Post-communicative phase: supported by the teacher, learners
consolidate their learning and transfer it to other activities.
The teacher looks ahead to the next stage and plans for future
language input and teaching.

The learning experience with each task is discussed by the teacher
and children as part of their review of the three phases. Supported
by the teacher, children are encouraged to identify any aspects of the
language that may have been required and were not at their disposal.
For the teacher, information gathered through the review may inform
the initial phase of a subsequent lesson, or planning to teach new
material informally, e.g., grammar. A lesson may start with any of
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the three phases of the communicative approach because these are
cyclical and continuous.

The overriding goal for the teacher is to support the learner to talk
and to communicate in the second language as early and as often as
possible.

Functions of language

The functions of language are central to second language learning.
A person’s use of language to achieve some communication goal is
called a ‘language function’. In order for children who are learning a
second language to function in their new language and communicate
effectively, it is important that they have mastery of a number of
functions of language.

Functions of language enable children, for example, to introduce
themselves to others, greet, ask questions, express, request and to
structure their responses to others.A person is fulfulling language
functions when this communication is taking place.The child can
fulfill the language functions not only in real situations but also in
imaginary situations such as role play and socio-dramatic drama.The
examples of the language functions cannot be used in a vacuum and
so, in order to attend to the interests and language needs of the
children, it is recommended to teach the language in the context of
themes which relate to the children’s lives. The themes will create
realistic contexts for using and teaching examples in the Irish lesson.
Support for teachers for the language functions is available in the
Primary Language Toolkit.

Language and cultural awareness

Language awareness draws children’s attention to different modes
and languages people use to communicate. Nurturing children’s
awareness of, and interest in, other modes of communication

and languages encourages them to actively engage with the new
languages they encounter.Vhere possible, children should be
encouraged to explore different modes of communication and
language, and to recognise similarities and differences between their
home language and other languages. An awareness of the culture and



heritage associated with a new language engages children and gives
them an appreciation of cultures and customs different to their own.
When children can actively engage to some degree in the culture
associated with a language, their level of interest in the language
intensifies. It is important that children have opportunities to build
their awareness of Irish culture. For children who are speakers of

a language different to the majority of children in a class, or native
speakers of a target language, it is important for the teacher to
affirm their language skills and to provide opportunities to share the
culture and customs of the country/ heritage of their language.The
home language of these children is thus affirmed and they see that
their home language is important.

Linguistic Diversity and the Primary Language
Curriculum

Primary classrooms have changed greatly in recent times, welcoming
children from a range of cultural and linguistic backgrounds. Language
and cultural identity are inextricably linked and the importance

of affirming and acknowledging children’s home languages in Irish
primary schools has previously been highlighted (NCCA, 2005).The
Primary Language Curriculum reflects the linguistic diversity found
in primary schools by acknowledging languages to include English,
Irish and other languages. Reference to ‘other languages’ enables
teachers to draw on and support the linguistic abilities of children in
their classrooms. For example, children may be encouraged to read
and write texts in their home languages and to share these texts
with peers. Encouraging children to use their home languages and to
share their knowledge of languages promotes language awareness in
the classroom. Discussing the similarities and differences between
languages, to include English and/or Irish and other languages helps
children to develop an awareness of the structures of languages.

Immersion

Immersion occurs where language learners are immersed in a
language that is different from their home or native language. In
an immersion environment, the child acquires the language of
the immersion environment in addition to their home language.

Following a period of immersion in the new language, children should
be encouraged to transfer the skills they have learned in the new

language to other languages and vice versa.

Children from non-Irish speaking families who attend a Gaelscoil

or Gaeltacht school are in an immersion setting. To facilitate the
practice of immersion education in Irish-medium schools, for
learners of Irish, and to support continuity in the development of
native speakers’ competence in the language, these schools will have
the option of implementing a period of total early immersion up

to the end of senior infants, subject to the approval of the school’s
board of management and following consultation with the patron,
teachers, and parents’ association. The teaching of English and formal
literacy skills in the school’s L2 will not begin until after the period
of total early immersion decided by the school. Children for whom
English is an additional language (EAL) are immersed in the language
of the school. For children immersed in a language of the community,
where this differs from the language of the home, parents and the
school can play a key role in celebrating and maintaining the child’s
home language.

Content and Language Integrated Learning (CLIL)

Content and Language Integrated Learning (CLIL) is an effective
way to increase children’s exposure to Irish by creating authentic
contexts for children to use the language. CLIL affords children the
opportunity to learn concepts, dispositions and skills in a particular
curriculum area through Irish, and to develop their confidence

by using their new language skills in real contexts outside of the
discrete language lesson. For teachers, it provides opportunities for
integrating Irish across the curriculum in an active and meaningful
way. Teachers begin their planning by choosing a subject that lends
itself to CLIL and offers opportunities for discussion and active
engagement by children in groups. Subjects can be taught using CLIL
with teachers having introduced the necessary new language related
to the subject in advance. Support Material on using CLIL is available
in the Primary Language Toolkit.

Learning Outcomes/Torthai
Foghlama

Learning Outcomes describe, in broad terms, what children should
know and be able to do as a result of the teaching and learning
process at the end of a specified period of time, when due account
is taken of individual abilities and varying circumstances. Learning
Outcomes help teachers to

* plan,implement and reflect on their use of appropriate methods
for teaching and learning

* use assessment methods that are matched to the intended
Learning Outcomes

* provide focused feedback to children and parents.

Understanding the Learning Outcomes

How are the Learning Outcomes presented?

* The Learning Outcomes are presented by the school’s first
language, English (LI), followed by the school’s second language,
Irish (L2).

* The Learning Outcomes are grouped by strand, beginning with
oral language, reading and writing.

* The Learning Outcomes are presented across four two-year
stages from junior infants to sixth class.

* The Learning Outcomes are listed in order using the three
elements, beginning with Developing communicative relationships
through language, followed by Understanding the content and
structure of language, and Exploring and using language.

* Many of the Learning Outcomes in one language have concepts
and skills which transfer across Learning Outcomes in the
school’s other language. A link symbol listed after the relevant
outcome shows where transfer occurs.The link symbol is
followed by the number of the linked Learning Outcome in the
school’s other language. Learning Outcomes for each stage are
connected with relevant Progression Milestones (early a-j) on the



Progression Continua.The span of Progression Milestones differs
depending on the stage, the strand and the language—whether it
is the L1 or L2. For this reason, suggested Progression Milestones
are highlighted at the top of each stage above the Learning
Outcomes.

Progression Continua: English and
Irish/Contanaim Dul chun Cinn:
Béarla agus Gaeilge

Children come to school with different language experiences and
are at different places in their early communication skills and their
language learning and development.They also learn and develop

at different rates, especially in the early years of primary school.
This Primary Language Curriculum uses Progression Continua and
Examples of children’s language learning and development to help
teachers across the three school contexts to make judgements
about where children are in their language learning journey and to
plan the next steps for their learning in English and Irish.

There are three Progression Continua, one for each of the three
strands—oral language, reading and writing. Each continuum consists
of eleven Progression Milestones (early a-j), which describe, in broad
terms, children’s language learning and development. Progression
Milestone j in particular is intended to support high-achieving
children in primary schools. Each Progression Milestone has
Progression Steps which, together, mark significant achievement by
children in their language-learning journey.The steps describe what
children’s learning and development look like as they move along the
continuum towards achieving Learning Outcomes.

Children’s language learning and development in a given strand and
language may lie within a Progression Milestone for varying lengths
of time, with children achieving different aspects of a milestone over
time. Some children may not always progress to the next Progression
Milestone and may remain within a milestone for longer periods

of time. Depending on children’s language skills and development,
they may be demonstrating aspects of language development within
different progression steps for different Learning Outcomes. From
time to time, children may move forwards and backwards across
the Progression Continua and not always in a linear step-by-step
manner.The continua support teachers to make decisions based on
the evidence available to them at a point-in-time. The evidence may
indicate the need to reinforce, revisit or extend a particular concept
or skill.

It is not generally expected that classroom teachers would assess the
progress of individual children using progression milestones. Rather
they provide information to support periodic planning as well as
holistic assessment of children’s and young people’s learning.

Using the Progression Continua in different school
contexts

The Progression Continua offer schools flexibility in identifying
expectations for children’s language learning and development, based
on their particular language learning and demographic context

and in line with the Learning Outcomes for each stage.While the
Progression Continua are broadly the same for children across the
three language-learning contexts, they are flexible, so schools can
locate children’s progression across classes and set goals appropriate

to their own language context.

Tables | to 3 outline what the majority of children are expected
to achieve at the end of each stage in the school’s first and second
languages. Each table focuses on one of the three school-language
contexts described in the Rationale, i.e., English-medium schools,
Irish-medium schools (Gaelscoileanna) and Gaeltacht schools.

Table |I: Progression Milestones for the end of stages |, 2,3 and 4: English-medium schools

LI (English): Oral
language

LI (English):
Reading and d/e
writing

L2 (Irish): Oral
language

L2 (Irish): Reading
and writing

f g h

f g h

d e f
c/d d/e elf



Table | indicates what the majority of children in an English-medium school might be expected to achieve in LI and L2 at the end of each stage.

Table 2 indicates what the majority of non-native Irish speaking children in an Irish-medium school might be expected to achieve in LI and L2 at the end of each stage

Table 3 indicates what the majority of native Irish speaking children in an Irish-medium school might be expected to achieve in LI and L2 at the end of each stage.

Table 2: Progression Milestones for the end of stages |, 2,3 and 4: Non-native Irish speakers in
Irish- medium schools

Stage |: Junior Stage 2: First
and senior and second
infants classes

Stage 4: Fifth
and sixth class

Stage 3:Third

and forth class

(Irish): Oral
language

LI (Irish): Reading
and writing el eff flg gh

L2 (English): Oral
language

(English): Reading g h
and writing

Table 3: Progression Milestones for the end of stages |, 2,3 and 4: Native Irish speakers in
Irish- medium schools *

Stage I: Junior Stage 2: First
and senior and second
infants classes

Stage 4: Fifth
and sixth class

Stage 3:Third

and forth class

LI (Irish): Oral
e : | g h
guage
Irish): Reading and
writing s I g h
(English): Oral
language d flg g B
(English): Reading
and writing ¢ flg g B



As teachers begin using this curriculum, the contents of these tables and the tables in the remainder of this section may change over time in response to the experiences of schools and the needs of
children in different school contexts.

Figure 3: General range of Progression Milestones across all three strands for stages 1, 2, 3 and 4: English-medium schools™

Learning
Outcome: a b d' e g
Number
and label The child... | The child... The child... | The child... The child...
Language |
Stage |
Language 2
Language |
Stage 2
Language 2
Language |
Stage 3
Language 2
Language |
Stage 4
Language 2

*When due account is taken of individual abilities and varying circumstances.
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Understanding

Draft - Learning Outcomes: For Oral Language (English Ll)

Strand: Oral Language

Stage I: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth class Stage 4: Fifth and sixth class
Learning (Progression Milestones a-e) (Progression Milestones d-h) Children should be able to*
Outcome: Through appropriately playful learning experiences, children Children should be able to*
Number and should be able to* Children should be able to*
label

Recognise themselves as listeners and
speakers, engaging purposefully and
empathetically with others. Express their
individuality orally (including the use of
|. Engagement, Show interest in, demonstrate joint attention and actively listen and attend for enjoyment and for a particular various languages)
listening and attention purpose. ©TFI, CI+2

Listen actively and evaluate how the purpose,
situation and audience/listener influence the

Listen actively and extract meaning and SIS g el 8 it

enjoyment from conversations and texts**
in a range of genres® and where possible, in
various languages

2. Motivation and Choose, listen to, respond to and create texts** in a range of genres® across the curriculum for pleasure Choose, listen to, critically respond to and create texts** in a range of genres¢ across the

choice and interest curriculum for pleasure, interest and specific purposes

3. Social conventions R : v Use social conventions of language Use social conventions of language

and awareness of ecognise that Ianguage style changes with d|fferent appropriately in order to initiate, sustain and flexibly and with thy while initiati Expl h It d identit infl
relationships and audiences and show understanding of the - e exibly and with empathy while initiating, - Explore how culture ahd identity can infiuence

others listener's needs while initiating, sustaining and engaging in engage readily in conversations on personal sustaining and engaging in conversations how people communicate with others, verbally

and curriculum-based topics and use a

conversations on personal and curriculum-based topics and . . on personal and curriculum-based topics and non-verbally
language style and tone suited to the audience.

responding non-verbally and verbally. % TF2, Cl| & TF.CO
' Adapt language style, tone, pace, Listen and speak with confidence and skill to
vocabulary, gestures, facial expressions work collaboratively with others and to share

Use language with confidence to work collaboratively with others and share the outcomes with familiar and - and body language to various audiences  feedback, ideas, decisions and outcomes with a

unfamiliar audiences. % TF3, C1+2 whilst communicating orally in a range of range of audiences

genres

Use coherent sentences of increasing complexity with correct tense, word order and sentence structure,

while using connectives and producing compound and complex sentences to elaborate appropriately. © TF4, Vel SEitEs (S, SIS URE Ene) @Emerp et ing el eSives Simpis, Conmpoms

4. Sentence structure

and grammar o) and complex sentences, as appropriate to audience, purpose and language being spoken
Use different strategies such as a speaker's gestures, tone of voice, known words, pictures, sentence structure, Select and apply a variety of strategies to Ciritically select and use a wide-ranging oral

5.and 6. Acquisition definitions and descriptions to acquire and show understanding of new words. % TF5, C1+2 acquire a wide range of words and phrases vocabulary and phrases for familiar, abstract

and use of vocabulary Use sophisticated oral vocabulary and phrases, including the language of text**, topic and subject-specific from different sources such as literature, and subject-specific concepts and topics, as
language, and express and use decontextualized language. ® TF6, C|+2 subject-specific texts and other languages  appropriate to audience and purpose

De.monstrate underste_mdmg by ||ster_1|ng Demonstrate understanding by listening
Demonstrate understanding through the ability to give and follow instructions, comprehend narratives and ~ actively to, understanding and analysing actively to, analysing, comparing and evaluating
aret i explanations, and clearly state a case, including speculating, hypothesising, justifying, negotiating, arguing and conversations and texts in a range of conver‘satiyons and téxts in a rance of senresd
understanding complaining, & TF7, C1+2 genres georg

Respond creatively and critically to what they have heard and seen

7. Demonstration of

*When due account is taken of individual abilities and varying circumstances.

% The skills learned in this Learning Outcome are transferable to a learning outcome in the school’s L2. TF=Toradh Foghlama (Learning Outcome). C=céim (stage).

** ‘text’ to include all products of language use: oral, gesture, sign, written, braille, visual, tactile, electronic and digital.

OGenres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g. narrative, informational, persuasive and multi-genre.
Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital
media such as podcasts, videos, advertising, tv and radio broadcasts

10
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Draft - Learning Outcomes: For Oral Language (English Ll)

Strand: Oral Language

Learning
Outcome:
Number and
label

8.and 9. Requests,
questions and
interactions

| 0. Categorisation

I'l. Retelling and
elaboration

| 2. Playful and
creative use of
language

| 3. Information giving,
explanation and
justification

| 4. Description,
prediction and
reflection

Stage 2: First and second classes

Stage I: Junior and senior infants
(Progression Milestones d-h)

(Progression Milestones a-e)
Through appropriately playful learning experiences,

children should be able to* Children should be able to*

Express personal needs and preferences, and make requests with confidence

Ask and answer a variety of open and closed questions to seek help, get information, develop understanding,
clarify and extend thinking

Use social conventions of language appropriately
in order to initiate, sustain and engage readily in
conversations on personal and curriculum-based
topics and use a language style and tone suited to
the audience. © TF2,C2

Tell and retell stories and personal and procedural narratives of increasing complexity to familiar and
unfamiliar audiences using appropriate sequencing, tense and oral vocabulary

Name, describe and categorise people, objects and
experiences showing increasing depth of knowledge
and improved understanding

Listen and respond to the aesthetic and creative aspects of language and use language playfully and
creatively

Supply, explain and justify points of information to familiar and unfamiliar audiences using topic-specific language

Describe, predict and reflect upon actions, events and processes relating to real and imaginary contexts

*When due account is taken of individual abilities and varying circumstances.
% The skills learned in this Learning Outcome are transferable to a learning outcome in the school’s L2. TF=Toradh Foghlama (Learning Outcome). C=céim (stage).
** ‘text’ to include all products of language use: oral, gesture, sign, written, braille, visual, tactile, electronic and digital.
OGenres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g. narrative, informational, persuasive and multi-genre.
Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital
media such as podcasts, videos, advertising, tv and radio broadcasts

Express personal needs, opinions and preferences, explaining and justifying their perspective

Ask and answer a variety of questions —
open, closed, leading, rhetorical — for a range
of purposes, such as exploring and discussing
texts; clarifying and extending thinking;
comparing views and opinions; interviewing,
speculating, arguing and persuading

Select how and when to ask and answer a
variety of questions — open, closed, leading,
rhetorical — with clear purpose

Explain and justify categorisation, across the curriculum, as appropriate, and demonstrate
understanding that categories are fluid and can vary

Create narratives and retell stories and events, both real and imaginary, for various
audiences, using imaginative and figurative language, elaborating where appropriate

Listen to, identify and respond to the aesthetic and creative aspects of language at sound,
word, sentence and text level

Use language playfully and creatively in their own texts

Analyse and select information to communicate ideas and opinions for a variety of purposes,
such as informing, debating, explaining, justifying and persuading

Describe, predict, reflect upon and evaluate actions, events, processes, feelings and
experiences relating to a wide range of real and imaginary contexts

11
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Progression Steps - Oral Language

Communicating

Understanding
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Learning
Outcome:
Number

and label

l.
Engagement,
listening and
attention

2.
Motivation
and choice

3.

Social
conventions
and awareness
of others

4.

Sentence
structure and
grammar

5.&6.
Acquisition
and use of
vocabulary

7.
Demonstration
of
understanding

8.and 9.
Requests and
questions

10.
Categorisation

1.
Retelling, and
elaborating

12.

Playful and
creative use
of language

13.
Information
giving,
explanation
and
justification

14.
Description,
prediction and
reflection

Early a...

indicates
awareness of
sensory stimuli
in the

learning
environment

shows consistent
patterns of
attending to
stimuli/personnel/
activities

in the immediate
environment

engages in an
activity

requiring joint
attention

with one or more

shows awareness of
and/or

uses tone, body
language,

gestures, pace,
vocalisations

and volume to
impact
communication.

demonstrates
verbal/nonverbal
turn-taking with a
communicative
partner.

initiates verbal/
non-verbal
communication
with a

familiar adult/
peers.

engages in and
enjoys a
meaningful verbal/
nonverbal
exchange with a
communicative
partner.

shows recognition
f

o

personal and/or
standardised
objects of
reference.

attends and
responds to
increased
vocabulary in
texts*.

responds to verbal
and nonverbal
cues related to
familiar
communicative
routines.

consistently
responds to
familiar factual
questions.

indicates preferred
objects

and/or activities
and refuses
non-preferred
items.

requests repetition
and/or

more of and/or
change of

objects or events.

makes a request
and/or

expresses a need,
verbally or
non-verbally

participates in the
verbal/

non-verbal sharing
ofa

familiar or
personal story,
activity or event

communicates to
express

feelings verbally or
nonverbally

expresses interests
and

opinions through a
range of

verbal or non-
verbal
communication
methods

shows signs of
anticipating
next steps in a
familiar
activity when
presented

with a stimulus.

predicts outcomes
fora

familiar or
unfamiliar story
or event choosing
froma

range of possible
outcomes.

a

The child...

attends to stimuli,
keeps eye gaze and
tracks adult’s gaze
to visually attend
to an object jointly.

imitates actions
and sounds.

demonstrates
interest in, enjoys
and responds

to texts using
facial expressions,
voice, sounds and
gestures.

responds to
and seeks adult
attention and
recognises,
responds to and
says own name.

responds to stimuli
using voice, sounds
and gestures

and exchanges

a smile and uses
facial expressions,
sounds, gestures,
signs or speech to
communicate.

uses single-word
utterances and
combines these
with vocalisations.

recognises people
and objects and
uses appropriate
gestures to refer
to an object,
linking actions with
objects.

recognises and
responds to own
name and other
familiar words.

uses speech,
sounds and/or
gesture to show
preferences, make
choices and make
requests.

clearly indicates
preferred objects
and refuses non-
preferred items.

verbally and/

or non-verbally
responds to a
familiar question.

attends to familiar
toys and objects.

with help, uses
voice, sound,
gesture and
props to join the
adult in singing
songs, reciting
rhymes, retelling
stories, providing
accounts, initiating
communications
and presenting
objects and news.

listens and attends
to familiar rhymes
and songs.

chooses objects of
reference to show
understanding
and to share
meaning, and
extends meaning
by linking objects
of reference.

chooses objects
of reference to
indicate activities
completed,
indicates what
they would like to
do next and what
materials will be
needed.

b

The child...

attends for longer
to interesting

or familiar

stimuli including:
actions, gestures,
tone of voice,
conversations and
stories read aloud,
and joins in with
rhymes, songs and
games.

listens to texts
and takes part in
conversations with
others on topics
of interest and
personal choice
using multi-word
utterances and
basic sentences.

takes part in
imitative and
turn-taking games,
rhymes and songs.

speaks audibly

and coherently

at appropriate
volume, interacting
over a short
number of turns
with individuals
and beginning

to communicate
readily with others
in class.

initiates
communication
with familiar adult.

uses multi-word
utterances and
short common
phrases and uses
basic sentences
when imitating
or chorusing with
someone.

uses single words
and common
phrases and
understands
common pronouns
and prepositions.

begins to describe
properties of
familiar objects
and, with help, uses
words and phrases
from a story when
retelling it.

follows one-step
instructions and
shows
understanding in a
variety of contexts
by attempting to
imitate what they
have seen and
heard.

makes simple
choices and
requests and asks
simple questions.

requests objects
and events verbally
and makes clear
self-directed
choices, requesting
repetition, change
of objects or
events.

names familiar
toys and objects.

with help, shares a
familiar or personal
story, activity or
event using single
or multiple words.

listens to and joins
in with rhymes,
songs and language
games.

tells what they are
doing and names
and describes
familiar people,
toys and activities.

says what they are
doing and names
and describes
familiar people.

recalls/describes
something they
have completed
in class to other
members of the

group.

takes part in
conversation
using appropriate
eye-contact while
attending to body
language, gestures
and tone of voice
and uses these
cues with context
to understand new
words/phrases.

listens to factual
accounts.

Initiates a
conversation with
others and chooses
texts to listen to
for enjoyment and
based on personal
interests.

shares personal
anecdotes and
responds to
conversation
on an unshared
experience.

greets and
responds
appropriately to
greetings and
discussion topics
showing some
appreciation of
listener’s needs.

initiates and

takes turns in
conversation with
peers, small groups
and familiar adults.

uses complete
basic sentences
and speaks audibly
and with clear
articulation as
appropriate to
developmental
stage.

uses some basic
connectives to
begin to join short
sentences.

completes familiar
rhymes and repeats
short rhymes.

uses a wider range
of single words
and short, simple
sentences.

requests objects
and recurrence
or change in
activity, uses
question words
appropriately and
uses greetings,
farewells, and
protests.

understands
vocabulary and
phrases from a
range of stories and
factual accounts
and uses these
words and phrases
appropriately in
context.

responds to familiar
questions and
follows one- to two-
step instructions.

shows
understanding

of familiar story
content, characters
and vocabulary,and
of factual accounts
and step-by-step
processes.

with support,
engages with an
unfamiliar adult
to give or request
information or
recall an event.

asks and responds
to familiar
questions.

categorises
familiar objects in
the environment.

exchanges
information on a
shared experience.

with help, identifies
main characters
and sequences
main points in a
narrative.

constructs a

story drawing on
experiences and
orally narrates to a
group with support.

gives an account
from direct
experience
sequencing up to
three key events.

responds to poetry,
rhymes and songs
through gesture,
action and props.

distinguishes
between and has
fun with nonsense
words and real
words.

in pretend play,
uses language

to create simple
imaginary
scenarios with
peers and adults.

provides a
description or
explanation about
a visible object or
person.

when retelling a
familiar story with
adult support, uses
language removed
from the current
context to explain,
describe problems
and suggest
possible solutions.

identifies a
problem and
begins to use
language to
express own
thoughts and to
show awareness of
others’ thoughts.

|

The child...

listens to new
information on
an unshared
experience
including fiction
and non-fiction
of increasing
complexity.

listens to an adult
modelling a new
language where
many words may
be unknown.

Identifies a purpose
for listening

based on personal
interests and sets
personal goals

for listening, with
support e.g. to gain
information on a
topic of interest.

initiates
conversations
on an unshared
experience.

responds to
questions but omits
some information
and begins to make
indirect requests.

switches style of
speaking to suit
audience.

takes part in small
group discussions
on a familiar topic
showing awareness
of listener-speaker
rules and is able to
list these.

uses lengthier
sentences with
correct word order
for the most part,
basic connectives
and uses plurals
and simple
pronouns.

mostly places

the verb in the
correct place in the
sentence.

infers the meaning
of a new word by
using gestures and
context and infers
the meaning of
stories of increasing
depth from
context.

uses words or
phrases to refer to
feelings.

uses words and
phrases acquired
from stories and
factual accounts in
contexts beyond
that in which they
were originally
acquired.

listens to fiction
and non-fiction
of increasing
complexity and
begins to infer
meaning from
context.

can follow three-
step instructions
and respond
appropriately

to phrases used
regularly in the
school environment.

asks questions

to clarify others’
thoughts or
actions, and to gain
new information
and get help.

uses complete
sentences to
express personal
needs and asks
and responds

to speculative
questions leading
to drawing
inferences.

categorises a range
of objects.

retells the main
points of an
unshared event or
conversation using
a clear structure
to an audience of
peers.

creates a short
story, identifying
main characters
and events and tells
main points of their
own news.

retells a familiar
story sequencing
key events.

explains a factual
account from direct
experience to a
group, introduces a
topic, outlines and
describes processes.

uses language
playfully and
creatively

in providing
alternative endings
for rhymes while
maintaining the
rhyme.

in pretend play,
uses language
from experiences
and texts** to
create elaborative
imaginary
scenarios.

names, explains and
describes familiar
objects, people,
events, concepts
and subjects giving
main points or
functions.

uses language
suited to topic to
explain how to play,
construct, conduct
a process, play a
game or toy.

gives brief
explanations and
justifications for
their opinions or
responses showing
their individuality
and voice.

when telling a
familiar story,
interprets
behaviours and
speculates about
characters’
motives.

e

The child...

listens to
definitions and
descriptions using
tone, gestures and
a few understood
words to interpret
main messages.

attends to
textually presented
information
(books, audio etc).

Chooses to join

in or take part in
a conversation
based on personal
interests, in pairs or
in groups. Listens
to chosen texts
for enjoyment
and interest

and expresses
preferences.

uses appropriate
turn-taking, eye
contact and

body language to
contribute to and
extend a topic, to
build a coherent
story or factual
account.

converses on
thoughts and
feelings of others
and takes part

in conversation
with an unfamiliar
adult adopting
appropriate
language, style and
tone.

works in pairs/
groups and
participates in and
builds upon a group
discussion.

uses past, present
and future tenses
in lengthier and
more complex
sentences while
self-correcting.

uses prefixes and
both subject and
object pronouns
correctly.

uses words for
objects never seen
and acquires new
vocabulary through
others’ descriptions.

uses specific
language for spatial,
temporal and
location contexts
along with basic
adjectives and
adverbs and uses a
range of question
words appropriately.

understands and
uses an expanding
vocabulary of
words and phrases
from stories,
factual texts** and
curriculum-based
topics and begins to
use these words in
new contexts.

asks and responds
to a wider range
of questions

and responds to
instructions with
more than three
steps.

uses language
confidently to
refer to their own
and third parties’
thoughts.

uses open and
closed questions
and states reasons
for personal
requests.

explains reasons
for category
membership.

sequences events
of own news in
the correct order
and responds to
questions on it.

names and
describes a
problem giving
main details and
possible solutions.

retells a wider
range of events in
the past, present
and future and
predicts outcomes.

uses a growing
bank of vocabulary
and uses this
imaginatively in
oral texts**,

explains and
informs on

a subject or
historical event,
reflecting the main
idea and informs
on the thoughts of
third parties.

shows increasing
independence

in presenting to
class on topics,
using appropriate
manner and topic-
specific language.

uses language
confidently to
refer to their own
and third parties’
thoughts.

describes and
explains main
points of real and
imagined actions
and events.

attends to verbal
and non-verbal
communication
in a variety

of contexts

and listens to
unfamiliar people
speaking and
modelling new
words/phrases
attending to

the correct
pronunciation of
same.

Identifies a variety
of purposes for
listening to texts
and for engaging
in conversations
based on personal
interests.

adds increased
detail for benefit
of the listener
and uses gestures,
expressions and
signs where
appropriate.

recognises the
impact of gestures,
tone of voice and
body language on
listeners.

works in pairs/
groups and reports
the main points of
discussion to an
audience.

flexibly uses
appropriate tenses,
affixes and reflexive
pronouns and
clearly articulates
multi-syllabic
words.

uses less common
adjectives

and lengthier
connectives to
elaborate.

uses an expanding
vocabulary
acquired from
texts** and explains
the meaning of a
word and topic-
specific term.

refers to events

in the future and
begins to use
figurative language.

begins to

use lengthier
adjectives/adverbs
to elaborate
along with some
simple idioms and
metaphors.

responds to a series
of instructions
containing a variety
of clauses and
concepts.

invites and
responds to
questions on
their news and
information

and elaborates

on reasons for
personal requests.

gives reasons

for category
membership and
exclusion.

uses more
narrative plots.

retells stories,
explaining events
and outcomes,
describing
characters,

and identifying
problems and
predicting
solutions.

begins to sequence
events forwards
and backwards.

describes news
and events,
elaborating to add
detail to improve
understanding for
the listener.

uses some specific
words and phrases
to share an idea in
a particular way
drawing on a range
of experiences and
texts™*,

informs and
reflects on their
thoughts and those
of third parties.

explains and
informs on a
subject reflecting
the main idea,
interpreting
information and
drawing inferences.

names, describes
and elaborates
on a problem,
providing a
solution.

discusses and
reflects upon real
and imagined
actions and events
and elaborates on
possible predicted
outcomes.

g

The child...

gains insight from
listening to new
information on

a wide range of
subjects.

Enjoys engaging in
conversations and
chooses to listen to
particular oral and
aural texts for a
specific purpose.

provides enough
detail to help the
listener understand
the context.

works as part of a
group, establishing
each person’s role
and adapting to it.

uses qualifiers
to elaborate
sentences.

uses less-frequently
used connectives.

uses words to
convey less familiar
meanings and
recognises when
words are used
that sound the
same but have a
different meaning,
using context to
differentiate.

describes objects
and experiences
using descriptive
language creatively.

analyses and
reflects on a
topic with others
recognising there
are multiple
dimensions and
responds to and
gives a series

of complex
instructions.

explains and
justifies their
responses.

describes and
categorises
unexperienced
objects and events
using appropriate
language to

topic to explain
categorisation.

shows a clear
structure in
narratives with
beginning, problem,
plan and a
resolution.

uses backwards
and forwards
referencing to
elaborate on points
made.

uses creative

or imaginative
language for a
specific meaning
or feeling, drawing
on a range of
experiences and
texts™*,

begins to use
figurative language
to add detail.

interprets new
information,
drawing inferences
and relating
information

to previous
experience.

explains problems
and solutions

and gives reasons
for predicted
outcomes.

listens to
information being
presented from
both sides of an
argument.

Chooses and
engages with oral
and aural texts for
specific purposes
and evaluates
these texts with a
purpose in mind.

presents relevant
ideas, organised
coherently and
omits unnecessary
detail.

makes polite
indirect requests
and uses a range
of formal and
informal terms of
address.

gathers feedback
from others in
their group on a
group project on
an unfamiliar area
and reports the
main points to an
audience.

uses a range of less
familiar adverbial
conjunctions and
pronouns correctly
and uses clauses
and qualifiers to
support answers.

increasingly speaks
hypothetically using
‘if’ and ‘so’ clauses.

uses more
figurative idioms
and metaphors
and a range of
less commonly
used adverbial
conjunctions.

uses more complex
words and links
these to more
abstract concepts
and meanings.

names words with
the same and
opposite meanings.

analyses
information prior
to responding,
disregarding
unnecessary
information.

questions new
information
presented and
defends their
position and
presents a case for
a personal need or
request.

describes and
categorises
unfamiliar

objects, events

and experiences
explaining meaning
and showing
knowledge of an
unexperienced
topic or subject.

creates long

and detailed
narratives on
complex concepts
and events not
encountered daily.

retells stories, using
the language of

the text: identifies
the title, names
and describes
characters,
sequences events,
explains events

and outcomes,
describes problems
and suggests
solutions, predicts
outcomes and
identifies and
discusses the moral
of the story.

uses a range of
vocabulary from
different sources to
extend ideas and
add more detail
and effect.

uses figurative
language so an
oral text** has
particular impact
on a listener.

uses language
suited to the
topic to give clear
explanations

and descriptions,
sequencing

main events and
using backwards
and forwards
referencing to
clarify.

provides a.r!d'

Listens carefully to
others, interjecting
with questions,
insights and
opinions when
appropriate

Further develops
their listening skills
by engaging with
oral texts

Listens for and
discusses the
impact of culture,
identity, situation,
purpose and
audience/listener
on how people
communicate

Creates and
chooses texts,
based on own
interests and for
specific purposes.
Identifies aural/oral
texts which will
extend vocabulary,
knowledge and
interests

adapts style of
listening and
speaking to a
variety of situations
and genres, using
social conventions
effectively

recognises
and responds
to cultural
and individual
differences in
how people
communicate

communicates
with peers when
making decisions
and sharing
responsibilities
during project or
task work.

Interacts with the
audience/listener
to clarify and/or to
provide more detail
as requested

demonstrates an
understanding
of the impact

of varying types
and lengths of
sentences when
listening and
speaking

uses functions

of grammar
effectively (for
example, relative
pronouns and
adjectives, clauses,
qualifiers, modifiers
and connectives)

to communicate
simple and
complex ideas,
including proposing,
hypothesising and
theorising

discusses various
strategies used

to source, learn
and acquire new
vocabulary from

a range of sources
whilst listening and
speaking

analyses and
discusses the
meaning,
pronunciation and
origin of words
from a range of
subject areas and
other languages

uses vocabulary to
create a particular
effect when
conversing and
when speaking

in a range of oral
genres and for a
variety of purposes
and audiences,
recognising the
literal and non-
literal meaning

of words and how
to communicate
meaning through
tone, facial
expressions etc.

listens to

and analyses
conversations and
aural texts

paraphrases,
reflects on and
reframes what

has been heard,
identifying the
genre and purpose
of texts; the main
ideas and how they
are sequenced; and
the register and
techniques used

uses what they have
heard to inform
their own creation
of texts

analyses and
clearly expresses
personal needs,
opinions and
preferences, whilst
being open to
alternative views
and perspectives,
including those
from other
cultures

examines and
discusses different
question types;
recognises that
questions are
asked in a variety
of ways and adapts
their questioning
to suit their
purpose

analyses and
explains how and
why categories are
formed

uses categories
across the
curriculum
(for example,
in relation to
vocabulary)

to organise
their thinking
and to identify
and verbalise
similarities and
differences

creates engaging
oral narratives,
making effective
use of aesthetic,
imaginative and
figurative language

elaborates using
appropriate
language,
sequencing,
register, intonation,
pace, gestures,
body language and
imagery

watches and listens
attentively in order
to retell complex
stories and events,
keeping the
audiencellistener
engaged and
informed

identifies and plays
with aesthetic
features of aural
and figurative
language (for
example, tongue
twisters, rhymes,
puns, alliteration,
assonance,
onomatopoeia,
music and songs,
sound effects,
similes, metaphors)
for pleasure,
interest and to
enrich their own
conversations and
texts

listens to, analyses
and selects
language and
information to
verbalise thoughts
and beliefs

about a subject,
adapting their
tone and register
purposefully

justifies their

justifies op 1
about an event.

reflects on their
own news and
predicts future
events from
evidence of past
events.

provides a number
of predicted
outcomes and
explanations for
each.

perspective and
opinions based
on evidence
and personal
experience

analyses and
discusses

their own and
others’ feelings,
experiences and
actions with
empathy, as
appropriate

describes and
predicts possible
outcomes to real
and imaginary
experiences and
events

Embraces and
evaluates own and
others’ individual
style of listening
and speaking

chooses and
evaluates aural/oral
texts to facilitate
learning across the
curriculum

Evaluates the
choices made while
selecting aural/oral
texts for a listening
preference or for a
specific purpose

Adapts style

of listening

and speaking

to respond
empathetically,

as necessary,

to a variety of
audiences/listeners
for a range of
purposes

works
interdependently
within the group,
recognises
constructive
feedback, responds
critically and
creatively when
discussing the
project or task
and when adapting
and developing

it to present to

an audience /
listener(s)

demonstrates
understanding that
sentence structure
and grammar
conventions are
less rigid in spoken
(as opposed to
written) language
and vary depending
on the audience,
purpose and
language being
spoken

selects language
and structures
most suited to

the purpose,
audience/listener
and language being
spoken

draws upon existing
vocabulary to
decipher words and
phrases in unknown
languages

recognises and
appreciates
differences
between subjective
and objective
language and
demonstrates this
understanding in
conversations and
when selecting
vocabulary to
create spoken texts

recognises
vocabulary which
portrays prejudice,
stereotyping or bias
and is mindful of
this whilst listening
and speaking

compares
and evaluates
conversations
and aural texts,
reflecting on

the effect of the
language, ideas,
register and
techniques used
on the audience/
listener(s)

infers meanings
which are not
explicitly stated

uses aesthetic
features of aural
language (for
example rhymes,
puns, alliteration,
assonance, sound
effects, music)

in their own
conversations and
texts

reflects on
feedback in
relation to

their personal
needs, opinions,
preferences and
biases, evaluating
and adjusting their
perspective, if
necessary

analyses and
interprets their
own and others
questions, to
inform further
questioning and
responses

frames questions
effectively and
asks them at
chosen moments,
to achieve a clear
purpose

re-constructs
categories
depending on new
criteria, appraising
and justifying their
new categories

Evaluates the
pros and cons of
using categories
to organise their
thinking

discusses and
reflects on

their own and
others’ style of
oral storytelling,
recognising the
influence of culture
and identity in how
stories are told

analyses,
synthesises and
spontaneously
retells stories and
events, editing and/
or elaborating for
specific purposes

experiments with
aesthetic and
creative features of
language, inventing
new sounds, words
and texts, often
spontaneously and
without prompt

listens to,
interprets

and reflects

on competing
thoughts and
beliefs about
complex subjects

evaluates, adjusts,
reiterates and/

or reframes

their views, as
appropriate

reflects on

and evaluates
their own and
others’ feelings,
experiences and
actions, both real
and imaginary

O Genres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g.
narrative, informational, persuasive and multi-genre. Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions.

Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital media such as podcasts, videos, advertising, tv and radio broadcasts.
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Dréacht - Torthai foghlama: Maidir leis an Teanga 6 Bhéal (Gaeilge T2)

Snaithe: Teanga 6 Bhéal

Toradh Céim I: Naionain bheaga agus naionain Céim 2: Rang | agus rang 2 Céim 3: Rang a 3 agusrang a 4 Céim 4: Rang a 5 agus rang a 6
Foghlama: mhora (Morchéimeanna Dul chun Cinn (Moérchéimeanna Dul chun Cinn a-d) Ba cheart do phdisti a bheith in ann* Ba cheart do phdistf a bheith in ann*
Uimhir agus a-c) Ba cheart do phdisti a bheith in ann*

lipéad Trf eispéiris chuf foghlama spraiftla, ba cheart do

phdisti a bheith in ann*
Eisteacht go gniomhach le comhridite agus le téacsanna** i réimse sednraf® agus i dteangacha éagsula (nuair

Spéis agus comhaird a I€irid agus éisteacht ghniomhach ~ Spéis agus comhaird a I€irid agus agus stdr focal a shealbhd tri is cuf). Brf agus taitneamh a bhaint as na comhrdite agus na téacsanna** sin.
|. Rannphdirtiocht, a dhéanamh le Gaeilge shaibhir & labhairt i réimse éisteacht ghniomhach a dhéanamh le Gaeilge shaibhir & labhairt i Eisteacht ormhach le réi 5 Eisteacht go gnfomhach le réimse réimeanna
éisteacht agus aird comhthéacsanna ar mhaithe le spraoi, cé nach ga go réimse comhthéacsanna ar mhaithe le spraoi agus cliseanna faoi ; ISteac goﬂg?om atc;l € reimse rﬁlrzsarwlna teanga, candintf, agus blasanna ar mhaithe le
dtuigfeadh siad gach focal. © LO1, S| leith, cé nach g4 go dtuigfeadh siad gach focal. © LOI,SI+2 Ciasﬁfﬂcgr”f;h' dgus blasanna ar mharthe fe cuspairf ar leith. Compardidf a dhéanamh idir na
P ‘ réimeanna teanga, na canuinti agus na blasanna sin.
_ _ — _ _— _— _ Téacsanna** & bhéal i réimse sednrai® trasna . : , .
2. Inspreagadh Roghnaigh téacsanna, €ist leo, freagair ddibh, agus cruthaigh téacsanna** i réim sednraf trasna an churaclaim i gcomhair . . : ..., Eisteacht leis na téacsanna**agus a gcuid
— - an churaclaim a roghnd ar mhaithe le pléisiun . , Y .
agus rogha pléisitiir agus suime. . " : tuairimf faoi na téacsanna** sin a chur in idl.
spéis, agus cuspairf ar leith.
Leas a bhaint as noirm shdisialta chui chun comhrd gearr a Gndsanna sdisialta teanga a Usdid agus tus 4

thosu, taitneamh a bhaint as, agus le tacafocht & chainteoir bheith Gndsanna sdisialta teanga a Usdid agus tUs 4

. . L . o NI . . churle comhrd nd pdirt a glacadh i gcomhrd
4balta é a choimedd ar sidl ag Usdid roinnt focail/frésai Gaeilge in  chur le comhrd nd pdirt a glacadh | gcomhrd P & &

A aithint go n-athraionn stil cainte ag brath ar an ngaol

3. Gndsanna idir dhaoine agus ag brath ar an lucht éisteachta. : . . A o . ) L bunaithe ar dbhar pearsanta agus ar dbhair an
sGisialta agus & L0 S| gu> a8 abairt Bhéarla agus/né Ghaeilge in €ineacht le geditsi chun eolas  bunaithe ar dbhar pearsanta agus ar dbhair an h i P , § . h
feasacht ar ' i dtaobh dbhar nd eispéiris a bhfuil cur amach acu air a roinnt. ©  chyraclaim. Anitiete .a'm' a}gus ‘Feanga g Lljsa' IgO ACHIANAISERS
dhaoine eile LO2,S1+2 chun oibrid i bpdirt le daoine eile.

Feidhmnit mar phéirt de ghripa agus roinnt focail/frésal Gaeilge & n-Usaid acu lastigh de ghnfomhaiochtal pairteacha. ©  Stil agus tuin chainte a chur in oiridint do lucht €isteachta agus do chuspdirf €agsula i réimse
LO3,S1+2 sednraf¢ labhartha.

4. Struchtdr

abairte agus Abairt{ gearra a thdirgeadh ag Usdid aimsir chaite agus aimsir ldithreach na mbriathra go cuf chun eolas a thabhairt agus ~ Usdid a bhaint as abairtf leandinacha leis an aimsir cheart, le hord ceart na bhfocal agus le struchtur

cur sios simpli a dhéanamh ar rudaf a bhfuil taithi phearsanta acu orthu. © LO4, S| +2 ceart na habairte.
gramadach

- : : . (o . Ciall a bhaint as focail/ frdsal nua trf Usdid a bhaint as réimse straitéisf

Eisteacht le cainteoir agus leideanna éagsula ar nds . [ : : : .

PR J : o ar nés gheditsi agus thuin chainte an chainteora, focail ghaolmhara,

geditsi fiordbhar, nG tuin chainte a Usdid chun teacht ar pictidin, gnfomhalochtai, mimeanna né én gcomhthéacs nd tri B4 el Nt e -

an bpriomhtheachtaireacht agus ar an tuiscint qur feidir & eacht le cur sios ar an bhfocal, Beannachtaf, nathanna cainte, agus frésaf coitianta a frzi?(sfoizi tzna 02?;?; tz?r: r;azsalr; n% Cig}; ;%Eu cS:huf

cumarsdid a dhéanamh i dteangacha éagsula. © LOS5, S| S 05,5142 Gsdid le tuin agus le foghrafocht chuf, g g :
5.agus 6. s : . L , 9
Stér focal a Usdid a bhaint as focldir agus frdsa ¢ bhéal, ina Usdid a bhaint as reimse nfos lefthne dfhocldir agus

. - , . . . , o, , . P . dfhrdsal’ i réimse sednraf.

shealbhd agus a Usdid chuf a bhaint, le linn spraoi, comhrd agus tuairiscid, as stér ~ measc teanga a bhaineann le téacs™* agus le topaic.
usaid Usald a,bh,amt, Ig linn spraoi agus comhra, as roinnt focal/nathanna bunusacha 2 bha}me,ann |‘e topaici a bhfuil cur o B o Straitéisi éagstla a roghnd agus a dsdid chun fodGir

focail/frasal Gaeilge bunUsacha a chloiseann siad go amach acu orthu agus focail/ frdsai Gaeilge a bhaineann leis an Straitéisi €agsula a Usdid chun focldir agus frdsal' a S P

. : ) Lo . , AP agus frdsal a shealbhti & thoinsi éagsula.
minic. © LO6, S| timpeallacht scoile agus le saol an phdiste, in abairt Bhéarla agus/ shealbht o thoinsf €agsula.
né Ghaeilge. © LO6,S1+2
Fisteacht go gnfomhach le téacsanna agus iad a thuiscint agus a phlé.

Tuiscint ar chumarsdid cainteora Gaeilge a I€irid tri ghnfomh/ tri threagra cuf a thabhairt as Béarla, nd tri fhocail/frdsal

7.Léirid tuisceana  coitianta Gaeilge a Usdid agus tri threoracha gearra a leandint. Tuiscint a Iéirid tri threoracha a leandint agus a thabhairt. Tuiscint a |€irid tr scéilini, minidchdin agus cur

S LO7,SI1+2 sfos a thuiscint.

:‘ Nuair a chuirtear cumais agus ctinsi éagstla san direamh.
® Is féidir na scileanna ata foghlamtha sa toradh foghlama seo a aistrit 6 thoradh in TI na scoile. LO=Learning Outcome. S=stage.
*#¥ Cuimsionn ‘téacs’ gach toradh ar tsdid teanga: 6 bhéal, geditsiocht, comharthai, scriofa, Braille, fisitil, tadhlach, leictreonach agus digiteach.

O Is cinedlacha struchtdir téacs ilabairte 6 bhéal né scriofa iad seanrai a d’éirigh ina ngnathstruchtuir ar chdiseanna sainidla ina mbionn patriin a mbitear ag diil leo, le cois gnéithe teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, dititheach agus ilseanra.
Chun é a ra go simpli, tagraionn sednra do rogha foirmeacha 6 bhéal agus scriofa d’fhonn athinsint, minid, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, ditit agus tuairimi a chosaint. Airitear, ach ni liosta cuimsitheach é, le foirmeacha é bhéal;
dramaiocht, filiocht é6 bhéal, éraidi, diospéireachtai, scannain agus medin amhail podchraoltai, fisedin, féograiocht, craoladh teilifise agus raidié.
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Dréacht - Torthai foghlama: Maidir leis an Teanga 6 Bhéal (Gaeilge T2)

Snaithe: Teanga 6 Bhéal

Toradh Céim |: Naionain bheaga agus naionain Céim 2: Rang | agus rang 2
Foghlama: mhora (Morchéimeanna Dul chun Cinn (Moérchéimeanna Dul chun Cinn a-d)
Uimhir agus a-c) Ba cheart do phdisti a bheith in ann*

lipéad Tri eispéiris chui foghlama spraiftla, ba cheart do

phdisti a bheith in ann*

. arratais a dhéanamh. © LO8,S1+2
8.agus 9. larratais

agus ceisteanna  Tuiscint ar cheisteanna dunta a I&iriu.
S LO9, S|

10. Catagdirid Daoine, rudaf agus imeachtaf aitheanta a ainmnid.
-k LOI0,S|
Taitneamh a bhaint as bheith ag éisteacht le scéalta

AR S gearra simplf agus tuiscint ar na priomhphointi iontu a
léirid. © LOI I, S|

| I. Athinsint agus

|2. Teanga a Usdid  Aird a léirid, éisteacht le hathrd ar dhanta, ar rannta
go spraflil agus go agus ar amhrdn gearr Gaeilge, agus pdirt a ghlacadh
cruthaitheach ann. © LO12,SI

| 3. Eolas, minid
agus Udar a
thabhairt

| 4. Cur sios, tuar
agus machnamh

* Nuair a chuirtear cumais agus cuinsi éagsula san dgireamh.

Usdid a bhaint as gniomhartha agus / né as focail choitianta chun riachtanais agus roghanna pearsanta a chur in idl, chun

Ceisteanna simpli dunta a chur agus freagraf gearra simpli a
thabhairt, chun teacht ar eolas agus ar thuiscint. © LO9, S| +2

Daoine, rudaf, imeachtaf agus eispéiris aitheanta a ainmnid agus

cur sfos gearr a dhéanamh orthu trf Usdid a bhaint as focail/geditsf.

% LOI0,SI+2

Scéalta gearra atd cloiste acu a athinsint, ag Usdid teanga/nathanna
on téacs** agus/nd ag Usdid a gcuid focal féin.

S LOII,SI+2

Athrd a dhéanamh ar dhdnta, ar rannta agus ar amhran gearr
Gaeilge, agus freagairt ddibh le geditsi/ focail. © LO12,S1+2

® s féidir na scileanna ata foghlamtha sa toradh foghlama seo a aistriti 6 thoradh in Tl na scoile. LO=Learning Outcome. S=stage.
*% Cuimsionn ‘téacs’ gach toradh ar Gsdid teanga: 6 bhéal, geditsiocht, comharthai, scriofa, Braille, fisitil, tadhlach, leictreonach agus digiteach.

Riachtanais agus roghanna pearsanta a chur in idl agus iarratais a dhéanamh ar bhealach muinineach.

Ceisteanna oscailte agus dunta a chur agus Réimse ceisteanna a chur agus a threagairt
a fhreagairt, chun cabhair a lorg, eolas agus (ceisteanna oscailte, dunta agus treoircheisteanna)
tuiscint a fhdil. ar mhaithe le cuspdiri éagsula.

Daoine, rudaf, imeachtaf, eispéiris, agus tuairimi bunaithe ar dbhair éagsula a ainmnid, a mhinid agus
catagdirid a dhéanamh orthu. Na catagdirf sin a mhihid agus Udar a thabhairt leo.

Scéalta pearsanta/neamhphearsanta a insint agus a athinsint san ord ceart do lucht éisteachta éagsuil
agus iad ag Usdid aimsirf agus stor focal 6 bhéal atd feilidnach don chur sfos.

Fisteacht leis na gnéithe aeistéititla agus

Fisteacht leis na gnéithe aeistéitidla agus cruthaitheacha den teanga labhartha i réimse

cruthaitheacha den teanga labhartha i réimse sednrai® agus spraoi a bheith acu leo, chun cuidid

sednrai® agus spraoi a bheith acu leo. leo forbairt a dhéanamh ar a dteanga labhartha
féin.

Pointi eolais a fhail agus a mhinid, agus Udar a

thabhairt leo. Eolas cuf a roghnu agus a Usdid chun tuairim( agus

% . : : smaointe a chur in idl go soiléir.
Usdid a bhaint as teanga a bhaineann leis an g

dbhar atd 4 phlé, le tacaiocht.

Cur sfos, tuar agus machnamh a dhéanamh ar ghniomhartha, ar imeachtaf agus ar phrdisis a
bhaineann le comhthéacsanna realafocha agus samhlafocha.

Ols cinedlacha struchtuir téacs ilabairte 6 bhéal né scriofa iad sednrai a d’éirigh ina ngnathstruchtdir ar chiiseanna sainitila ina mbionn patriin a mbitear ag duil leo, le cois gnéithe teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, dititheach agus ilseanra.
Chun é a ra go simpli, tagraionn sednra do rogha foirmeacha 6 bhéal agus scriofa d’fhonn athinsint, minia, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, ditiG agus tuairimi a chosaint. Airitear, ach ni liosta cuimsitheach é, le foirmeacha 6 bhéal;
dramaiocht, filiocht é bhéal, 6raidi, diospéireachtai, scanndin agus medin amhail podchraoltai, fisedin, féograiocht, craoladh teilifise agus raidié.
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Mionchéimeanna Dul chun Cinn - Teanga 6 Bhéal

”

10Sru agus

°
orimary

developments

forais sa bhunscolaiocht

roradh a b c d e f g h
Foghlama:
Uimhir agus Gniomh an | Gniomh an | Gniomh an | Gniomh an | Gniomh an ] Gniomh an | Gniomhan [ Gniomh an
lipéad phaiste... phaiste... phaiste... phaiste... phaiste... phaiste... phaiste... phaiste...
I. Léirionn an paiste feasacht Tugann an paiste Tugann an Glacann an paiste Eisteann an paiste Eisteann paiste Tugann an paiste Faigheann an paiste Eisteann an paiste Eisteann an paiste go ciramach Glacann an paiste le agus déanann
ar spreagthaigh chéadfacha aird ar spreagthai paiste aird ar pairt i gcomhra tri le heolas faoi le sainmhinithe aird ar chumarsaid léargas 6 bheith ag le heolas a chur le daoine eile, ag teacht isteach le measunu ar a stil éisteachta agus
Rannphairtiocht, = sa timpeallacht tri amharc na sul feadh tréimhsi asaid a bhaint as eispéireas nua, agus le cur sios bhriathartha agus éisteacht le heolas i lathair 6 dha ceisteanna, léargas agus tuairimi labhartha ar leith agus stil daoine
éisteacht agus foghlama. a choinneiil orthu nios faide ar teagmhiail sal chui lena n-airitear ag Gsaid tuine, neamhbhriathartha nua ar réimse thaobh d’argéint. eile.
ird agus leanann spreagthai suimitila  agus aird acu ar ficsean agus gothai agus roinnt i gcomhthéacsanna leathan abhar. Forbraionn an paiste a scileanna
ells Tugann an paiste aird ambharc sal duine né coitianta chomharthaiocht neamhfhicsean a focal a thuigtear éagsula. éisteachta a thuilleadh tri phairt

go seasta ar
spreagthaigh/daoine/
gniomhaiochtai sa
gharthimpeallacht.

Glacann an paiste pairt
i ngniomhaiocht a
dteastaionn

fhasta chun aird a
thabhairt ar rud le
chéile.

Déanann an

paiste aithris ar
ghniomhartha agus
ar fhuaimeanna.

lena n-airitear:
gniomhartha,
gothai, tuin ghutha,
comhriite agus
scéalta a léitear os
ard, agus glacann
pairt i rainn,
ambhrain agus

colainne, gothai
agus tuin ghutha.

Usaideann an
paiste na ciinna
sin in éineacht le
comhthéacs chun
focail/frasai nua a

éirionn nios casta
de réir a chéile.

Eisteann an paiste
le duine fasta ag
léiriG teanga nua
arbh fhéidir a lan
focal nach eol

chun na priomh-
theachtaireachtai a
léirmhinia.

Tugann an paiste
aird ar eolas a
chuirtear i lathair
ar théacs (leabhair,

Eisteann an paiste le
daoine nach bhfuil
aithne acu orthu ag
caint agus ag léiriu
focail/frasai nua.
Dirionn a aird ar an
bhfuaimnia ceart 6

a ghlacadh i gcomhriite agus le
téacsanna 6 bhéal.

Eisteann an paiste le agus
pléann an tionchar ata ag cultur,
féinialacht, mar ata carsai

faoi lathair, cuspéir agus lucht
éisteachta ar an mbealach a

comhaird le duine amhain cluichi. thuiscint. déibh a bheith inti. fuaim etc). thaobh na ndéanann daoine cumarsaid
n6 nios mé6 lena haghaidh. canuina de.
2. Léirionn suim Eisteann le Glacann pairt i Cruthaionn Cuireann roghanna Aithnionn cuspoiri Cuireann tus le Roghnaionn Cruthaionn agus roghnaionn Cruthaionn, roghnaionn agus
i dtéacsanna, téacsanna, gcomhra le daoine agus roghnaionn in idl nuair a éagsula chun combhriite faoi agus cruthaionn téacsanna, bunaithe ar abhair measann téacsanna a éascéidh
Inspreagadh baineann cruthaionn eile, roghnaionn téacsanna chun ghlacann sé pairt téacsanna a chruthd, abhair suime téacsanna, téann suime phearsanta agus le haghaidh  foghlaim trasna an churaclaim.
taitneamh astu, téacsanna, agus agus cruthaionn éisteacht leo, agus i gcomhraite agus chun éisteacht phearsanta, agus i dteagmhail cuspairi airithe.
agus rogha agus freagraionn glacann pairt i cuireann tus le nuair ata sé ag leo agus chun coinnionn ar siul leo le haghaidh Measann na roghanna a rinneadh
déibh ag usaid gcombhraite faoi combhriite le daocine  crutha téacsanna pairt a ghlacadh iad. Roghnaionn cuspoiri airithe, Aithnionn cluastéacsanna agus agus téacsanna a roghna i
gothai gnuise, guth, thopaici ar abhair eile d’fhonn teacht agus ag éisteacht i gcomhriite faoi téacsanna, éisteann agus déanann na téacsanna 6 bhéal a shinfidh gcombhair éisteachta né6 le
fuaimeanna agus suime agus rogha agus iad ag éiri ar eolas faoi thopaic  leo. abhair suime leo, agus cruthaionn téacsanna seo a focloir, eolas agus suimeanna. haghaidh cuspéir airithe.
gothai coirp. pearsanta iad, as abhair suime ar abhar suime é phearsanta. téacsanna le mbheas agus cuspoir
ag Gsaid abairti pearsanta agus an t-eolas sin a haghaidh cuspéir i gceist.
bunusacha agus chombhroinnt. airithe.
friotail ilfhoclacha
3. Léirionn an paiste Freagraionn an Glacann an paiste Combhroinneann Cuireann an paiste Usaideann an Cuireann an paiste Tugann an paiste Cuireann an paiste Cuireann an paiste stil éisteachta Bionn an paiste ag cur a stile
feasacht ar thuin, paiste d’aird 6 pairt i gcluichi an paiste scéilini tas le comhra ar paiste uainiocht, breis sonrai isteach déthain sonrai smaointe abhartha agus labhartha in oiriGint do éisteachta agus labhartha
Gnasanna combharthaiocht choirp, dhuine fasta, aithrise agus pearsanta agus abhar nach bhfuil teagmbhail sal agus ar mhaithe leis chun cabhri leis i lathair, cuireann in réimse de chasanna agus seanrai, in oiriint chun freagairt go

soisialta agus
feasacht ar
dhaoine eile

gothai, luas, guthaiochtai
agus airde,

agus/né Gsaideann iad, chun
dul i bhfeidhm ar

an gcumarsaid.

Taispeanann an paiste
sealaiocht
bhriathartha/neamhbhriath

lorgaionn an aird
sin agus aithnionn

a ainm féin,
freagraionn doé agus
ta sé/siin ann é ara.

Freagraionn an
paiste do spreagthai
tri said a bhaint as

scéalaiochta, rainn
agus amhrain.

Labhraionn

an paiste go
hinchloiste agus go
céilli ag airde chui,
idirghniomhaionn
thar lion beag

freagraionn do
chomhra ar abhar
nach bhfuil taithi
phearsanta aige air.

Beannaionn

an paiste agus
freagraionn mar is
cui do bheannachtai

taithi phearsanta
aige air.

Freagraionn an
paiste ceisteanna
ach fagann ar

lar roinnt eolais
agus tosaionn ag
déanambh iarratais

comharthaiocht
colainne chui chun
cur le topaic agus i a
leathnu, chun scéal
comhleanunach né
cuntas sothuigthe a
chumadh.

Labhraionn an paiste

an éisteoir agus
usaideann gothai,
dreacha agus
comharthai mar
is cui.

Aithnionn an paiste
tionchar gothai,
tuin ghutha agus

an éisteoir an
comhthéacs a
thuiscint.

Oibrionn an paiste
mar bhall de ghrupa,
tuigeann rol gach
duine sa ghrapa agus
glacann leis.

ord is in eagar iad
agus fagann ar lar
sonrai nach bhfuil
riachtanach.

Déanann an paiste
iarratais indireacha
bhéasacha

agus usaideann

ag Usaid gnasanna soisialta go
héifeachtach

Aithnionn agus freagraionn an
paiste do dhifriochtai cultiartha
agus indibhididla sa bhealach a
ndéanann daoine cumarsaid

comhbhach, do réimse de lucht
éisteachta ar chuiseanna éagsula.

Oibrionn an paiste ar bhonn
comhoibrithe mar chuid den
ghrapa, aithnionn aiseolas
dearfach, freagraionn go criticiuil
agus go cruthaitheach nuair a
bhionn tionscadal né tasc a phlé

artha le comhphairti guth, fuaimeanna sealanna le agus do thopaici indireacha. faoi smaointe agus comharthaiocht réimse téarmai Déanann an paiste cumarsaid agus nuair a bhionn sé a chur in
cumarsaideach. agus gothai agus daoine aonair plé agus léirionn faoi mhothuchain colainne ar éisteoiri. foirmidala agus oilte le daltai eile chun cinnti oiridint agus a fhorbairt chun é a
malartaionn aoibh agus tosaionn roinnt tuisceana Athraionn an paiste  daoine eile agus neamhfhoirmitla tabhachtacha a dhéanamh agus chur i lathair do lucht éisteachta

Cuireann an paiste tis

le cumarsaid bhriathartha/
neamhbhriath

artha le duine fastal/piarai

a bhfuil aithne aige/aici orthu.

Glacann an paiste pairt i
malarti suntasach
briathartha/
neamhbhriathartha le
comhphadirti cumarsaideach,
agus baineann taitneamh

as.

an ghaire agus
usaideann gothai
gnuise, fuaimeanna,
gothai, comharthai
no caint chun
cumarsaid a
dhéanamh.

ag déanamh
cumarsaide go
héasca le daoine
eile sa seomra
ranga.

Cuireann an paiste
tuas le cumarsaid le
duine fasta a bhfuil
aithne aige air.

do riachtanais an
éisteora.

Tosaionn an paiste
combhra le piarai
agus glacann
sealanna ag comhra
le piarai, le grapai
beaga agus le daoine
fasta a bhfuil aithne
acu orthu.

stil labhartha chun
dul in oiriGint don
lucht éisteachta.

Glacann an paiste
pairt i bplé i ngrapai
beaga ar thopaic
aitheanta. Léirionn
feasacht ar rialacha
éisteora-cainteora
agus bionn ar a
chumas na rialacha
sin a liostu.

glacann pairt i
gcombhra le duine
fasta anaithnid ina
ngabhann siad chucu
féin stil agus tuin
teanga chui.

Oibrionn an paiste i
mbeirteanna/ grapai
agus glacann pairt

i bplé grapa agus
tégann siad ar an
bplé sin.

Oibrionn an paiste i
mbeirteannal grapai
agus tuairiscionn
priomhphointi plé do
lucht éisteachta.

chun labhairt le
duine.

Bailionn an paiste
aiseolas 6 dhaoine
eile ina ghrapa
maidir le tionscadal
grapa ar réimse
coimhthioch agus
tuairiscionn na
priomhphointi do
lucht éisteachta.

chun freagracht a roinnt i leith
cruthi agus cur in il torthai
tionscadail no taisc.

Idirghniomh le lucht éisteachta
le tuilleadh sonrai a shoiléiria
agus/n6 a chur ar fail de réir mar
aiarrtar

4. Usaideann an Usaideann an Usdideann an paiste ~ Usaideann an Usaideann an Usaideann an Usaideann an Usaideann an Léirionn an paiste tuiscint ar an Léirionn an paiste tuiscint nach
paiste raite paiste raite abairti iomlana paiste abairti paiste an aimsir paiste aimsiri paiste cailitheoiri paiste clasail agus tionchar ata ag cinealacha agus bhfuil gnasanna struchtir abairte
Struchtur aonfhoclacha ilfhoclacha agus bunisacha agus nios faide leis an chaite, an aimsir agus fuaimnionn chun mionsaothrua cailitheoiri chun faid éagsula abairti nuair a bhitear  agus gramadai chomh daingean
. agus nascann le frasai coitianta labhraionn go ord ceart focal laithreach agus an go soiléir focail a dhéanamh ar tacu le freagrai. ag éisteacht agus ag labhairt sa teanga labhartha (seachas
abairte agus guthaiochtai iad. gearra agus hinchloiste agus le den chuid is mé, aimsir fhaistineach. ilsiollacha. abairti. scriofa) agus bionn siad éagsuil, ag
gramadach asaideann abairti friotal soiléir mar agus Usaideann Féinchearta ar bun. . . brath ar an lucht éisteachta, ar an
bunusacha agus a oireann da chéim bun-nascaigh, Usaideann an paiste Usaideann an paiste gramadach gcuis agus ar an teanga a bhionn

Tréithe Breise —
Gaeilge

5.agus 6.

Stor focal a
shealbhu agus
a usaid

Tréithe Breise —
Gaeilge

Aithnionn an paiste rudai
tagartha

pearsanta agus/n6
caighdeanaithe.

Tugann an paiste aird ar stor
focal méadaithe i dtéacsanna*
agus freagraionn dé.

Aithnionn an
paiste daoine

agus rudai agus
asaideann gothai
cui chun tagairt
do rud, ag nascadh
gniomhartha le
rudai.

éli ag déanamh
aithrise ar dhuine
no ag ra rudai in
éineacht le duine.

Tosaionn an paiste
ar an inscne chui
a Gsaid le focail
aitheanta.

Tosaionn an paiste
ar an aidiacht
shealbhach a usaid.

Tosaionn an paiste
ar an tuiseal
tabharthach agus
forainmneacha
réamhfhoclacha

a Usaid i bhfrasai
aitheanta.

Tosaionn an paiste
ar an gcopail a
asaid.

Usaideann an paiste
focail aonair agus
frasai coitianta

agus tuigeann
forainmneacha
agus réamhfhocail
choitianta.

Tosaionn an paiste
ag cur sios ar
thréithe gnathrudai
agus, le cabhair,
usaideann focail
agus frasai 6 scéal
agus € a athinsint.

Usaideann an paiste
abairti samplacha le
struchtir cui chun
feidhm teanga a

forbraiochta.

Usaideann an
paiste nasc-fhocail
le habairti gearra a
cheangal.

Criochnaionn

an paiste rainn
choitianta agus
déanann athra ar
rainn ghearra.

Usaideann an paiste
an inscne chui i gcas
focail aitheanta.

Usdideann an paiste
réimse nios leithne
focal aonair agus
abairti gearra simpli.

larrann an paiste
rudai agus iarrann
go ndéanfai rud
€éigin aris né go
n-athréfai an
ghniomhaiocht.
Usaideann focail
cheisteacha go cui,
beannaionn do
dhaoine, fagann slan
le/ag daoine agus
easaontaionn le
daoine.

Tuigeann an paiste

iolrai agus
forainmneacha
simpli.

Bionn an séimhiua
agus an t-urt le
sonru sa chaint.

Usaideann an
paiste an aidiacht
shealbhach.

Usdideann an
paiste an tuiseal
tabharthach agus
forainmneacha
réamhfhoclacha
(orm, ort,agam,
agat, leis, léi etc).

Usdideann an paiste
an aimsir chaite, an
aimsir laithreach
agus an aimsir
fhaistineach in
abairti coitianta.

Usaideann an paiste
an inscne chui i gcas
focail aitheanta.

Baineann an paiste
ciall as focal nua

tri ghothai agus
comhthéacs a usaid
agus baineann ciall
6n gcomhthéacs

as scéalta a éirionn
nios doimhne de
réir a chéile.

Usdideann an paiste
focail né frasai

chun tagairt do
mbhothuchain.

Usaideann an
paiste focail agus
frasai a sealbhaiodh
6 scéalta agus 6
chuntais fhiricidla i

Usaideann an paiste
réimireanna agus
forainmneacha
ainmneacha agus
cuspéireacha araon
mar is ceart.

Usdideann an paiste
focail do rudai nach
bhfacthas riamh
agus sealbhaitear
focail dra 6n gcur
sios a dhéanann
daoine eile orthu.

Usaideann an paiste
teanga faoi leith
chun suiomh, am,
ionad srl a chur in
iul agus usaideann
réimse ceistfhocal
mar is cui.

Tuigeann agus
usaideann an paiste
stor focal agus
frasai 6 scéalta, 6

réimse aidiachtai
chun mionsaothrua
a dhéanamh ar an
téacs™¥,

Usdideann an paiste
stor focal ata ag dul i
méid a shealbhaionn
sé/si 6 théacsanna**
agus minionn an bhri
ata le focal agus le
téarma a bhaineann
go sonrach le topaic
airithe.

Tagraionn an

paiste d’imeachtai

sa todhchai agus
tosaionn ag Gsaid
teanga fhathchiallach.

Tosaionn an paiste
ag usaid aidiachtai/
dobhriathra nios
dushlanai chun

Usdideann an paiste
focail chun ciall
nach bhfuil chomh
coitianta sin a chur
in ial.

Cuireann an paiste
sios ar rudai agus ar
imeachtai a tharla tri
asaid chruthaitheach
a bhaint as teanga
thuairisciqil.

Usaideann an
paiste cora cainte
agus meafair nios
fathchiallai agus
réimse cénasc
dobhriathartha
nach bhfuil
rochoitianta.

Usaideann an
paiste focail nios
casta agus nascann
na focail sin le
coincheapa agus le
brionna nios teibi.

Ainmnionn an
paiste focail a bhfuil
an chiall chéanna
leo agus focail a

go héifeachtach (mar shampla,
forainmneacha coibhneasta agus
aidiachtai, clasail, cailitheoiri,
modhnaitheoiri agus nascfhocail)
chun smaointe simpli agus casta a
chur in idl, lena n-diritear moladh
a chur chun cinn, hipitéisia agus
ceapadh teoirice

Pléann an paiste straitéisi éagsula
chun stér focal nua a aimsiu,

a fhoghlaim agus a shealbhu 6
réimse foinsi nuair a bhionn siad
ag éisteacht agus ag labhairt

Déanann an paiste anailis ar
mbhinia, ar fhuaimnia agus ar an
mbunus ata le focail 6 réimsi
éagsula staidéir agus 6 theangacha
éagsula agus pléann é.

Usaideann an paiste stér

focal chun éifeacht ar leith a
chrutha agus iad i mbun comhra
agus ag labhairt i réimse de
sheanrai 6 bhéal agus ar réimse
de chuiiseanna agus de lucht
éisteachta; ag aithint ciall litriail

stor focal agus frasai  gcomhthéacsanna théacsanna firicitla rudai a mhinid nios bhfuil a mhalairt agus neambhlitriuil i bhfocail, agus
6 scéalta éagsula taobh amuigh agus 6 thopaici fearr chomh maith céille leo. conas mionchéimeanna de mhinia
agus 6 chuntais diobh siud inar ata bunaithe ar an le roinnt cor cainte a chur trasna tri tuin ghutha,
fhiricidla agus sealbhaiodh i geuraclam, stér agus meafar simpli. gothai gnuise, srl.

usaideann na focail dtosach iad. ata ag méadu.

agus frasai sin go cui
i gcomhthéacs.

Tosaionn an paiste
ag usaid sainfhocal/
sainuimhreacha le

haghaidh grapai

Tosaionn an paiste
ag tabhairt faoi
deara go bhfuil
difriochtai idir

Tosaionn ar na
focail sin a asaid i
gcomhthéacsanna
nua.

a labhairt

Roghnaionn an paiste an teanga
agus na struchtdir is feiliinai don
fheidhm, don lucht éisteachta agus
don teanga a bhionn a labhairt

Tarraingionn an paiste ar stor focal
ata aige/aici cheana chun focail
agus frasai i dteangacha éagsula a
oibriti amach

Aithnionn agus tuigeann an
paiste an luach ata le difriochtai
idir teanga shuibiachtuil agus
teanga oibiachtuil agus léirionn
an tuiscint seo i gcomhraite agus
nuair a bhionn focail a roghnt le
téacsanna labhartha a chrutha

Aithnionn an paiste teanga

a léirionn réamhchlaonadh,
steiréitiopail né claontacht agus
aird air seo agus iad ag éisteacht
agus ag labhairt

chur in il daoine (‘beirt’ etc). canuinti 6 thaobh
focléra agus
foghraiochta, mar
shampla ceistit
n6 ag déanamh
aithrise.
7. Freagraionn an paiste do Aithnionn an paiste Leanann an Freagraionn Eisteann an paiste Cuireann agus Freagraionn an Déanann an Déanann an paiste Eisteann an paiste le comhraite Déanann an paiste comparaid
leideanna briathartha agus a ainm féin agus paiste treoracha an paiste le ficsean agus le freagraionn an paiste do shraith paiste anailis agus anailis ar eolas agus piosai éisteachta agus agus measunu ar chomhraite agus
Tuiscint a neamhbhriathartha a focail choitianta eile  aonchéime agus gnathcheisteanna neamhfhicsean a paiste réimse nios treoracha ina machnamh ar sula dtugann sé/ déanann anailis orthu piosai éisteachta,ag machnamh ar
re e bhaineann agus freagraionn léirionn tuiscint i agus leanann éirionn nios casta leithne ceisteanna bhfuil clasail agus thopaic le daoine eile  si freagra agus thionchar na teanga, na smaointe,
léiria le gnathaimh doibh. gcomhthéacsanna treoracha a bhfuil de réir a chéile agus  agus freagraionn do coincheapa éagsula. agus aithnionn go ni thugann aird Cuireann an paiste athleagan, agus na teicnici a Gsaidtear
chumarsaideacha éagsula tri iarracht céim amhadin n6 dha  tosaionn ag baint threoracha a bhfuil mbionn a lan gnéithe  ar eolas nach déanann machnamh agus
a bhfuil taithi aige/aici orthu. a dhéanamh chéim iontu. bri as comhthéacs. nios mo na tri chéim i gceist. mbaineann le athmhunla ar an méid a chloistear,  Baineann an paiste ciall as gnéithe
bheith ag déanamh iontu. habhar. aithnionn an seanra agus aidhm na  ata intuigthe
Tugann an paiste freagra aithrise ar an méid Léirionn an paiste Ta an paiste in Is féidir leis an dtéacsanna, na priomhsmaointe .
go seasta ar cheisteanna a chonaic agus a tuiscint ar an abhar, ann treoracha a bpaiste freagairt do agus conas ar cuireadh ord orthu Usiaideann an paiste gnéithe
firiciala chuala sé/si. na carachtair agus bhfuil tri chéim shraith treoracha aeistéitiila teanga labhartha (mar
a bhfuil taithi aige/aici orthu. an stor focal a iontu a leanuint agus iad a thabhairt. . shampla rimeanna, imeartais focal,
bhionn i scéalta agus freagra cuia Usadideann an paiste a bhfuil uaim, comhshondas, maisiochtai
aitheanta, agus ar thabhairt ar fhrasai cloiste aige/aici chun bonn eolais fuaime, ceol) ina gcomhriite agus
chuntais fhiricala a usaidtear go rialta a chur faoi chruthu a théacsanna téacsanna féin
agus proisis céim i dtimpeallacht na féin
ar chéim. scoile.
8. agus 9. Usaideann an Déanann an paiste Le tacaiocht, Cuireann an Usaideann an Cuireann agus Minionn an paiste a Ceistionn an Déanann an paiste anailis ar Déanann an paiste machnamh ar a

larratais agus

paiste urlabhra,
fuaimeanna agus/
n6 gothai chun

roghanna agus
iarratais shimpli
agus cuireann

téann an paiste i
gcomhairle le duine
fasta anaithnid chun

paiste ceisteanna
chun smaointe
n6 gniomhartha

paiste teanga go
muinineach chun
tagairt da gcuid

freagraionn an paiste
ceisteanna faoina
nuacht féin agus

chuid freagrai.

paiste eolas nua a
chuirtear i lathair
agus cosnaionn

riachtanais, tuairimi agus roghanna
pearsanta agus cuireann in ial go
soiléir iad. San am céanna, ta sé/

riachtanais, tuairimi agus roghanna
agus réamhchlaonta pearsanta
ag measinu agus ag coigearti a

ceisteanna tosaiochtai a ceisteanna simpli. eolas a thabhairt daoine eile a smaointe féin agus eolas ata acu agus a seasamh agus si sasta éisteacht le dearcthai eile, ndearcaidh mas ga
léiria, roghanna n6 alorg né chun shoiléiria, agus do smaointe duine tugann minia nios déanann cas ar dearcthai ata ag cultiir eile san
a dhéanamh larrann an eachtra a thabhairt chun eolas nua eile. fearr ar na cliseanna son riachtanas n6 aireamh.
agus iarratais a paiste rudai agus chun cuimhne. agus cabhair a fhail. ; ata le hiarratais achaini phearsanta. Déanann an paiste anailis agus
dhéanamh. imeachtai go . Usdaideann an paiste  phearsanta. Iéirmhinia ar a cheisteanna
briathartha agus Cuireann agus Usaideann an ceisteanna oscailte Scrudaionn agus pléann an paiste féin agus ar cheisteanna daoine
Taispeanann an déanann soiléir freagraionn paiste abairti agus dunta agus cinealacha éagsula ceisteanna; eile, chun bonn eolais a chur
paiste go soiléir roghanna da chuid an paiste iomlana chun luann ciiseanna aithnionn go gcuirtear ceisteanna faoi thuilleadh ceisteanna agus
na rudai ata uaidh féin, ag iarraidh go gnathcheisteanna. riachtanais le hiarratais ar réimse slite agus cuireann a freagairti
agus diultaionn do ndéanfai rud aris, phearsanta a chur phearsanta. gceistiu féin in oiridint da gcuis
na rudai nach bhfuil  go n-athréfai rudai in ial agus cuireann féin Munlaionn an paiste ceisteanna
uaidh. né go n-athroéfai agus freagraionn go héifeachtach agus cuireann iad
imeachtai. ceisteanna ag an am cui, chun cuis shoiléar a
Freagraionn an tuairimeacha agus bhaint amach
paiste gnathcheist baineann tatail
go briathartha astu da bharr.
agus/n6 go
neamhbhriathartha.
10. Dirionn an paiste Tugann an paiste Rangaionn an paiste Déanann an paiste Tugann an paiste Tugann an paiste Cuireann an Cuireann an Déanann an paiste anailis ar conas  Athchruthaionn an paiste catagéiri
aird ar bhréagain ainm ar bhréagain rudai aitheanta sa catagoiriu ar cutiseanna le cuiseanna le rud paiste sios ar, agus paiste sios ar, agus agus cad chuige a gcruthaitear ag brath ar eolas nua, ag déanamh
Catagéiril'x agus ar ghnathrudai  agus ar ghnathrudai  timpeallacht. réimse rudai. ballraiocht ruda i ambhain a bheith i déanann catagoiria déanann catagoirii  catagéiri agus tugann miniu air meastoireacht ar agus ag cosaint a

1.
Athinsint agus

Teanga a usaid
go spraiuil

Glacann an paiste pairt agus
scéal, gniomhaiocht né
imeacht a bhfuil taithi aige/
aici

aitheanta.

Le cabhair,
asaideann an paiste
guth, fuaim gothai
agus frapai chun dul

le rainn agus le
hamhriin aitheanta
agus tugann aird
orthu.

aitheanta.

Le cabhair,
roinneann an
paiste scéal,
gniomhaiocht n6é

paiste le rainn, le
hambhrain agus le
cluichi teanga agus
glacann pairt iontu.

Malartaionn eolas ar
eispéireas i bpairt.

Le cabhair,

paiste d’fhiliocht,
rainn agus amhrain
tri ghothai, gniomh

agus frapai.

Athinsionn

an paiste
priomhphointi
eachtra aonair né

paiste teanga go
spraitil agus go
cruthaitheach,
ag solathar deiri
difridla do rainn

gcatagoir airithe.

Cuireann an paiste
imeachtai a nuachta
féin san ord ceart
agus freagraionn

stor focal ata ag fas
agus usaideann é
sin go samhlaioch

i dtéacsanna** 6
bhéal.

gcatagoir airithe
agus rud eile gan
a bheith sa
chatagéir sin.

Usaideann an paiste
nios mo plotai scéil.

Athinsionn an

roinnt sainfhocal
agus sainfhrasai
chun smaoineamh a
roinnt ar bhealach
faoi leith, ag

ar, rudai agus
imeachtai nach
bhfuil aon chur
amach aige orthu
agus é/i ag usaid
teanga a oireann
don topaic chun an
catagéiria a mhinia.

Léirionn an paiste
struchtur soiléir
i bplotai scéil ina
bhfuil tas, fadhb,

paiste teanga
chruthaitheach né
shamhailteach le
haghaidh bri né
mothichan ar leith,

ar, rudai, imeachtai
agus taithi nach
bhfuil cur amach
aige air, minionn
an bhri ata leo
agus léirionn eolas
ar thopaic né ar
abhar nach bhfuil
taithi aige air.

Ceapann an
paiste scéalta
fada, a bhfuil go
leor sonrai iontu,

paiste stor focal
éagsuil 6 fhoinsi
éagsula chun
smaointe a
leathni agus nios

Usdaideann an paiste catagéiri
trasna an churaclaim (mar
shampla, maidir le stér focal agus
coincheapa matamaitice) chun

a smaointeoireacht a eagru agus
chun cosulachtai agus difriochtai a
aithint agus a chur in ial

Cruthaionn an paiste scéalta
suimitla 6 bhéal, ag usaid teanga
shamhlaioch, mheafarach

aeistéitiula de chluasteanga agus
teanga mheafarach agus bionn
ag sugradh leo (mar shampla
rabhléoga, rimeanna, imeartais
focal, uaim, comhshondas,

gcatagoiri nua

Pléann an paiste a stil scéalaiochta
6 bhéal agus stil daoine eile agus
déanann machnamh orthu, ag
aithint thionchar an chultuir

mionléiria air, n6 ata pearsanta, a i bpairt leis an duine  imeacht pearsanta aithnionn an paiste combhra do lucht ceisteanna fuithi. paiste scéalta, ag plean agus réiteach. ar choincheapa Tugann an paiste tuilleadh sonrai, agus na féinialachta ar an nés
roinnt fasta ag canadh aithnidiuil, ag asaid priomhcharachtair éisteachta a bpiarai minia eachtrai agus : agus ar imeachtai ag Usaid teanga chui, seicheamhq, scéalaiochta
go briathartha/ ambhran, ag aithris focail aonair né a agus cuireann na ag Gsaid struchtar Ainmnionn an torthai, ag cur sios Usdideann an paiste  éagsula. réim, tuin chainte, luas, gothai,
neamhbhriathartha. rann, ag athinsint lan focal. priomhphointi i soiléir. paiste fadhb, ar charachtair agus tagairti siar agus comharthaiocht choirp agus Déanann an paiste anailis
scéalta, ag tabhairt scéal in ord. cuireann sios ag aithint fadhbanna  chun cinn chun Athinsionn an iomhanna ar scéalta agus ar eachtrai,
cuntas, ag cur tis Cumann an paiste uirthi, tugann na agus ag tuar tuilleadh sonrai a paiste scéalta bailionn iad agus athinsionn go
le comhriite agus Cuireann an paiste scéal gearr ina priomhshonrai agus réiteach. thabhairt ar phointi agus é/i ag Gsaid Breathnaionn agus éisteann an spontaineach iad, 4 leas( agus/
ag cur rudai agus scéal le chéile sainionn sé/si tugann réitigh a ata déanta. theanga an paiste go haireach chun scéalta né ag tabhairt tuilleadh sonrai ar
nuachta i lathair. bunaithe ar thaithi priomhcharachtair d’fhéadfadh bheith Tosaionn an paiste téacs™: luann an agus eachtrai casta a athinsint, chiis ar leith
agus, le tacaiocht, agus ar an bhfadhb. ag cur imeachtai in teideal, ainmnionn chun go mbeadh an lucht
insionn 6 bhéal do priomhimeachtai ord ag dul siar agus agus cuireann sios éisteachta ag cur spéise iontu agus
ghrupa é. agus insionn sé/si Athinsionn an chun cinn. ar charachtair, ag baint eolais astu
priomhphointi a paiste réimse nios cuireann eachtrai
Tugann an paiste chuid nuachta féin. leithne imeachtai Cuireann an paiste in ord, minionn
cuntas 6na san am ata thart, sios ar nuacht agus eachtrai agus
thaithi féin agus Athinsionn an san am i lathair ar imeachtai, ag torthai, déanann
cuireann suas le tri paiste scéal agus sa todhchai tabhairt tuilleadh cur sios ar
phriomheachtra aitheanta ag cur agus tuarann mionsonrai chun fhadhbanna agus
in ord. priomhimeachtai torthai. go dtuigfeadh an molann réitigh,
in ord. t-éisteoir nios fearr. tuarann torthai
agus aithnionn
IU Minionn an paiste agus pléann an
o cuntas firicigil 6na ceacht ata le baint
;m thaithi féin do as an scéal.
0 ghruapa, cuireann
topaic i lathair,
=) leagann amach
proisis agus
cuireann sios orthu.
12. Eisteann an paiste Eisteann an Freagraionn an Usdideann an Usaideann an paiste  Usaideann an paiste Usaideann an Usaideann an Aithnionn an paiste gnéithe Fiosraionn an paiste gnéithe

aeistéititla agus cruthaitheacha de
theanga, ag ceapadh fuaimeanna,
focal agus téacsanna nua.

agus go Dé . iy a = a A - P <o
. éanann an paiste agus an rim a tarraingt ar réimse ag tarraingt ar mo mionsonrai onamataipé, ceol agus amhrain,
cruthaitheach idirdhealu idir coimead slan acu. eispéireas agus réimse eispéireas agus éifeachta a maisiochtai fuaime, samhlacha,
o focail gan bhri agus : téacsanna**, agus téacsanna**, chur leo. meafair) ar son pléisidir, spéise
h fiorfhocail agus Usdideann an paiste ; agus chun a gcomhraite agus
baineann spraoi teanga 6 thaithi Tosaionn an paiste Usdideann an téacsanna féin a shaibhria
astu. agus 6 théacsanna** ag usaid teanga paiste teanga
: i sugradh bréagach fhathchiallach chun fhathchiallach
Usaideann an paiste chun o6caidi mionsonrai a chur ionas go mbeadh
teanga i sigradh sambhailteacha isteach. tionchar ar leith ag
bréagach chun mionsaothraithe a téacs™* 6 bhéal ar
cnambha scéil simpli chruthi. éisteoir.
samhailteacha a
chruthu le piarai
agus le daoine fasta.
13. Déanann an paiste Roghnaionn Insionn an paiste Tugann an paiste cur ~ Ainmnionn an Minionn an paiste Cuireann an paiste Déanann an Usdaideann an Eisteann an paiste le teanga agus Eisteann an paiste le moltai
cumarsaid chun an paiste rudai a bhfuil ar siul aige sios n6 miniua ar rud paiste rudai, abhar n6 imeacht a chuid smaointe paiste léirmhinia paiste teanga eolas, déanann anailis orthu agus éagsula faoi abhair chasta,
Eolas, minia mothuchain a chur in tagartha chun agus ainmnionn n6 ar dhuine ata le daoine, imeachtai, stairidil, ag léiria an in ial agus déanann ar fhaisnéis nua, a oireann don roghnaionn iad le dearcthai ar léirmhinionn iad agus déanann
L ial go briathartha né go tuiscint a léirii agus  agus cuireann sios feiceail. coincheapa agus phriomhsmaoinimh machnamh orthu baineann tatail aisti topaic chun miniu abhar a chur in ial. machnamh orthu
agus udar a neamhbhriathartha. chun bri a roinnt, ar dhaoine, ar abhair aitheanta, agus smaointe na agus ar smaointe trit  agus ceanglaionn a thabhairt agus
thabhairt agus cuireann leis bhréagain agus ar Agus éli ag athinsint  minionn iad, dtriu pairtithe. pairtithe. faisnéis le taithi ata cur sios soiléir Cosnaionn an paiste a dhearcadh
Cuireann an paiste abhar an mbri tri nasc a ghniomhaiochtai scéil ata cloiste cuireann sios aige cheana féin. a dhéanamh, agus tuairimi bunaithe ar fhianaise
Scileanna a spéise agus tuairimi in ial le dhéanamh le rudai a bhfuil cur amach aige cheana le orthu agus tugann Taispeanann an Tugann an paiste ag cur na agus ar thaithi phearsanta
S, réimse tagartha. aige orthu. tacaiocht 6 dhuine priomhphointi né paiste nios moé minia ar abhar bpriomhimeachtaiin Measunaionn an paiste a thuairimi,
mhéadu modhanna cumarsaide fasta, isaideann an priomhfheidhmea- neambhspleachais a léirionn an ord agus ag usaid déanann athbhreithnia orthu agus
briathartha paiste teanga nach nna. agus iad ag cur priomhsmaoineamh, tagairti siar is chun athdhearbhaionn iad de réir mar
n6 neamhbhriathartha. mbaineann leis ; topaici i lathair déanann léirmhinia cinn le haghaidh is cui
an gcomhthéacs Usdideann an paiste  an ranga, ag Gsaid ar eolas agus soiléirithe.
reatha chun minia teanga a oireann modh cui agus baineann tatal as.
a thabhairt, cur don topaic chun teanga ata sainiuil Tugann an paiste
sios ar fhadhbanna minit a thabhairtar  don topaic. Ainmnionn an paiste tuairim ar imeacht
agus bealai chun an gcaoi le sugradh fadhb, cuireann sios airithe agus tugann
na fadhbanna sin a a dhéanamh, tégail, uirthi, tugann minia udar leis an tuairim
réiteach a mholadh. proiseas a sheoladh, nios fearr uirthi agus sin.
cluiche a imirt né cuireann réiteach
sugradh le bréagan ar fail.
a oibriu.
Tugann an paiste
minitichdin agus
udair ghearra lena
chuid tuairimi né
freagrai ina léiritear
a indibhididlacht
agus a ghuth.
14. Léirionn an paiste go Roghnaionn Insionn an paiste a Aithnionn an Agus scéal Usaideann an Déanann an paiste Minionn an paiste Déanann an paiste Pléann an paiste a mhothuchain, Déanann an paiste machnamh
bhféadfadh an paiste rudai bhfuil ar bun aige paiste fadhb agus aitheanta a insint paiste teanga plé agus machnamh fadhbanna agus machnamh ar a eispéiris agus gniomhartha féin agus measUn( ar a mhothichain,
Cur sios, sé/si a bheith ag suil leis na tagartha chun agus ainmnionn tosaionn ag Usaid acu,déanann an go muinineach ar ghniomhartha réitigh agus tugann nuacht féin agus agus mothuchain, eispéiris agus eispéiris agus gniomhartha féin
chéad gniomhaiochtai ata agus cuireann teanga chun a paiste léirmhinia chun tagairt da agus eachtrai fiora cuiseanna le torthai tuarann imeachtai gniomhartha daoine eile go agus ar mhothuchain, eispéiris
tuar agus chéimeanna eile i criochnaithe a chur sios ar dhaoine chuid smaointe féin  ar iompraiocht smaointe féin agus agus samhailteacha tuartha. ata le teacht comhbhach, mar is cui agus gniomhartha daoine eile, idir
machnamh ngniomhaiocht inidl, cuireann inial  aitheanta. a chur in ial agus agus déanann do smaointe triu agus tugann minia 6n bhfianaise fhior agus samhlaioch
a bhfuil taithi aige/aici uirthi  céard é an chéad chun feasacht ar tuairimiocht faoi pairtithe. nios fearr ar a chuireann Cuireann an paiste sios ar
Scileanna a nuair a chuirtear rud eile ba mhaith Tugann an paiste smaointe daoine abhair spreagtha na thorthai tuartha imeachtai san am thorthai féideartha, idir realaioch
C spreagthach leis a dhéanamh chun cuimhne/ eile a léiria. gcarachtar. Tugann an paiste féideartha. ata thart ar fail. agus samhlaioch, eispéiris agus
mhéadu ina lathair. agus cé na habhaira  cuireann sé/si sios cur sios agus miniu imeachtai, agus tuarann iad
bheidh ag teastail. do dhaoine eile sa ar phriomhphointi Tugann an paiste
Tuarann an paiste an ghrapa ar rud éigin gniomhartha agus roinnt torthai
deireadh a a rinne sé/si sa rang. eachtrai fiora agus tuartha agus
bheidh ar scéal n6 imeacht a sambhailteacha. minionn gach
bhfuil n6 nach bhfuil taithi ceann acu.

aigelaici air agus é/i
ag roghnu as deiri éagsula
a d’fhéadfadh a bheith ann.

O Is cinedlacha struchtiir téacs ilabairte 6 bhéal né scriofa iad seénrai a d’éirigh ina ngnéathstruchtiir ar chdiseanna sainidla ina mbionn patrdin a mbitear ag diil leo, le cois gnéithe
teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, dititheach agus ilseanra. Chun é a ra go simpli, tagraionn seanra do rogha foirmeacha é bhéal agus scriofa d’fhonn
athinsint, minia, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, GitiG agus tuairimi a chosaint. Ain’tear, ach ni liosta cuimsitheach é, le foirmeacha 6 bhéal;
dramaiocht, filiocht 6 bhéal, éraidi, diospéireachtai, scanndin agus medin amhail podchraoltai, fisedin, fégraiocht, craoladh teilifise agus raidié.
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Draft - Learning Outcomes: For Reading (English L1)

Strand: Reading

Learning Stage I: Junior and senior infants Stage 2: First and second classes
Outcome: (Progression Milestones a-e) (Progression Milestones d-h)
Number and  Through appropriately playful learning experiences,

label children should be able to* Children should be able to*

Recognise themselves as readers. Develop their interest and enjoyment of literature and
Take part in and enjoy listening to, reading and talking about the meaning and interpretation of written words and ~ reading in a variety of genres0 across the curriculum.
illustrations with others. % TFI, CI1+2 Engage with texts** of increasing complexity and explore/discover texts** in various
languages.

|. Engagement

2. Motivation and  Choose, read and communicate about text** in a range Choose, read and talk about text** in a range of genres Choose, read, and critically respond to texts** in a range of genres¢ across the curriculum
choice of genres for pleasure and interest. © TF2, C| for pleasure, interest and specific purposes. © TF2,C2  for pleasure, interest, and specific purposes.

(<))
i
®
2
5
E
£
o
(6)

3. Conventions Analyse and compare conventions of print in texts** of increasing complexity.

of print and’ lcie‘ngéTd use basic conventions of print in text**. _ltgég cgznvennons of print to help understand text**. % Analyse sentence structures, including simple, compound, and complex sentences in texts**
Compare sentence structures in various languages.
Compare sounds and patterns in words found in texts** in various genres¢ across the
4. Phonological, curriculum.
B ICENE, Play with and recognise sounds such as syllables, rhyme, onset-rime and phonemes in spoken words : , . o
o ' ' ' Recognise and compare sounds in words in English, Irish and other languages.
E Recognise and discuss dialects and accents in texts**,
I Use phonic knowledge and a range of word identification strategies with flexibility and
(3 confidence while reading texts**,
o : .
£ 5 Phonics. word Recognise, name and sound all lower- and upper- Use phonic knowledge and a range of word o . . .
P ' N case letters and common letter patterns, displaying identification strategies with flexibility and confidence Use existing language skills and knowledge to decipher text** in other languages.
recognition, and : . : : - . .
some word identification strategies when reading when reading instructional and independent-level
instructional and independent-level texts**. texts** & TF5, C2 Use syntactic (reader’s knowledge of grammar/structure) and semantic (reader’s

knowledge of the world) cues with flexibility and confidence when reading instructional
and independent-level texts** across the curriculum.

Talk about and use new reading vocabulary as it arises  Use a range of vocabulary strategies and knowledge of
6. Reading drawing on context, words with similar meaning and ~ synonyms, antonyms and homonymes, affixes and root
vocabulary words with the same sound but different meaning, to  words to clarify and discuss the meaning of unknown
assist understanding. © TF6, Cl+2 words and phrases as they arise. © TF6, Cl1+2

Use a wide range of vocabulary strategies and knowledge of synonyms, antonyms, and
homonyms, suffixes, affixes, and root words with flexibility and confidence to clarify and
discuss the meaning of unknown words and phrases as they arise in texts**.

*When due account is taken of individual abilities and varying circumstances.

% The skills learned in this Learning Outcome are transferable to a learning outcome in the school’s L2. TF=Toradh Foghlama (Learning Outcome). C=céim (stage).

** ‘text’ to include all products of language use: oral, gesture, sign, written, braille, visual, tactile, electronic and digital.

OGenres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g. narrative, informational, persuasive and multi-genre.
Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital
media such as podcasts, videos, advertising, tv and radio broadcasts
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Draft - Learning Outcomes: For Reading (English L1)

Strand: Reading

Learning Stage I: Junior and senior infants Stage 2: First and second classes
Outcome: (Progression Milestones a-e) (Progression Milestones d-h)
Number and  Through appropriately playful learning experiences,

label children should be able to* Children should be able to*

Experience and respond to the aesthetic, creative and Experience and res pond to the aesthetic, creative
P P ' and imaginative aspects of text** and a wider range

imaginative aspects of text™™ and a range of genres of genres justifying preferences and opinions
expressing preferences and opinions. ® TF7, Cl+2 & TF7 Ci+2 '

/.Purpose, genre
and voice

Recall, discuss and sequence significant details and identify key points of information in text**. % TF8, C|+2

Use a range of comprehension strategies to engage  Draw on a repertoire of comprehension strategies
with and create meaning when working with a range  flexibly and interchangeably to engage with the
of texts** independently or collaboratively. © TF9, Cl  text**. © TF9, C2

9. Comprehension

1 0. Fluency and Read instructional and independent-level texts** in a range of genres with fluency and understanding, and
self-correction self-correct independently. © TF10, C2

*When due account is taken of individual abilities and varying circumstances.

Identify and discuss features of text** which
convey a particular purpose, genred, or voice  Recognise and examine the implications of

and infer meanings which are not explicitly culture and identity on the creation of texts**
stated. across a range of genres¢.
Respond to the aesthetic, creative, and Ciritically reflect on their response to the

imaginative aspects of a wide range of texts** aesthetic, creative, and imaginative aspects of a

in various genres¢ across the curriculum and  wide range of texts** in various genres¢ across
defend their preferences and the curriculum.

opinions.

Examine and critically reflect on author’s intent and discuss various interpretations of text** in

a wide range of genres9.

Compare, justify, and apply comprehension
strategies to engage with text** in a variety of

Draw on a range of comprehension strategies :
genres® across the curriculum.

flexibly and interchangeably to engage with

*3k) |
et i & e Sty o geminos? Compare and synthesize information, thoughts,

and ideas from a variety of text** sources.

Read texts** in a variety of genres¢ accurately and fluently for a variety of audiences and with
appropriate expression.

% The skills learned in this Learning Outcome are transferable to a learning outcome in the school’s L2. TF=Toradh Foghlama (Learning Outcome). C=céim (stage).

** ‘text’ to include all products of language use: oral, gesture, sign, written, braille, visual, tactile, electronic and digital.

OGenres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g. narrative, informational, persuasive and multi-genre.
Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital

media such as podcasts, videos, advertising, tv and radio broadcasts
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Outcome:
Number . . . . ’
and label Early a... The child... | The child... The child... | The child... The child...
shows signs of enjoys listening enjoys read-aloud enjoys read-aloud independently and enjoys exploring enjoys interpreting  with others, enjoys interprets the interprets, engages in
engagement and to stories read activities and talks activities and with others enjoys a wider range of text** and evaluating texts** author's intent discusses, and discussions and
1. enjoyment with aloud and responds  about illustrations, identifies detail listening to,reading  genres{ and uses illustration and on areas of interest  through illustration defends opinions debates about
Engagement texts* to focal points in and reads in play in illustrations and exploring a illustrations and shares these while and information, and written words, on texts** texts**
illustrations. scenarios. and shares range of genres0, text** to share listening to and identifies, shares these
interpretation of and shares their predictions and questioning others' interprets and interpretations examines and evaluates own
these, and uses interpretation of infer meaning. interpretations. summarises main and defends their discusses the engagement with
reading more meaning held in messages in text** opinion. enjoyment texts™*,
purposefully in play  both illustration and shares these. and purpose of
scenarios. and text. literature and discusses and
reading. evaluates their role
as readers.
2. chooses to look at picks up and looks independently chooses and enjoys explicitly shares can identify and chooses books enjoys sharing chooses and confidently selects chooses and
. . books at books and and with others, favourite books reasons for their select books of from a range of experiences with engages with texts** based on evaluates texts**
Motivation chooses favourite chooses and from a range of book choices. interest that are genres( identifying texts** on an area texts** for specific own interests, to facilitate
and choice ones. engages with genres( expressing readable by them. a favourite genre{ of interest, with purposes and reading ability, learning across the
texts** for preferences. or type of bookand  others and uses key  evaluates texts** and for specific curriculum.
enjoyment and shares reasons. points from texts** with a purpose/ purposes.
interest. for a specific project in mind. Evaluates the
purpose. identifies texts** choices made while
which will extend selecting texts™*
reading skills and for own reading
interests. preference or for a
specific purpose.
3. handles books understands that understands identifies letters demonstrates uses correct word uses spaces and uses quotation uses commas and Identifies, names names, and
. demonstrating print such as signs, that illustrations as being different one-to-one order when reading  question marks marks and paragraphs to and uses a range explains a
Conventions familiarity with logos, pictures in books carry from other symbols  correspondence and adheres to full- to punctuate and exclamation marks punctuate and of conventions of wide range of
of print and book and words carry meaning. and reads left between written stops to punctuate add intonation to to punctuate and add intonation to print in context conventions of
handling skills. meaning. to right, top to and spoken words, their reading. reading. add intonation to reading. (for example print and discusses
sentence bottom, page to identifies letters, reading. colon, semicolon, their purpose.
structure page and identifies words, sentences, dash, apostrophe,
pictures in books. capital letters hyphen etc.) Evaluates
and full-stops and the impact of
points out cover, examines various sentence
title and author in and discusses structures and
books. various sentence conventions of
structures print on a readers’
(including simple, understanding of
compound, textk,
and complex
sentences) and
conventions of
print in texts** in
English, Irish and
other languages.
4, identifies familiar identifies familiar completes missing identifies and blends onset- divides words into uses syllables in with confidence, breaks words into identifies and examines and
q sounds sounds and enjoys lines in nursery generates rhyming rime and counts, their onset-rime new words heard to  breaks new words syllables and uses discusses sounds discusses sounds
PhonOIOglcalr listening to and rhymes and words, recognising pronounces, and reproduces divide and blend. into syllables, their knowledge and patterns in and patterns in
phonemic, saying nursery recognises sounds onset-rime. segments and common letter recognising for the of consonants and words in English, a wider range of
rhymes with others.  of familiar letters. blends syllables in patterns and recognises that most part when vowel sounds to Irish and other words in English,
and language distinguishes spoken words. groups. some words the syllables make recognise and blend  languages. Irish and other
awareness identifies words as between two contain silent sense. them verbally. languages.
sound units within spoken sounds. identifies initial, verbally segments sounds which are uses knowledge
sentences. terminal and spoken single and not spoken or recognises patterns  of patterns and uses knowledge
demonstrates medial sounds in multi-syllable words  written. in spoken words sounds to decipher  of patterns and
demonstrates the an awareness of words of three into their complete and uses knowledge  words found in sounds to decipher
ability to clap a changes in sounds phonemes and sequence of of existing words to  subject/topic words in subject/
rhythm. of words. segments and individual sounds. segment and blend specific content topic specific
blends spoken new words. (for example: texts**
words of two, verbally deletes comparing place
three, four and five and substitutes names in English
phonemes. individual sounds to and Irish in
make new words. Ireland).
recognises
consonant/vowel
sound patterns in
syllables of spoken
words.
5. shows recognition recognises some recognises and recognises, names names and sounds recognises some deletes, adds and reads increasingly uses their identifies and Assesses a wide
a and letters from names familiar and sounds some all lower- and digraphs and blends  substitutes letters demanding knowledge discusses word range of word
Phonics, word understanding of own name and letters such as those  lower-case and upper-case letters, and reads words to create and digraphs, letter of letter sequences, identification identification
recognition, symbols, signs, names some in own name and upper-case letters recognises short containing short identify words, patterns and digraphs, strategies used strategies used
logos, words and logos in the immediate and begins to blend vowel sounds, and long vowel recognises similar consonant and root words, while reading. while reading
and word familiar words, in the immediate environment, and phonemes. blends phonemes sounds. sounds from vowel digraphs and syllables, silent texts™®¥
study letters environment based recognises some and recognises different letter uses phonological letters, prefixes and identifies
or visual on their shapes. personal and other recognises a few some common uses their combinations and skills flexibly. suffixes to identify and discusses uses existing
representations of familiar words. high-frequency letter patterns. knowledge of reads a range a wider range of vocabulary that is knowledge of
items. interprets non- words in familiar sight-words, letter of words with uses a range of words. similar in English, language to
letter signs and links familiar contexts and uses reads a range of patterns, sounds digraphs, letter word identification Irish, and other decipher texts** in
symbols around printed signs or one or two letters, high-frequency and cues from patterns and some strategies flexibly identifies languages. other languages.
them. names to objects often first and last, words and CVC surrounding text** with consonant and confidently to relationships in L1
or people. to identify other words, and reads to read words and and vowel digraphs. identify words. and L2. analyses and Evaluates their
words. short, simple uses some word discusses the use of syntactic
recognises some sentences. identification uses their identifies some origins of words (reader’s
similarities and/or uses pictorial cues strategies with knowledge of differences in letter- from a range of knowledge
differences between  to read some words.  uses cues from growing confidence.  syllables, prior sound relationships subject areas. of grammar/
a pair of pictures/ pictures and from knowledge and inLl and L2. structure) and
objects. sentences to read. begins to distinguish  cues from the identifies semantic (reader’s
between letter- context to read and discusses knowledge of
sound relationships words and uses a syntactic (reader’s words) cues while
inLI and L2. growing range of knowledge reading texts**
word identification of grammar/
strategies with structure) and
confidence. semantic (reader’s
knowledge of
identifies words ) cues used
similarities in while reading.
letter-sound
relationships in L1
and L2.
6. listens to new acquires new acquires new acquires new uses a range of identifies and uses dictionaries uses thesauruses identifies and identifies and
5 words and phrases vocabulary vocabulary words and phrases strategies to uses new words and other and other explains synonyms, uses a variety
Readmg modelled by the listening to a listening to from a variety understand and and phrases references to find references to find homonyms, of strategies to
Vocabu|ary teacher which variety of texts** new words and of instructional discuss new words appropriately in a word meanings. and use word antonyms, prefixes,  understand words
are needed to read aloud and phrases modelled and independent- in texts™** and variety of contexts meanings across suffixes, and root in texts™®*
understand texts** repeats new words by the teacher level texts and understands that and begins to use flexibly uses a the curriculum. words found in
read to them, and phrases in and begins to the teacher, and the same idea can dictionaries to find range of strategies texts**
and plays with their emerging demonstrate some talks about their be conveyed using word meanings. including
and repeats some reading. understanding. meaning. different phrases. knowledge
of these in their recognises of synonyms,
emerging reading. uses some new explores words some synonyms, homonyms,
words in responses that have the same  homonyms, antonyms, affixes
to texts. meaning and words  antonyms, prefixes, and root words
that have the suffixes and root to understand
same sound but a words. unfamiliar words.
different meaning.
7. enjoys listening enjoys listening to enjoys listening to enjoys reading a enjoys reading begins to read reads texts** for selects relevant examines and Evaluates the
to stories, rhymes different genres( and responding range of stories, a wide range of texts** for specific purposes information from discusses the validity of sources
Purpose, and poems expressing to a variety of rhymes, poems fictional and non- specific purposes, and justifies a range of features validity of sources to create texts*¥.
genre<> and read by others, preferences and genres( including and non-fictional fictional texts** identifying some preferences and of non-fictional used to create
. and indicates opinions and plays informational texts** and begins and describing differences opinions. texts** and texts**, evaluates and
voice favourites. with language in texts** and uses to distinguish differences between genres{ recognises emotive reflects on features
rhymes, riddles, language playfully between a story between stories, and begins to uses lists and language in texts** identifies and of texts** which
jokes, nonsense and imaginatively and a poem or poems and non- justify preferences diagrams in read. describes features highlight individual
words and songs. in personal rhyme. fictional texts, and opinions. simple non- of texts** which voices.
narratives. and uses language fictional texts** highlight individual
playfully and begins to use a to gather specific voice. examines and
shows imaginatively in table of contents information. discusses how
understanding of response to texts** in simple non- different cultures
purpose of reading, read. fictional texts** to discusses and and identities
for example, in play gather information. explains the are portrayed in
scenarios. purpose of texts**, texts™¥,
examines and examines and
discusses how evaluates a variety
Irish culture of opinions,
and identity are perspectives, and
portrayed in cultures across
texts**, various genres.
infers meanings examines and
which are not discusses bias,
explicitly stated in stereotyping
texts™¥, and prejudice
portrayed in
texts**,
8. responds to a text expresses some expresses thoughts  expresses thoughts, begins to identify, expresses personal explains their interprets and conveys personal evaluates the

Response and
author’s intent

9. seeks meaning sequences a story sequences main begins to listens to stories, uses language from uses language from summarises key determines examines and discusses and
c h . from read or a personal events using asmall  determine the poems and texts** to retell texts** to retell points from a importance of discusses how evaluates how
omprehension - c,mpinations of experience using number of pictures.  importance of informational main points along main events adding range of genres{ information various media language, images,
signs, 2-3 objects, marks, information texts** and retells with characters and  key details. determining and justifies sources present vocabulary,sources,
symbols or text* drawings or mimes.  predicts a story and retells main main points with setting in sequence their importance disregarding information on the presentation,
for based on the front points of a story in some sequencing. and adds key details  generates and and omitting of unnecessary same event/story. culture, and
enjoyment or finds specific cover and internal sequence. from the texts. responds to any unnecessary information when identity can shape
practical objects in stories illustrations before modifies questions on information and summarising identifies how interpretation of
purposes. read to them and and during the predicts the predictions shows knowledge text™* in a range sequences main key points/facts language, texts**,
responds non- teacher’s reading story/topic based based on new of the structure of genres), clarifies points while and reflects on images, and
recalls a story verbally and/or of it and makes on title while information and of a range of their responses reflecting on and and synthesises vocabulary shape synthesises
read or verbally to simple inferences. drawing on their draws inferences narrative and and provides making sense of information. interpretation of information from
personal statements and prior knowledge while listening procedural text** justifications information and texts** various sources
experience questions about makes connections  and visualises to stories or genres( and drawing on prior adding detail. shows some and formats
using objects, a main event or between points while listening informational identifies the knowledge. understanding that  Desrcibes and and uses this
marks, character. in a story while to the teacher text¥, central idea or responds to language features, explains the information to
gestures or listening to the read a story or theme of a text™¥, uses some questions images and strategies used to form opinions
vocalisations. teacher read. informational recounts orally text** features disregarding vocabulary shape locate key facts about various
textH¥, key points of takes part in such as table of unnecessary interpretation and sources. topics.
responds non- information in class discussion contents and information, of text** and
verbally and/or retells familiar expository text*¥, while responding sub-headings, to infers drawing on that this may be
verbally to simple stories accurately to narrative and identify key points prior knowledge different to others’
stories and poems using key details with others, reads expository text, of information and information interpretations.
and asks and and asks questions and discusses asks questions, in text** and and cites specific
answers questions about events, stories, poems, discusses adds supporting textual evidence uses text**
about main events characters and simple instructions, predictions and detail using an to clarify their features
and characters. setting. and informational inferences and appropriate responses and including bold
texts™** showing clarifies their graphic organiser. to support print, glossaries,
shows some understanding. reasons. a particular electronic menus
understanding discusses viewpoint. and icons to locate
of informational demonstrates with help, uses miscomprehension key facts in a
texts** read aloud the ability to simple graphic in a text™¥, uses text** variety of genres(
by the teacher. visualise the story organisers to features such as efficiently.
while listening identify key points indexes to locate
to it, through in expository key facts and questions actions
their modified texts*¥, information. and sequences
predictions and and accuracy of
inferences during uses a range of content.
the story and in comprehension
their retelling of strategies flexibly
the story. and confidently.
10. handles books and understands that recognises when shows a reasonable tracks words in maintains a maintains a maintains a Uses intonation, Evaluates and
takes part in group  text** tells the a word has been pace reading texts** read with reasonable pace reasonable pace reasonable pace expression and adapts intonation,
Fluency activities with same story each omitted or read repetitive language their eyes. reading text** with decodable with lengthier and pace appropriate expression and
and self- familiar texts™** time it is read. incorrectly in patterns and some with support from texts** using more complex for the genre( and pace used while
R repetitive familiar familiar sight reads texts** at more complex phonic knowledge, unfamiliar texts™** audience. reading.
correction begins to track tracks the texts** read to vocabulary. instructional and repetitive language  sight vocabulary using expression

in a variety of
ways e.g. gestures,
facial expressions,
pictorially, drama

the direction of
reading with their
eyes, attending to
each page change
in books read to
them by others.

thoughts and
feelings about what
has been read in a
variety of ways

direction of
reading with their
eyes, attending to
lines read in books
read to them by
others.

and feelings about
what has been read
and identifies the
main idea from the
text.

them.

begins to track
pictures and words
using their finger
or object.

feelings and
opinions in relation
to a text and gives
reasons for their
opinions based on
the information
provided in the
text.

reads texts**

word by word
tracking with finger
or object and
rereads familiar or
independent-level
texts™* supported
by illustrations,
building fluency.

self-corrects using
pictorial,sound,
visual and
contextual cues.

with support and
direction, the
author’s intent
and discusses the
point of view being
presented in a
text. Begins to use
evidence from the
text to support
their views.

independent-
levels with good
pace, phrasing,
expression and
understanding.

recognises when a
line or word is lost
and self-corrects
using syntactical
cues.

opinions about
texts and about the
ideas presented in
texts.

identifies the
author’s point of
view presented in a
text. Uses evidence
from the text

to support their
views.

patterns, sight
vocabulary,
common letter
patterns and initial
sound cues.

understanding and
interpretation of

a text, justifying
their responses
logically, referring
to evidence in the
text and discussing
the author’s intent
and point of view

and common
letter patterns, and
rarely loses their
place.

discusses texts,
exploring the

ways in which the
author can use

and manipulate
language in order
to create effect or
to engagel/affect the
reader.

reconsiders an
initial response
to a text in light
of subsequent
information that
emerges in a text.

and intonation
while drawing

on a range of
phonic, sight and
context cues when
unknown words
are encountered.

O Genres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as
language features related to register, e.g. narrative, informational, persuasive and multi-genre. Simply put, genre refers to a selection of oral and written forms in order to recount,
explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and
digital media such as podcasts, videos, advertising, tv and radio broadcasts.

interpretation of
text**

recognises the
influence of an
author’s identity
on messages being
conveyed.

discusses and
evaluates
viewpoints and
messages of
different texts** on
the same topic.

influence of the
reader’s prior
knowledge and
own identity on
interpretation of
texts**

assesses the link
between the
author’s intent
and the language
register chosen.

orimary

developments

forais sa bhunscolaiocht
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Dréacht - Torthai Foghlama: Maidir leis an Léitheoireacht (Gaeilge T2)

Snaithe: Léitheoireacht

Toradh
Foghlama: mhora
Uimhir agus  (Moérchéimeanna Dul chun Cinn a-b)
lipéad Tri eispéiris chuf foghlama spraftila, ba cheart do
phdisti a bheith in ann*
| Rannphdirtiocht Taitneamh a bhaint as a bheith ag €isteacht le
' scéalta gearra simpli & [éamh. © LO|, S|

2. Inspreagadh

agus rogha % LO2,SI

3. Gndsanna cld

Gndsanna bunusacha an chlé a aithint agus a
Usdid. © LO3, S|

4. Feasacht
fhoineolafoch,
fhdéinéimeach agus
feasacht teanga

5. Fénaic, aithint

focal agus staidéar
ar fhocail

* Nuair a chuirtear cumais agus ctinsi éagsula san aireamh.

Céim I: Naionain bheaga agus naionain Céim 2: Rang | agus rang 2

Téacs™* a roghnd ar mhaithe le pléisidr nd spéis.

(Moérchéimeanna Dul chun Cinn
a-d)
Ba cheart do phdisti a bheith in ann*

A thuiscint go gecuirtear brf in idl tri chiall
a bhaint as focail scriofa agus as léardidi. ©
LOI,SI+2

Téacs** gearr simpli a roghnd ar mhaithe
le pléisidr nd le spéis agus € a phlé ina
bhfocail féin, le tacaiocht.

% LO2,52

Gndsanna an chld a aithint agus a Usdid. ©
LO3,52

Imirt le fuaimeanna ar nds siollaf, ime,
comhfhuaim rim agus féinéimf i bhfocalil
labhartha, agus iad a aithint.

S LO4, S|

Feasacht foghraiochta bhunusach a usaid
agus tUs a chur le roinnt straitéisi aitheanta
focal a Usdid is iad ag léamh téacsanna**
ar a leibhéal teagaisc agus leibhéal
neamhspledch. © LOS5,S1+2

® Is féidir na scileanna até foghlamtha sa toradh foghlama seo a aistriti 6 thoradh in T| na scoile. LO=Learning Outcome. S=stage.
** Cuimsionn ‘téacs’ gach toradh ar Gsdid teanga: 6 bhéal, geditsiocht, comharthai, scriofa, Braille, fisitil, tadhlach, leictreonach agus digiteach.
Qls cinedlacha struchtdir téacs ilabairte 6 bhéal né scriofa iad seanrai a d’éirigh ina ngnathstruchtiir ar chiiseanna sainidla ina mbionn patriin a mbitear ag duil leo, le cois gnéithe teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, dititheach agus ilseanra.
Chun é a ra go simpli, tagraionn seanra do rogha foirmeacha 6 bhéal agus scriofa d’fhonn athinsint, minid, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, @ititi agus tuairimi a chosaint. Airitear, ach ni liosta cuimsitheach é, le foirmeacha 6

bhéal; dramaiocht, filiocht 6 bhéal, 6raidi, diospéireachtai, scannain agus medin amhail podchraoltai, fisedin, féograiocht, craoladh teilifise agus raidié.

Pdirt a ghlacadh i Iéitheoireacht agus sult a
bhaint as a bheith ag éisteacht Iéi.

Taitneamh a bhaint as téacsanna** a Iéamh
agus bri na bhfocal, na bhfrdsal, agus na
|éardidl i dtéacs** a phlé.

Téacsanna** i dteangacha éagsula a fhiosru.

Téacs** i réimse sednrai® a roghnu, a
|€éamh, agus a phlé ar mhaithe le pléisidr, le
cuspairt ar leith agus le spéis.

Gndsanna an chldé a Usdid chun bri a bhaint
as téacs**,

Struchtdr abairte a thabhairt faoi deara
agus a phlé.

lad féin a aithint mar Iéitheoiri. A suim/sdsamh sa litrfocht agus sa
|éitheoireacht i réimse seanrai® trasna an churaclaim a thorbairt.

Téacs** i réimse sednrai® a roghnu agus a phlé ar mhaithe le
pléisidr, spéis, agus cuspairi ar leith. Machnamh a dhéanamh ar na
téacsanna** sin.

Staidéar a dhéanamh ar struchtdr na habairte, lena n-diritear abairt/
simplf, abairti comhshuite agus abairti casta, i dtéacsanna**.

Compardid a dhéanambh idir struchtdr abairte na Gaeilge agus struchtdr abairte i dteangacha eile.

Fuaimeanna ar nds siollal, fim, tdsthoghar agus foghar deiridh, agus féinéimi i bhfocail labhartha agus scriofa a

aithint.

Compardid a dhéanamh idir fuaimeanna
na Gaeilge, fuaimeanna an Bhéarla, agus na
fuaimeanna i dteangacha eile.

Gach litir ¢ aibftir na Gaeilge a ainmnid agus
a fhuaimnid. Patrdin choitianta litreacha,
agus straitéisf aitheanta focal a Usdid agus
iad ag léamh téacsanna** ag a leibhéal
teagaisc agus ag leibhéal neamhspledch.

Foghraiocht na Gaeilge a Usdid le linn
léitheoireachta.

Canuinti agus blasanna éagsula a bhionn i dtéacsanna** aithint
agus a phlé.

Feasacht fdineolaiochta agus réimse straitéisi aitheanta focal a
Usdid agus iad ag Iéamh téacsanna** ag a leibhéal teagaisc agus ag
leibhéal neamhspledch.

Cosulachtal agus difriochtal idir focail agus patruin i bhfocail a aithint
agus a fhiosrd i dtéacsanna*™* i sednrai¢ agus i dteangacha éagsdla.
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Dréacht - Torthai Foghlama: Maidir leis an Léitheoireacht (Gaeilge T2)

Snaithe: Léitheoireacht

Toradh
Foghlama:
Uimhir agus
lipéad

6. Focloir
|éitheoireachta

7. Cuspdir, sednra

agus guth
o R
- intinn an ddair
7]
B
n
=]
)
@
g
H . .
1| 9.Tuiscint
b

1 0. Liofacht agus
féincheartd

Céim |: Naionain bheaga agus naionain Céim 2: Rang | agus rang 2
mhora (Moérchéimeanna Dul chun Cinn a-d)
(Morchéimeanna Dul chun Cinn a-b) Ba cheart do phadistf a bheith in ann*

Tri eispéiris chuf foghlama spraiftla, ba cheart do

phdisti a bheith in ann*

Stdr focal a shealbhd trf bheith ag éisteacht agus ag plé le téacsanna** éagsla le chéile.
S LO6,S1+2

Tuairimi mar gheall ar théacs** a chur in iUl tri Usdid a bhaint as geditsi agus/nd focail.

Fisteacht leis na sonraf is tabhachtal | dtéacs** gearr  FEisteacht le téacs** agus na sonra is tabhachtaf
simpli agus tuiscint orthu a I€irid. a thabhairt chun cuimhne.

Usdid a bhaint as réimse straitéisf tuisceana chun

dul i ngleic le téacs** agus bri a bhaint as le
Léardidi i dtéacs** a Usdid mar dis chun eolas breise linn a bheith ag obair ar réimse téacsanna** go
a fhéil faoin téacs** % LO9, S| neamhspledch nd i bpdirt le

daoine eile.

% LO9,S2

Téacsanna™* atd ar a leibhéal teagaisc agus ag
leibhéal neamhspledch a Iéamh agus iad ag éirf
nios cruinne agus nios liofa de réir a chéile.

S LOI0,S1+2

* Nuair a chuirtear cumais agus cuinsi éagsula san direamh.

© s féidir na scileanna ata foghlamtha sa toradh foghlama seo a aistrit 6 thoradh in Tl na scoile. LO=Learning Outcome. S=stage.

*#* Cuimsionn ‘téacs’ gach toradh ar tsdid teanga: 6 bhéal, geditsiocht, comharthai, scriofa, Braille, fisitil, tadhlach, leictreonach agus digiteach.
QOls cinedlacha struchtir téacs ilabairte 6 bhéal né scriofa iad sednrai a d’éirigh ina ngnathstruchtuir ar chiiseanna sainidla ina mbionn patrdin a mbitear ag ddil leo, le cois gnéithe teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, dititheach agus ilseanra. Chun é
a ra go simpli, tagraionn sednra do rogha foirmeacha 6 bhéal agus scriofa d’fhonn athinsint, minid, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, Gitit agus tuairimi a chosaint. Ain’tear, ach ni liosta cuimsitheach é, le foirmeacha 6 bhéal; dramaiocht,
filiocht 6 bhéal, 6raidi, diospéireachtai, scanndin agus medin amhail podchraoltai, fisedin, fégraiocht, craoladh teilifise agus raidié.

Stdr focal/teanga nua léitheoireachta a thuiscint, a
shealbht agus a phlé agus € a usdid.

Usdid a bhaint as réimse straitéisi tuisceanna agus

Usdid a bhaint as an geomhthéacs agus leideanna eolais chun bri fhocail/fhrdsal nua a dheimhnid agus a
phlé.

sa théacs** chun focail nua a thuiscint agus a
shealbhd.

Taithf a fhail ar ghnéithe aeistéitidla, cruthaitheacha agus samhlafocha téacs** i réimse sednrai¢ agus freagairt
ddibh.

Fisteacht le téacs** agus a gcuid tuairimi agus a Na tuiscinti éagsula a bhaineann le téacs** a aithint
gcuid smaointe a roinnt agus a phlé agus a phlé.

Sonraf tdbhachtacha i dtéacs** a aithint, a phlé Usdid a bhaint as straitéisi tuisceana chun dul i ngleic le
agus a athinsint san ord ceart. téacs** go neamhspledch agus i bpdirt le dacine eile.

Téacsanna™* i réimse sednraf®, ag a leibhéal teagaisc agus ag leibhéal neamhspledch, a Iéamh go liofa agus
tuiscint acu ar a bhfuil & |léamh acu.

Féincheartd neamhspledch a chur i bhfeidhm le linn Iéitheoireachta.
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)

Toradh
Foghlama:
Uimbhir agus
lipéad

I.
Rannphairtiocht

2.

Inspreagadh
agus rogha

3.

Gnasanna cl6
agus struchtar
abairte

4.

Feasacht
fhoineolaioch,
fhoinéimeach
agus feasacht
teanga

5.

Fonaic, aithint
focal agus
staidéar ar
fhocail

Tréithe Breise —
Gaeilge

6.
Focloir
léitheoireachta

7.

Cuspoir,
seanral agus
guth

8.
Freagairt agus
intinn an udair

9.
Tuiscint

10.
Liofacht agus
féinchearta

Leirionn an paiste
go bhfuil se/si

gafa le teacsanna™*
agus ag

baint taitneamh
astu.

Roghnaionn an
paiste feachaint ar
leabhair.

Laimhsealann an
paiste leabhair
agus eli ag
taispeaint go bhfuil
taithi aige/aici

ar a bheith ag
laimhseail leabhar.

Sainaithnionn an
paiste fuaimeanna
a bhfuil taithi aige/
aici orthu.

Leirionn an paiste
go n-aithnionn
agus go dtuigeann
selsi siombaili,
combharthai,
logonna, focail a
bhfuil taithi aige/
aici orthu, litreacha
no amharcleiriu ar
rudai.

a

Gniomh an
phaiste.

Taitnionn sé leis an
bpaiste bheith ag
éisteacht le scéalta
a léamh os ard
agus freagraionn
sé/si do phointi
focais i léaraidi.

Piocann an paiste
suas leabhair,
breathnaionn orthu
agus roghnaionn na
cinn is fearr leis.

Tuigeann an paiste
go mbaineann

bri le comharthai
clo, cosuil le
combharthai,
l6génna, pictitir
agus focail.

Aithnionn an
paiste fuaimeanna
aitheanta agus
taitnionn sé leo a
bheith ag éisteacht
le rainn do phaisti
agus a n-aithris in
éineacht le daoine
eile.

Aithnionn an paiste
roinnt litreacha
6na ainm féin agus
aithnionn roinnt
focal agus l6gonna
ata sa timpeallacht
bunaithe ar a
gcruth.

Léirmhinionn an
paiste comharthai
agus siombaili
thart timpeall air
nach litreacha iad.

Eisteann an paiste
leis an muinteoir
ag fuaimniu focal
agus frasai nua a
bhionn ag teastail
chun téacsanna**
aléitear do6 a
thuiscint, agus
déanann spraoi

le roinnt acu sa
léitheoireacht
éiritheach agus é/i a
ra aris is aris eile.

Taitnionn sé leis an
bpaiste a bheith ag
éisteacht le scéalta,
rainn agus danta

a léamh ag daoine
eile agus cuireann
sé/si in iul cé na cinn
is fearr leo.

Freagraionn do
théacs i modhanna
éagsula, m. sh. tri
usaid gothai, gothai
gnuise, i léiria
pictiartha, 6 bhéal

Cuireann an paiste
scéal a léigh sé/si n6
eispéireas pearsanta
in ord agus é/i ag
asaid 2-3 mharc,
liniocht n6 mhim.

Aimsionn an

paiste rudai ar

leith i scéaltaa
léitear doibh agus
freagraionn go
neamhbhriathartha
agus/n6 go
briathartha do raitis
agus do cheisteanna
simpli faoi
phriomhimeacht

né faoi
phriomhcharachtar.

lonramhalann an
paiste leabhair
agus glacann pairt

i ngniomhaiochtai
grupa le
téacsanna** a bhfuil
cur amach aige
orthu.

Tosaionn an paiste
ag leanuint threo
na léitheoireachta
lena shuile agus
tugann faoi deara é
nuair a chasann an
duine ata ag léamh
an leabhair dé an
leathanach.

b

Gniomh an
phaiste...

Taitnionn
gniomhaiochtai

ina léitear os ard
leis an bpaiste,
labhraionn sé/si
faoi léaraidi agus
léann i suiomhanna
sugartha.

Roghnaionn

an paiste agus
téann i ngleic le
téacsanna** go
neamhspleach agus
le daoine eile, ar
mhaithe le sult agus
le spéis.

Tuigeann an paiste
go mbaineann

bri le léaraidi i
leabhair.

Taitnionn sé leis

an bpaiste bheith
ag comhlanu linte
ata ar iarraidh as
rainn do phaisti
agus aithnionn
fuaimeanna
litreacha aitheanta.

Tugann an paiste
aird ar rim agus ar
rithim.

Aithnionn an paiste
focail mar aonaid
fuaime laistigh
d’abairti.

Léirionn an paiste
abaltacht rithim a
bhualadh amach.

Aithnionn agus
ainmnionn an paiste
litreacha aitheanta
costil leo sin ina
ainm féin agus sa
timpeallacht agus
aithnionn roinnt
focal pearsanta
chomh maith le
focail aitheanta eile.

Nascann an paiste
combharthai né
ainmneacha cléite
a bhfuil taithi aige
orthu le rudai no le
daoine.

Aithnionn an paiste
roinnt cosulachtai

agus difriochtai idir
péire pictiur/ rudai.

Sealbhaionn an
paiste stor focal
nua agus é/i ag
éisteacht le réimse
téacsanna** a
léitear os ard agus
déanann focail agus
frasai nua a athra
sa léitheoireacht
éiritheach.

Taitnionn sé leis

an bpaiste a bheith
ag éisteacht le
seanrai( difriala
agus cuireann siad
tosaiochtai agus
tuairimi in il agus
sugraionn le teanga
i rainn, tomhais,
greanntaiocht,
focail gan bhri agus
ambhrain.

Cuireann in ial i
modhanna éagstla
roinnt mothuchan
agus smaointe faoin
méid ata léite

Cuireann an paiste
priomhimeachtai in
ord agus é/i ag usaid
lion beag pictiur.

Déanann an paiste
tuar faoi scéal i
bhfianaise a bhfuil
ar an gclidach
tosaigh agus na
léaraidi taobh
istigh sula Iéann an
muinteoir é agus le
linn a léite.

Déanann an paiste
naisc idir na pointi
i scéal agus éli ag
éisteacht leis an
muinteoir a léamh,
agus baineann sé/
si tatail.

Tugann an

paiste freagra go
neamhbhriathartha
agus/n6 go
briathartha ar
scéalta agus danta
simpli agus cuireann
agus freagraionn
ceisteanna faoi na
priomhimeachtai
agus na
priomhcharachtair.

Tuigeann an paiste
go n-insionn téacs**
an scéal céanna
gach uair a léitear é.

Leanann an

paiste treo na
léitheoireachta lena
shuile agus tugann
faoi deara na linte

a léitear do agus
duine eile ag Iéamh
leabhair dé.

C

Gniomh an
phaiste...

Taitnionn
gniomhaiochtai ina
léitear os ard leis an
bpaiste, aithnionn
sé/si mionsonrai

i léaraidi agus
comhroinneann a
léirmhinia orthu
sin. Usaideann
léitheoireacht

a bhfuil nios

mo cuspora léi

i suiomhanna
sugartha.

Roghnaionn an paiste
na leabhair is fearr leis
as réimse seanrai(,
baineann taitneamh
astu agus cuireann na
cinn is fearr leis in ial.

Aithnionn an paiste
litreacha a bheith
difridil le siombaili
eile agus léann 6
chlé go deas, 6 bhun
go barr, leathanach
ar leathanach agus
aithnionn pictiuir i
leabhair.

Aithnionn agus
gineann an paiste
focail rime agus
aithnionn tasfhoghar
agus foghar deiridh.

Déanann an paiste
idirdhealu idir dha
fhuaim 6 bhéal.

Léirionn an paiste
tuiscint ar athruithe
ar fhuaimeanna i
bhfocail.

Aithnionn, ainmnionn
agus fuaimnionn an
paiste roinnt litreacha
sa chas iochtair agus
sa chas uachtair, agus
tosaionn ar fhéinéimi
a chumasc.

Aithnionn an

paiste roinnt focal
ardmhiniciochta i
gcomhthéacsanna
aitheanta agus
usaideann litir n6 dho,
go minic an chéad
cheann agus an ceann
deiridh, chun focail
eile a aithint.

Usaideann an paiste
citnna pictiartha chun
roinnt focal a Iéamh.

Tosaionn an paiste ag
aithint gutai fada agus
gutai gairide.

Tosaionn an paiste

ag ceangal litreach/
litreacha (graiféimi) le
fuaim - ag diria ar an
litria simpli/coitianta

i gcas na 38/42
bunfhuaim Ghaeilge,
ag brath ar chandinti.

Tosaionn an paiste ag
aithint consain chaola
6 chonsain leathana.

Sealbhaionn an paiste
stor focal nua agus é/i
ag éisteacht leis an
muinteoir ag fuaimnia
focail agus frasai nua
agus léirionn roinnt
tuisceana de réir a
chéile.

Taitnionn sé leis an
bpaiste a bheith ag
éisteacht le seanrai0
éagsula agus ag
freagairt déibh, lena
n-airitear téacsanna**
faisnéise, agus
usaideann teanga go
spraitil samhlaioch i
scéalta pearsanta.

Léirionn an paiste
tuiscint ar chuspoéir
na léitheoireachta,
i gcomhthéacs
sugartha mar
shampla.

Cuireann in ial
mothuichain agus
smaointe faoin
méid ata léite,

agus aithnionn
priomhsmaoineamh
an téacs.

Tosaionn an paiste
ar thabhacht an
eolais a chinneadh
agus athinsionn
priomhphointi scéil
in ord.

Tuarann an paiste an
scéal/topaic bunaithe
ar an teideal, agus
cruthaionn iomhanna
ina intinn agus é/i

ag éisteacht leis an
muinteoir ag léamh
scéil n6 téacs**
faisnéise.

Athinsionn an paiste
scéalta aitheanta

go cruinn agus le
priomhshonrai agus
cuireann ceisteanna
faoi imeachtai,
carachtair agus
suiomh.

Léirionn an paiste
roinnt tuisceana ar
théacsanna faisnéise
a léann an muinteoir
os ard.

Aithnionn an paiste
nuair a fhagtar focal
ar lar n6 a léitear
micheart é agus
téacs** 4 léamh do
a bhfuil a lan athra
ann agus a bhfuil
cur amach aige air
cheana.

Tosaionn an paiste ag
leanuint pictitr agus
focal, agus a mhéar
n6 uirlis éigin in Gsaid
aige.
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Ina aonar agus i
gcombhar le daoine
eile taitnionn sé leis
an bpaiste bheith ag
éisteacht le réimse
seanraif, a léamh
agus a bhfiosrua, agus
comhroinneann sé/si a
Iéirmhinia ar bhri ata
le fail i léaraidi agus i
dtéacs araon.

Combhroinneann an
paiste go follasach na
cuiseanna ata taobh
thiar de na leabhair a
roghnaigh siad.

Léirionn an paiste go
bhfuil comhfhreagairt
aon le haon idir focail
scriofa agus focail
labhartha, aithnionn
litreacha, focail, abairti,
ceannlitreacha agus
lanstadanna agus
taispeanann cludach,
teideal agus adar
leabhair.

Cumascann an paiste
tasfhoghar agus

foghar deiridh agus
combhaireann, deighleann,
fuaimnionn agus
cumascann siollai i
bhfocail labhartha.

Aithnionn an paiste
fuaimeanna tosaigh,
meanacha agus deiridh
i bhfocail a bhfuil tri
fhoinéim iontu agus
deighleann agus
cumascann focail
labhartha a bhfuil dha,
tri, ceithre agus ctig
fhéinéim iontu.

Aithnionn agus
fuaimnionn an paiste
gach litir sa chas iochtair
agus sa chas uachtair,
aithnionn fuaimeanna
gutai gearra agus fada,
cumascann féinéimi agus
aithnionn roinnt patrin
coiteann litreacha i gcas
na 38/42 bunfhuaim
Ghaeilge.

Léann an paiste réimse
focail ardmhiniciochta
agus léann abairti gearra
simpli.

Usaideann an paiste
ciunna 6 phictidir agus 6
abairti chun lIéamh.

Sealbhaionn an

paiste focail agus

frasai nua 6 réimse
téacsanna™®* teagaisc
agus neamhspleacha
agus 6n muinteoir agus
labhraionn ar an mbri
ata leo.

Usaideann an paiste
roinnt focal nua mar
fhreagairt ar théacsanna.

Sealbhaionn an paiste
focail/frasai nua 6

bheith ag éisteacht leis
an teanga a labhairt i
gcomhthéacsanna
difriala agus ag cainteoiri
eile Gaeilge seachas an
muinteoir.

Taitnionn sé leis

an bpaiste a bheith

ag léamh réimse
scéalta, rann, danta

agus téacsanna**
neambhfhicsin agus
tosaionn ag déanamh
idirdhealu idir scéal agus
dan né rann.

Cuireann in iul
smaointe, mothtichain
agus tuairimi i leith
téacs, agus tugann udar
lena dtuairimi leis an
eolas ata ar fail sa téacs.

Eisteann an paiste le
scéalta, danta agus
téacsanna™** faisnéise
agus athinsionn na
priomhphointi agus iad
in ord go pointe airithe.

Leasaionn an paiste
tuair i bhfianaise eolais
nua agus baineann tatail
le linn d6 a bheith ag
éisteacht le scéalta n6
téacs™* faisnéise.

Athinsionn an paiste 6
bhéal na priomhphointi
faisnéise i dtéacs**
léiritheach.

Le daoine eile, léann
agus pléann an paiste
scéalta, danta, treoracha
simpli agus téacsanna**
faisnéise agus léirionn
tuiscint.

Léirionn an paiste

an cumas an scéal a
shamhlu in iomhanna
agus é/i ag éisteacht leis
trina thuair agus a thatail
a mhionathru i rith an
scéil agus trid an scéal a
athinsint.

Bionn luas réasinta
faoin bpaiste agus é/i ag
léamh patriin teanga

a thagann anios aris is
aris eile agus ag léamh
roinnt focal ata feicthe
aige cheana.

Léann an paiste
téacsanna™** focal

ar fhocal agus é/i ag
leanuint na bhfocal
lena mhéar né le huirlis
éigin agus athléann sé/
si téacsanna™* a bhfuil
cur amach aige orthu
no ata ar leibhéal
neambhspleach le cabhair
6 léaraidi, ag cur lena
liofacht ar an gcaoi sin.

Ceartaionn an paiste é/i
féin tri Gsaid a bhaint
as leideanna pictiartha,
fuaime, amhairc agus
comhthéacs.
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Taitnionn sé leis
an bpaiste réimse
nios leithne
seanrai( a fhiosra
agus Usaideann
sé/si léaraidi agus
téacs chun tuair a
chombhroinnt agus
chun bri a chur

in ial.

bpaiste leabhair
a bhfuil spéis aige
iontu, agus ata sé/
si abalta a léamh,
aaithintagusa
roghnu.

Usaideann an
paiste ord ceart na
bhfocal agus é/i ag
Iéamh agus cloionn
le lanstadanna
chun a gcuid
léitheoireachta a
phoncu.

Combhroinneann

an paiste focail ina
dtasfhoghar agus
foghar deiridh

agus athdhéanann
patriin agus grapai
coiteanna litreacha.

Deighleann an
paiste focail
labhartha aon siolla
agus ilsiollacha go
briathartha ina
bhfoghair aonair.

Scriosann an paiste
fuaimeanna aonair
agus cuireann
fhuaimeanna nua
isteach chun focail
nua a dhéanamh.

Aithnionn an paiste
patruin fuaimeanna
consan/ gutai i
siollai na bhfocal
labhartha.

Aithnionn an paiste
roinnt déghraf agus
carnchonsan agus
léann focail ina
bhfuil fuaimeanna
gutai fada agus
gutai gearra.

Usaideann an
paiste a chuid eolais
ar fhuaimeanna,
ambharcfhocail,
patruin litreacha
agus cilinna

on téacs™**
moérthimpeall chun
focail a Iéamh agus
asaideann roinnt
straitéisi chun focail
a aithint le nios mé
muinine.

Tosaionn an paiste
ag déanamh
idirdhealu idir
gaolta litreacha le
fuaim inT1 agusT2.

Usaideann an
paiste réimse
straitéisi chun
focail nua i
dtéacsanna™* a
thuiscint agus a
phlé agus tuigeann
gur féidir an
smaoineamh
céanna a chur in ial
le frasai difriula.

Taitnionn sé

leis an bpaiste a
bheith ag Iéamh
réimse leathan
téacsanna** ficsin
agus neamhfhicsin
agus ag cur sios
ar dhifriochtai
idir scéalta, danta
agus téacsanna**
neamhfhicsin,
agus usaideann
teanga go spraitil
samhlaioch

mar fhreagra ar
théacsanna ata
léite.

Aithnionn, le treoir
agus tacaiocht,
intinn an udair,
agus pléann

an dearcadh a
léiritear i téacs.

Usaideann fianaise
6n téacs chun tacu
lena dtuairimi.

Taispeanann an
paiste eolas ar

an struchtar ata
ar raon seanrai{
téacs insinte agus
noés imeachta
agus aithnionn
bunsmaoineamh
né buntéama
téacs™¥,

Glacann an paiste
pairt i bplé sa
rang agus é/i ag
tabhairt freagra
ar théacs insinte
agus léiritheach,
cuireann
ceisteanna, pléann
tuair agus tatail
agus soiléirionn a
chuid fathanna.

Baineann an
paiste uUsaid as
eagraithe grafacha
simpli chun
priomhphointi

a aithint i
dtéacsanna**
léiritheacha.

Leanann an
paiste na focail i
dtéacsanna** a
léann sé/si lena
shuile.

Léann an paiste
téacsanna™®* ar
leibhéal teagaisc
agus neamhspleach
agus luas maith
faoi, frasail agus
mothd maith in
asaid aige agus
tuiscint mhaith a
léiriu aige.

Aithnionn an paiste
nuair a chailltear
line né focal agus
ceartaionn é/i

féin agus éli ag
asaid leideanna
comhréire.
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Taitnionn sé leis
an bpaiste téacs™**
agus léaraidi a
léirmhinia agus
comhroinneann sé/
si iad sin le linn d6
bheith ag éisteacht
le lIéirmhinia
daoine eile agus a
cheistiua.

Roghnaionn an
paiste leabhair 6
réimse seanrai(,
sainionn an
seanral né an
cineal leabhair
is fearr leis agus
comhroinneann
na cliseanna ata
taobh thiar de na
roghanna sin.

Usaideann an
paiste spasanna
agus comharthai
ceiste chun
léitheoireacht a
phonct agus chun
tuiniocht a chur
inti.

Usaideann an paiste
siollai i bhfocail

nua a chloiseann
sé/si chun deighilt
agus cumasc a
dhéanamh.

Aithnionn an

paiste gur ann do
thaoilitreacha i
bhfocail airithe nach
bhfuaimnitear sa
chaint na sa scriobh.

Scriosann, cuireann
isteach agus
ionadaionn an
paiste litreacha
chun focail a
chruthu agus a
aithint; aithnionn
focail chostila 6
mheascain dhifriala
litreacha agus léann
réimse focal a
bhfuil déghraif agus
patruin litreacha
iontu agus roinnt

a bhfuil déghraif
consan agus gutai
iontu.

Usdideann an paiste
a chuid eolais ar
shiollai, réamheolas
agus ciinna 6n
gcomhthéacs chun
focail a Iéamh agus
usaideann réimse
nios mo straitéisi
chun focail a aithint
go muinineach.

Aithnionn an paiste
cosulachtai idir
gaolta litreacha le
fuaim inT1 agusT2.

Aithnionn agus
asaideann an paiste
focail agus frasai
nua mar is cui i
gcomhthéacsanna
éagsula agus
tosaionn ar fhocléiri
a usaid chun teacht
ar bhri focal.

Aithnionn an
paiste roinnt
combhchiallach,
contrarthachtai,
réimireanna,
iarmhireanna agus
fréamhfhocal.

Tosaionn an

paiste ag léamh
téacsanna** ar
mhaithe le cuspéiri
ar leith agus é/i

ag aithint roinnt
difriochtai idir
seanrai{, agus
tosaionn ag cosaint
roghanna agus
tuairimi.

Tosaionn an

paiste ag usaid
chlar na n-abhar

i dtéacsanna™*
simpli
neamhfhicsin chun
eolas a bhailia.

Cuireann in ial
tuairimi pearsanta
faoi théacsanna
agus na smaointe
a léiritear sna
téacsanna.

Aithnionn dearcadh
an udair a léiritear

i dteacs. Usaideann
fianaise 6n téacs
chun taci lena
dtuairimi.

Usdideann an
paiste teanga 6
théacsanna™* chun
priomhimeachtai
a athinsint

agus cuireann
priomhshonrai san
aireamh.

Gineann an

paiste ceisteanna
agus tugann
freagra orthu i
réimse seanrai{,
soiléirionn a chuid
freagrai agus
tugann udar leo
tri thagairt d’eolas
a sealbhaiodh
roimhe sin.

Usaideann an
paiste roinnt
gnéithe téacs**
ar nés chlar na
n-abhar agus fo-
cheannteideal chun
priomhphointi
eolais i dtéacs** a
shainaithint agus
cuireann sonrai
tacaiochta san
aireamh tri Gsaid
a bhaint as eagrai
grafach cui.

Pléann an paiste
mithuiscint taobh
istigh de théacs.

Coimeadann

an paiste luas
réasunta agus é/i
ag léamh téacs,

le tacaiocht, 6
phatruin teanga
athraiteacha

nios casta, stor
focal suilaithne,
patruin choiteanna
litreacha agus
ciunna tasfhuaime.

g

Gniomh an
phaiste.

I gcomhar le
daoine eile
taitnionn sé

leis an bpaiste
téacsanna** a
mheas de thairbhe
spéise agus eolais,
sainmhinionn,
léirmhinionn agus
coimrionn sé/si
teachtaireachtai
priomha i

dtéacs agus
comhroinneann
iad sin.

Taitnionn sé leis an
bpaiste bheith ag
combhroinnt taithi
le téacsanna** a
bhfuil spéis aige
iontu le daoine eile
agus usaideann sé/
si priomhphointi
as téacsanna** le
haghaidh cuspéir
ar leith.

Usaideann an
paiste comharthai
athfhriotail agus
comharthai
uaillbhreasa chun
an léitheoireacht a
phonci agus chun
tuiniocht a chur
inti.

Briseann an paiste
focail nua ina siollai
le muinin agus
aithnionn, den
chuid is mé, nuair a
bhionn ciall leis na
siollai.

Léann an paiste
déghraif, patrdin
litreacha agus
déghraif consan
agus gutai a

bhionn ag éiri nios
dishlanai agus
asaideann scileanna
féineolaiocha go
solubtha.

Usaideann an paiste
réimse straitéisi go
solibtha agus go
muinineach chun
focail a aithint.

Aithnionn an paiste
roinnt difriochtai
idir gaolta litreacha
le fuaim inT1 agus
T2.

Usdideann an paiste
focléiri agus foinsi
tagartha eile chun
chun teacht ar bhri
focal.

Baineann an paiste
asaid mhuinineach
as raon straitéisi
chun focail nua

a thuiscint, lena
n-airitear eolas ar
chomhchiallaigh,
contrarthachtai
agus fréamhfhocail.

Léann an paiste
téacsanna**

ar mhaithe le
cuspéiri ar leith
agus cosnaionn
roghanna agus
tuairimi.

Usaideann an
paiste liostai
agus léaraidi i
dtéacsanna**
simpli
neambhfthicsin chun
sainfhaisnéis a
bhailia.

Minionn mar a
thuigeann siad
téacs agus an bhri
a bhaineann siad
as, ag tabhairt adar
lena bhfreagairti
go loighcitiil, ag
tagairt d’fhianaise
sa téacs, agus ag
plé dearcadh agus
intinn an Gdair.

Tugann an paiste
achoimre ar na
priomhphointi

6 raon seanrai(,
cinneann cé chomh
tabhachtach is ata
siad agus fagann
eolas nach bhfuil
riachtanach ar lar.
Seicheamhaionn
sé/si na
priomhphointi,
déanann a
mhachnamh ar
an eolas, baineann
ciall as agus
cuireann sonrai
leis.

Déanann an paiste
neambhaird d’eolas
nach mbaineann
le habhar nuair

a thugann sé/si
freagra ar cheist,
baineann tatail

as eolas ata aige
cheana agus luann
fianaise shonrach
téacs™* chun a
chuid freagrai a
shoiléiria agus
chun tacu le
tuairim faoi leith.

Baineann an paiste
asaid as gnéithe
téacs™* cosuil le
hinnéacsanna chun
priomhfhirici agus
priomheolas a
aimsiua.

Usaideann an
paiste réimse
straitéisi tuisceana
go solubtha
muinineach.

Coimeadann

an paiste luas
réasunta le
téacsanna**
indichodaithe

ag usaid eolas
fonach, stér focal
stilaithne agus
patruiin choiteanna
litreacha, agus

is annamh a
chailleann siad a
n-ait.

O Is cinedlacha struchtdir téacs ilabairte 6 bhéal né scriofa iad seanrai a d’éirigh ina ngnéathstruchtdir ar chiaiseanna sainidla ina mbionn patridin a mbitear ag diil leo, le cois

gnéithe teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, aititheach agus ilseanra. Chun é a ra go simpli, tagraionn seanra do rogha foirmeacha 6 bhéal agus scriofa
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Léirmhinionn an
paiste intinn an
udair tri léaraidi
agus focail scriofa,
comhroinneann
na léirmhinithe sin
agus cosnaionn a
thuairim.

Roghnaionn an
paiste téacsanna™*
agus téann i ngleic
leo ar mhaithe le
cuspairi ar leith.
Déanann measinu
ar théacsanna agus
cuspéir/tionscadal
ar intinn acu.

Usaideann an
paiste camoéga agus
paragraif chun an
léitheoireacht a
phonci agus chun
tuiniocht a chur
inti.

Briseann an paiste
focail nua ina siollai
agus usaideann
eolas ar chonsain
agus ar ghutai chun
iad a aithint agus a
chumasc 6 bhéal.

Aithnionn an

paiste patruin i
bhfocail labhartha
agus usaideann
eolas ar fhocail ata
aitheanta le focail
nua a dheighilt agus
a chumasc.

Usaideann an
paiste a chuid
eolais ar sheichimh
litreacha, déghraif,
fréamhfhocail,
siollai, taoilitreacha,
réimireanna agus
iarmhireanna chun
réimse nios leithne
focal a aithint.

Aithnionn an paiste
gaoltainTI agusT2.

Usdideann an paiste
teasarais agus foinsi
eile tagartha chun
bri focal a aimsit
agus a Usaid trasna
an churaclaim.

Roghnaionn

an paiste eolas
abhartha 6

réimse gnéithe

i dtéacsanna*®*
neambhfhicsin agus
aithnionn teanga
chorraitheach i
dtéacanna ata léite
aige.

Léirmhinionn agus
pléann téacsanna,
ag déanamh
cioradh ar na
modhanna inar
féidir leis an adar
teanga a usaid agus
a laimhseail chun
éifeacht a chrutha
no chun dul i ngleic
leis an léitheoir
agus chun dul i
bhfeidhm air.

Déanann
athmhachnamh ar
a chéad fhreagairt
do théacs, ag cur
san aireamh eolas
a thagann chun
solais i dtéacs ar
ball.

Cinneann an
paiste cé chomh
tabhachtach is ata
eolas agus tugann
udar le heolas nach
bhfuil tabhachtach
a fhagail ar lar
agus é ag tabhairt
achoimre ar
phriomhphointi n6
ar phriomhfhirici.
Déanann a
mhachnamh ar

an eolas agus
sintéisionn é.

Léirionn an paiste
roinnt tuisceana go
munlaionn gnéithe
teanga, iomhanna
agus stoér focal

an léirmhinia

a dhéantar ar
théacs™*, agus

go bhféadfadh

an léirmhinia sin
bheith éagstiil le
Iéirmhinia daoine
eile.

Baineann an
paiste Usaid as
gnéithe téacs**
lena n-airitear cl6
trom, gluaiseanna,
roghchlair
leictreonacha
agus deilbhini
chun priomhfhirici
a aimsiu go
héifeachtach i
réimse seanrai(.

Ceistionn an paiste
gniomhartha

agus seichimh

agus cruinneas an
abhair.

Coimeadann

an paiste luas
réasunta le
téacsanna*®*
neamhaitheanta
nios faide agus
nios casta ag usaid
mothuchan agus
tuiniochta agus
iad ag tarraingt

ar réimse de
chiunna fénacha
ambhairc agus
comhthéacs chun
an luas a choimead
nuair a thagann
siad ar fhocail
neamhaitheanta.

d’fhonn athinsint, minid, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, aitiG agus tuairimi a chosaint. /\iritear, ach ni liosta cuimsitheach é, le foirmeacha
6 bhéal; dramaiocht, filiocht 6 bhéal, 6raidi, diospéireachtai, scanndin agus medin amhail podchraoltai, fiseain, fégraiocht, craoladh teilifise agus raidié.

Baineann an paiste
ciall as téacsanna™*
pléann sé iad, agus
tugann sé udar
lena chuid tuairimi
faoi na téacsanna**
sin.

Fiosraionn agus
pléann an paiste na
cuspoiri a bhionn
le téacsanna**
agus an chaoi a
mbaineann daoine
taitneamh as a
bheith ag Iéamh

Roghnaionn an
paiste téacsanna**
a bhfuil suim aige
iontu, ata feilianach
da leibhéal
léitheoireachta,
agus ar mhaithe le
cuspoiri ar leith.

Aithnionn agus
ainmnionn an
paiste téacsanna**
a chuirfidh lena
chuid scileanna
agus a thaithi
léitheoireachta.

Ainmnionn,
aithnionn agus
asaideann an paiste
réimse gnasanna
cl6 i gcomhthéacs
(lena n-airitear
idirstad, leathstad,
dais, fleiscin, srl.)

Fiosraionn agus
pléann an paiste
struchtur abairte
(abairti simpli,
comhshuite, agus
casta san aireamh)
agus gnasanna clé
i dtéacsanna** ata
i nGaeilge agus i
mBéarla

Aithnionn an
paiste fuaimeanna
agus patrain i
bhfocail i nGaeilge,
i mBéarla, agus i
dteangacha eile
agus pléann sé le
daoine eile iad.

Usaideann an
paiste an tuiscint
ata aige ar
phatruin agus

ar fhuaimeanna
chun focail in
abhair éagsila a
dhéanamh amach
(mar shampla:
comparaid a
dhéanambh idir
logainmneacha na
hEireann i nGaeilge
agus i mBéarla).

Pléann an paiste
na straitéisi a
usaideann sé
chun focail a
aithint le linn
léitheoireachta.

Pléann an paiste
cosulachtai

idir stor focal

i nGaeilge, i
mBéarla agus i
dteangacha eile.

Fiosraionn agus
pléann an paiste an
bunus ata le focail i
réimse abhar.

Pléann an paiste
na nodanna
comhréire (eolas
an léitheora ar
ghramadach/
struchtar na
teanga) agus

na nodanna
séimeantacha
(eolas an léitheora
ar fhocail) a
udaideann

sé le linn
léitheoireachta.

Tosaionn an paiste
ag léiriu tuiscint ar
na héagsulachtai
idir a chanuint féin
agus an Caighdean
i dtéacsanna*®*

- maidir le

focal, litria agus
gramadach.

Aithnionn an paiste
comhchiallaigh,
comhainmneacha,
contrarthachtai,
réimireanna,
iarmhireanna, agus
fréamhfhocail i
dtéacsanna** agus
déanann sé cur sios
orthu.

Fiosraionn agus
pléann an paiste
bailiocht na
bhfoinsi a dsaidtear
chun téacsanna** a
chrutha.

Aithnionn an paiste
gnéithe a bhionn

i dtéacsanna**

a léirionn guth
pearsanta an udair
agus déanann sé
cur sios orthu.

Minionn an paiste
an cuspoir a bhionn
le téacsanna**
agus pléann sé an
cuspoir sin.

Fiosraionn an
paiste an chaoi

a léiritear cultar
agus féiniulacht
na hEireann i
dtéacsanna** agus
pléann sé iad.

Tugann an paiste
leis bri an téacs**
cé nach minitear
go sonrach é.

Cuireann in ial an
chiall a bhaineann
sé féin as téacs**

Aithnionn an
tionchar ata

ag féinialacht
an adair ar na
teachtaireachtai
ata a geur in ial.

Pléann agus
measann
dearchthai agus
teachtaireachtai ar
an dtopaic chéanna
i dtéacsanna**
éagsula.

Fiosraionn an
paiste an chaoi a
ndéanann foinsi
éagsula 6 na meain
cur sios ar an scéal
noé ar an eachtra
céanna agus pléann
sé € le daoine eile.

Aithnionn an paiste
an chaoi a mbionn
tionchar ag teanga,
iomhanna, agus
stor focal ar an
mbri a bhaintear
as téacs**,

Déanann an paiste
machnamh ar

na straitéisi a
usaideann sé agus
pointi eolais a lorg
aige.

Usaideann an
paiste mothuchain,
tuiniocht agus luas
ag brath ar a lucht
éisteachta agus ar
an seanral ata a
léamh aige.

Bionn plé ag
an bpaiste le
daoine eile faoi
réimse éagstla
théacsanna**

Déanann an
paiste machnamh
criticiuil ar an
gcaoi a dtéann

sé féin i ngleic le
téacsanna**,

Pléann sé a rol
mar léitheoir
agus déanann sé
measinu ar an
rol sin.

Déanann an

paiste measinu

ar na cinnti a

rinne sé chun
téacs™*a roghna ar
mhaithe lena chuid
suimeanna féin

no6 ar mhaithe le
cuspoir ar leith.

Roghnaionn an
paiste téacsanna**
chun cur lena chuid
foghlama trasna

an churaclaim

agus déanann sé
measinu ar na
téacsanna*®* sin.

Ainmnionn an
paiste réimse
leathan gnasanna
cl6, déanann sé
cur sios orthu,
agus pléann sé a
geuspoir.

Déanann an paiste
measinu ar an
tionchar a bhionn
ag struchtar
abairte agus
gnasanna cl6 ar an
mbri agus tusicint
a bhaineann
léitheoiri as
téacs™*,

Fiosraionn an
paiste fuaimeanna
agus patrain i
réimse nios leithne
d’fhocail i nGaeilge,
i mBéarla agus i
dteangacha eile
agus pléann sé le
daoine eile iad.

Usaideann

an paiste an
tuiscint ata aige

ar fhuaimeanna
agus ar phatruin
chun focail i
dtéacsanna** ata
bunaithe ar abhair
noé topaic ar leith,a
dhéanamh amach.

Déanann an
paiste measinu
criticiuil ar réimse
leathan straitéisi
a d’usaid sé chun
focail a aithint i
dtéacsanna** nios
casta.

Usaideann an
paiste a eolas ar
theangacha chun
téacsanna™®* i
dteangacha eile a
dhéanamh amach.

Déanann an
paiste measanu
criticiail ar an
usaid a bhaineann
sé as nodanna
comhréire (eolas
an léitheora ar
ghramadach/
struchtar na
teanga) agus
séimeantacha
(eolas an léitheora
ar an domhan)
agus téacsanna**
nios casta a léamh
aige.

Léirionn an paiste
tusicint ar

na héagsulachtai
idir a chanuint féin
agus an Caighdean
i dtéacsanna™*

- maidir le

focal, litriai agus
gramadach.

Usaideann an
paiste straitéisi
éagsula chun bri
a bhaint as focail i
dtéacsanna**

Déanann an

paiste measunu

ar bhailiocht na
bhfoinsi a usaidtear
chun téacsanna** a
chrutha.

Déanann an

paiste machnamh
agus measunu

ar na gnéithe i
dtéacsanna**

a léirionn guth
pearsanta an udair.

Fiosraionn an
aiste an chaoi a
léiritear cultiir
agus féinitlachtai
éagsula i
dtéacsanna** agus
pléann sé iad.

Fiosraionn an
paiste réimse
tuairimi,
peirspictiochtai
agus cultair i
seanrai( éagsiila
agus déanann
measunu orthu.

Fiosraionn an
paiste an chaoi a

léiritear claontacht,

steiréitiopail,
agus fabhar i
dtéacsanna** agus
pléann sé iad.

Déanann measunu
ar an tionchar ata
ag réamheolas
agus féinialacht

an léitheora ar an
gciall a bhaineann
sé as téacsanna™*

Déanann measuinu
ar an gceangal

idir intinn an
udair agus an
sainréim teanga a
roghnaiodh.

Déanann an paiste
measinu ar an
tionchar a bhionn
ag teanga,gndsanna
cl6, iomhanna, stor
focal, foinsi, cur i
lathair, cultidr, agus
féinialacht ar an
mbri a bhaintear
as téacs**,

Tarraingionn

an paiste eolas

6 fhoinsi agus 6
leagain amach
éagsula le chéile
agus usaideann
sé an t-eolas sin
chun teacht ar a
thuairim féin faoi
abhair éagsula.

Déanann an

paiste measunu

ar thuiniocht,

ar liofacht, ar
mhothuchain, agus
ar luas a chuid
léitheoireachta.

orimary
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Draft - Learning Outcomes: For Writing (English L1)

Strand: Writing

Learning Stage I: Junior and senior infants Stage 2: First and second classes Stage 3: Third and fourth class Stage 4: Fifth and sixth class
Outcome: (Progression Milestones a-e) (Progression Milestones d-h) Children should be able to*

Number Through appropriately playful learning experiences, Children should be able to*

and label children should be able to* Children should be able to*

Take part in and enjoy creating text** to communicate with others. Engage positively and purposefully
while creating text** in a variety of genres¢ across the curriculum.

Take part in and have fun mark-making, drawing Take part in and enjoy writing to communicate
" : . - ;
o EEEREmEITe ?:nld WIRITES (9 @RmAmUAIEES Vil @eTeis 5o MR g'?ﬁﬂ&e{ > Use writing as a tool to clarify and structure thought and to express individuality (including the use of

various languages).

2. Motivation and  Choose appropriate tools, content and topics for their own writing and select texts** for sharing with  Evaluate and critically choose appropriate tools, strategies, content, and topics to create text** in a
choice others. % TF2, Cl1+2 range of genres¢ across the curriculum for a variety of purposes and audiences.

3. Conventions

of print and R IDESTE COMYENILENS Gff Pl #e) SEmionds S MO SERSIEInY @omyeniions i prii: ene Select and justify appropriate conventions of print and sentence structure to create text** of
sentence structure. SEMIEES SIUIGIIE, Ene) & (e O Ve fanses ane increasing complexity in various genresé for a variety of purposes and audiences
S TF3,ClI connectives in their writing. © TF3, C2 g plexity 8 y ot purp '
structure
Identify and evaluate spelling strategies and apply these strategies when creating and editing text**.
R : Spell a wide range of high frequency words
: ecognise, name and sound letters and use some . : "
4. Spelling and . : : accurately and use spelling strategies for unfamiliar
correct spellings, drawing on their sound and letter : Ly : :
word study : : words. Identify and compare words and patterns within and across languages (English, Irish, and other
patterns to try out invented spelling. Py
> TF4, Cl+2 languages) and genres?.
Examine, select, and justify appropriate vocabulary to
create text** of increasing complexity across a range
Use a growing range of vocabulary from their Use a more sophisticated range of vocabulary Examine, select, and justify appropriate o gEmiresy {or & VaniSly @i pUrsosts ane eudionaes
personal experiences and engagement with text**  from many sources and explore the aesthetic, vocabulary to create text®* across a range : : S
5.Vocabulary : . : : N : : ; Evaluate the aesthetic, creative, and imaginative
and use language playfully and creatively in their creative and imaginative dimensions of language in  of genres¢ for a variety of purposes and ) , . e o
" AN ; dimensions of language in their writing.
writing. their writing. © TF5, C2 audiences.

Evaluate how vocabulary is used in various contexts
in their writing.

*When due account is taken of individual abilities and varying circumstances.

% The skills learned in this Learning Outcome are transferable to a learning outcome in the school’s L2. TF=Toradh Foghlama (Learning Outcome). C=céim (stage).

*%¥ ‘text’ to include all products of language use: oral, gesture, sign, written, braille, visual, tactile, electronic and digital.

OGenres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g. narrative, informational, persuasive and multi-genre.
Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital
media such as podcasts, videos, advertising, tv and radio broadcasts
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Draft - Learning Outcomes: For Writing (English L1)

Strand: Writing

Learning Stage I: Junior and senior infants Stage 2: First and second classes
Outcome: (Progression Milestones a-e) (Progression Milestones d-h)
Number Through appropriately playful learning experiences,

and label children should be able to* Children should be able to*

Draw and write with a sense of purpose and audience while creating texts** in a range of genres, and

6. Purpose, genre
| develop an individual voice to share their thoughts, knowledge and experiences. % TF6, Cl+2

and voice

7. Creating text®™ Use the writing process when creating texts** collaboratively or independently. © TF7, C2

Elaborate on the meaning of their own writing and
discuss the texts** of others showing an emerging
recognition of the author's intent.

S TF8, C2

Share the meaning of their own texts** and
demonstrate understanding through responding to
the texts** of others.

S TF8, ClI

8. Response and
author's intent

Write upper and lower case letters as separate,
flowing letters.

9. Handwriting

and presentation Write using cursive script.

*When due account is taken of individual abilities and varying circumstances.

Stage 3: Third and fourth class
Children should be able to*

Stage 4: Fifth and sixth class

Children should be able to*

Explain, justify, and evaluate choices made while creating texts** across a range of genres and for
specific subject areas.

Further develop and demonstrate an individual voice to share their thoughts, knowledge, and
experiences while creating texts** across a range of genres for specific purposes and audiences.

Recognise and discuss how dialects and accents can be used in creating text**.

Identify and evaluate skills and strategies associated with writing as a process and use them to create
texts** independently and/or collaboratively across a range of genres¢ across the curriculum for a
variety of purposes and audiences.

Use appropriate language to evaluate and discuss revisions/edits to texts** created in a range of
genres$ for a variety of purposes and audiences.

Examine and critically reflect on their own intent and influences as authors.

Discuss and evaluate other's interpretation of their texts**.

Select, justify, and recommend appropriate writing
and presentation styles to create and present texts**
in a range of formats.

Write legibly and fluently using cursive script.

% The skills learned in this Learning Outcome are transferable to a learning outcome in the school’s L2. TF=Toradh Foghlama (Learning Outcome). C=céim (stage).

*%¥ ‘text’ to include all products of language use: oral, gesture, sign, written, braille, visual, tactile, electronic and digital.

OGenres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g. narrative, informational, persuasive and multi-genre.
Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital

media such as podcasts, videos, advertising, tv and radio broadcasts
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Progression Steps - Writing

Learning
Outcome:
Number

and label

l.
Engagement

2.
Motivation
and choice
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3.
Conventions
of print and
sentence
structure

4.
Spelling and
word study

Understanding

5.
Vocabulary

6.
Purpose,
genre( and
voice

7.
Creating
texts**

8.
Response and
author’s intent
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9.
Handwriting
and
presentation

has fun making
marks

and uses gestures,
sounds or words to
focus attention on
these showing
signs of
understanding that
texts* carry
meaning

chooses to engage
with
mark-making

places marks, signs,
symbols or texts*
in the

correct orientation
and/or sequence to
infer meaning

uses signs, symbols
or

text* to infer
meaning

uses signs, symbols
or

text* to share
experiences,
thoughts,
opinions,
preferences

and thoughts with
their

peers with growing
confidence

uses gestures,
sounds

or words to show
that

their marks have
personal meaning

engages with the
mechanics of
markmaking
exercises to

create a form of
text*

according to ability,
using motor or eye
gaze

skills as
appropriate.

explores a variety
of

implements and
surfaces for
creating

texts*

a

The child...

has fun making
marks and uses
gestures, sounds

or words to focus
attention on these.

uses gestures,
sounds or words
to draw attention
to preferred
texts™** created by
themselves.

uses shapes in
mark-making to
communicate.

uses shapes in their
mark-making.

uses marks

and shapes to
share a personal
experience.

shares thoughts,
knowledge and
experiences with
others through
their marks.

uses personal
experiences

and interests as
stimulus for their
texts™¥,

uses gestures,
sounds or words
to show that
their marks have
personal meaning
and to respond
to others’ texts**
shown or read to
them.

explores
implements to
make marks.

b

The child...

enjoys drawings
and letter-like
forms and shares
meaning through
naming some
features in their
texts™¥,

plays with a variety
of implements and
materials to create
texts** on a topic
of their choice and
selects texts** to
share with others.

distinguishes
between letters
and pictures.

recognises some
letters in familiar
words and uses
these and other
symbols to
represent text**,

recalls features/
differences of
pictures and/or
objects.

uses language from
their personal
experiences and
uses it playfully
and imaginatively
in texts** created
with the teacher as
scribe.

begins to share
thoughts,
knowledge and
experiences for a
particular purpose
and audience using
marks, drawings
and some letters.

begins to take part
in collaborative
writing with the
teacher as scribe.

talks about their
own texts™*¥

and begins to
respond to others’
texts** through
talk, marks and
drawings.

uses some muscle
control to make
letter-like forms.

enjoys creating
their own early
written texts** and
explains the main
messages in these.

uses a variety of
implements and
materials to create
texts** on a chosen
topic and selects
texts** to display.

distinguishes
between reading
and writing and
writes left to right,
top to bottom,

page by page.

connects the letter
symbol to the
sound for some
upper and lower
case letters, and

uses random
strings of letters
showing emerging
awareness of
letter sounds to
represent text*¥,

understands
the connection
between the
written and the
spoken word.

begins to copy
print.

uses new
vocabulary and
phrases from
texts** read and
uses language
playfully and
imaginatively in
texts** created
through shared
writing with the
teacher.

writes and draws
for a particular
purpose and
audience while
sharing thoughts,
knowledge and
experiences.

uses familiar topics
as a stimulus for
texts** while
creating texts**
jointly with the
teacher.

talks about and
uses more detailed
drawings in their
own texts** and
gives more detail
in responses to
others’ texts**,

uses good muscle
control.

writes some upper-
and lower-case
letters.

d

The child...

enjoys writing and
shares v i

e

The child...

enjoys writing for
If-selected and

through readingg
and discussing
their texts**,

with increasing
independence,
chooses a topic
and appropriate
implements to
create texts** and
selects texts** to
publish and display.

uses some correct
word order,
sentence structure
and letters, spaces,
words, sentences,
full-stops, and
begins to use
capital letters
appropriately.

uses some
phonetically
correct letters,
common letter
patterns and
familiar words.

begins to
distinguish
between short and
long vowel sounds.

recognises
similarities

and differences
between some
letters.

uses language from
their personal
experiences,
texts** read and
the environment
and uses language
playfully and
imaginatively in
texts** created
independently.

writes for a
wider range of
purposes and
audiences while
sharing thoughts,
knowledge and
experiences.

collaboratively
plans texts** orally;
sequences and
writes texts** with
other children;
reads and talks
about their writing.

uses more
elaborate drawings
to share detail and
identifies simple,
explicit pieces of
text™* in response
to specific
questions.

shares a personal
interpretation of
another person’s
text**,

writes some upper-
and lower-case
letters legibly and
as separate flowing
letters.

different purposes
with help from
basic genre{
structures.

chooses from

a wider range

of topics and,
with support,
selects content
and different
presentation
formats to share
their writing.

uses correct word
order, sentence
structure, capitals
and complete
sentences.

sounds and names
all upper- and
lower-case letters,
uses some correct
consonants

and vowels in
approximate
spellings and
spells some high-
frequency and
familiar words.

demonstrates

an awareness of
sounds covered
through sounding
out unfamiliar
words while
spelling.

recognises
consonant/vowel
sound patterns in
syllables of spoken
words.

uses language
removed from
their personal
experience and
encountered
when creating
texts** and uses
this language
imaginatively in
their own texts**,

begins to write

in a range of
genres{ using a
basic structure
appropriate to a
particular genre,
matching language
to purpose, genre(
and audience.

independently
plans, sequences
and writes texts;
reads and talks
about their writing
with the teacher
to check if it
makes sense and
begins to suggest
simple changes to
improve it.

discusses their
own work giving
reasons for
selection of topic
and content.

discusses the work
of others relating
it to familiar
experiences.

writes most upper-
and lower-case
letters as separate
flowing letters.

enjoys writing in
a wider range of
genres, exploring
his/her own style,
adding detail to
ideas and verbally
discussing these
with others.

chooses and
refines ideas and
content for their
texts** and selects
from a range

of presentation
formats to share
their writing.

uses question
marks, basic
connectives, some
correct verb
tenses, and begins
to use paragraphs.

uses digraphs and
letter strings and
a range of familiar
words, draws on
visual memory

for high-frequency
words and begins
to use dictionaries.

begins to
understand that
some words are
spelled differently
from how they are
pronounced.

uses topic-specific
words and phrases
to share an idea in
a particular way,
drawing on a range
of experiences and
texts, and begins
to add detail using
adjectives and
adverbs.

writes in a range of
genres{ providing
detail, elaborating
on key points and
using appropriate
language while
exploring their
own style.

independently
plans and gathers
information to
create texts**

with a beginning,
middle and end;
reads and discusses
their writing,
identifying changes
to improve it.

shares their work
with others,
elaborating on
details.

responds to the
work of others,
discussing main
points raised in
greater depth and
relating it where
relevant to their
own experiences.

writes legibly and
fluently using
separate flowing
letters.

g

The child...

enjoys using
personal style

of writing in a
range of genres0,
elaborating on
details, developing
characters further
and using language
creatively and
imaginatively and
sharing these with
others.

begins to research
and chooses
content to write
about less-familiar
topics and selects
from a wider range
of presentation
formats to share
their writing.

uses quotation
marks, exclamation
marks, some
paragraphs,
connectives and
different correct
verb tenses.

uses strategies
including
syllabification,
strings and
patterns, and
dictionaries to
spell a wider range
of words and
self-corrects more
often.

understands that
some words are
spelled differently
from how they are
pronounced.

Intentionally
uses vocabulary
to convey a
specific meaning,
mood, feeling
using creative
and imaginative
language, drawing
on a range of
experiences and
texts™¥,

writes in a
range of genres{
elaborating

on details and
developing
characters and
ideas further
using appropriate
language and
structure while
exploring their
own style.

draws on a range
of text** sources,
and begins to use
graphic organisers
to plan writing;
composes, proofs
and edits to
include feedback.

verbally discusses,
explains and
connects with
characters created
in their own stories
in greater detail.

discusses
characters and
key events in

the stories of
others, predicting
and inferring
characters’
motives for key
actions.

writes legibly with
cursive script.

enjoys using own
style of writing

in a range of
genres( drawing on
figurative language
and creating vivid
images to impact
on a reader, and
discusses and
shares their work.

researches and
chooses content to
write about less-
familiar topics and
selects appropriate
presentation
formats to share
their writing.

uses commas,
possessive
apostrophes,
contractions,
paragraphs,
compound and
complex sentences,
and mostly correct
verb tenses.

uses a range of
strategies flexibly
to spell unusual
and difficult words.

selects vocabulary
from a range of
sources and uses
it to extend ideas,
add more detail
and create an
effect, mood or
image, and begins
to use figurative
language so that
a text** has a
particular impact
on a reader.

writes in a range
of genres( using
structure flexibly
to best suit their
intent while using
language creatively
and conveying
their own style.

draws on a

wider range of
text** sources

and uses graphic
organisers to

plan independent
writing; composes,
proofs and self-
edits to improve
texts**,

shares their
reasons for use of
particular words/
phrases used

for effect/mood/
impact.

interprets main
messages being
conveyed in the
work of others
and infers author’s
reason for these.

writes legibly
and fluently with
cursive script.

O Genres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as
language features related to register, e.g. narrative, informational, persuasive and multi-genre. Simply put, genre refers to a selection of oral and written forms in order to recount,
explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and
digital media such as podcasts, videos, advertising, tv and radio broadcasts.

examines and
discusses personal
style, purpose,

and enjoyment

of creating text**
collaboratively and/
or individually.

further develops
their own style of
creating text**

by working
collaboratively
with peers to
create and develop
text** in a variety

of genres.

compares and
selects appropriate
information from
various sources

for the intended
purpose and
audience.

analyses feedback
for use in
redrafting text**,

selects the
appropriate genre{
for intended
purpose and
audience.

Uses a wide range
of conventions of
print (for example
colon, semicolon,
dash, hyphen etc.)

examines how
conventions of
print and sentence
structure aids
meaning, conveys
a message,

and enhances

the readers’
experience.

recognises

and compares
differences in
sentence structure
in English, Irish, and
other languages.

uses digital formats
to convey variance
in conventions

of print across
languages (e.g. é, B,
U, & etc.).

identifies

and discusses
similarities

and differences
between words in
different languages

discusses and
evaluates the
purpose of
standardised
spelling.

analyses and
discusses the
origins of words
from a range of
subject areas.

identifies, explains,
and uses a range
of strategies to
spell unusual and
difficult words to
create texts**

discusses strategies
used to learn and
acquire vocabulary
for use in creating
text*¥,

discusses strategies
used to source
vocabulary
(including

subject specific
vocabulary) from

a range of sources
to create fictional/
non-fictional
texts*¥,

identifies, explains,
and uses creative,
aesthetic, and
imaginative
language to
create texts**
and discusses the
purpose of using
these aspects of
language in their
texts™®¥,

examines and
discusses the
validity of
information
gathered to create
text¥,

identifies and
describes features
of their texts™**
specific to their
own individual
voice.

selects the
appropriate
language register
(including the use
of dialects/accents)
to create texts**
for a specific
purpose and
audience.

discusses and
explains the
purpose of texts**
and how this
impacted on
decisions made
when creating
text**,

evaluates and
assesses feedback
from others and
selects relevant
feedback to redraft
texti¥,

uses proofing
and editing aids
to revise/redraft
text*¥,

reflects on
strategies and skills
used during the
writing process
and assesses their
effectiveness.

compares their
own intention

as authors

with others’
interpretation of
their text™*,

recognises the
influence of an
author’s culture
and identity on
messages being
conveyed.

examines and
investigates a
variety of methods
and styles to
portray the
authors’ message
and intent.

examines

and discusses
presentation
styles, strategies
and formats when
creating texts*¥,

discusses and has
fun with alphabets
and scripts
associated with
different languages.
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evaluates and
critiques own style
of creating text**
and shares their
experience as a
creator of text**
with others.

discusses and
reflects on the
development
and progression
of their skills as
authors to create
more complex
texts™**

Analyses
appropriate
sources of
information and
selects most
relevant source
for the intended
purpose and
audience.

critically selects
appropriate
feedback to redraft
text¥,

justifies genre(
selected to create
text™** for an
intended purpose
and audience.

selects and justifies
appropriate
conventions of
print and sentence
structure to

aid meaning; to
convey a message;
and to enhance
the readers’
experience.

discusses sentence
structure in
English, Irish, and
other languages.

demonstrates an
understanding
of the impact

of varying types
and lengths of
sentences when
creating text**,

reflects on sources
and strategies used
to aid spelling and
assesses their use.

Discusses
differences
between standard
English in Ireland
and in other
countries.

Assesses strategies
to source
vocabulary and to
learn and acquire
vocabulary for use
in creating text**

recognises and
appreciates
differences
between subjective
and objective
language found in
various genres(
when selecting
vocabulary to
create text™¥,

recognises
vocabulary which
portrays prejudice,
stereotyping, or
bias and is mindful
of this when
creating text**,

Evaluates and
justifies sources
used to create
textH¥,

evaluates and
reflects on features
of their texts™*
specific to their
own individual
voice.

examines and
evaluates a variety
of opinions,
perspectives, and
cultures for use in
creating text**,

justifies decisions
made while
creating texts** for
a specific purpose
and audience.

explains and
justifies feedback
incorporated to
redraft text™*,

evaluates and
justifies proofing
and editing aids
used to revise/
redraft texts*¥,

explains and
justifies strategies
and skills used
during the writing
process.

evaluates the
influence of their
own culture and
identity (as well as
cultures in their
community) when
creating texts™¥,

Assesses the

link between the
author’s intent
and the language
register chosen.

presents text**¥

in a creative and
engaging way for a
variety of purposes
and audiences.
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Dréacht-Torthai Foghlama: Maidir leis an Scribhneoireacht (Gaeilge T2)

Snaithe: Scribhneoireacht

Toradh Céim I: Naionain bheaga agus naionain Céim 2: Rang | agus rang 2 Céim3: Ranga3agusranga4 Céim4:Ranga5agusrangaé
Foghlama: mhora (Mérchéimeanna Dul chun Cinn a-d)  Ba cheart do phadistf a bheith in ann* Ba cheart do phdisti a bheith in ann*
Uimhir agus  (Mérchéimeanna Dul chun Cinn a-b) Ba cheart do phaisti a bheith in ann*

lipéad Tri eispéiris chuf foghlama spraitla, ba cheart do

phdist a bheith in ann*

Taitneamh a bhaint as téacsanna** a chruthd chun
cumarsdid a dhéanamh le daoine eile. Dearcadh dearfach
Pdirt a ghlacadh i scribhneoireacht agus  agus cuspdirf éagsula a bheith ag pdisti agus iad ag cur a
taitneamh a bhaint aisti, chun cumarsdid  smaointe in idl i réimse sednraif.
a dhéanamh le daoine eile.

l. .Talmeam.h 4 ,bbalnt & i i) & @ bhe|th,.pla|rteach Pairt a ghlacadh sa scribhneoireacht phairteach
R . I scriobldil, i linfocht agus i scribhneoireacht éiritheach. : L
annphdirtaiocht & LO| S| agus taitneamh a bhaint aisti. © LO1, S2

Scribhneoireacht a Usdid chun smaointe a shoiléirid, agus
chun a bhféinidlacht a chur in idl.

Rogha a dhéanamh maidir le topaic,

ST " : N .. | gcomhphairt leis an muinteoir; uirlisi cui a Usdid  dbhair, uirlisi cui don scribhneoireacht
| gcomhphdirt leis an mdinteoir; a gcuid linfochtal né

2. Inspreagadh : 2 ; G agus topaic agus dbhar a roghnu chun téacs** phdirteach né neamhspledch. Uirlisi, straitéisi agus dbhar a mheas agus a roghnu chun
scribhneoireacht €iritheach a phlé le daoine eile. © ,. p : A AN [
agus rogha LO2. S| pairteach a chumadh agus a roghnu le roinnt le téacs** a chruthu i réimse sednrai® .
' daoine eile. © LO2,S1+2 Téacsanna** a roghnu le roinnt le
daoine eile.
3. Struchtdr Roinnt abairti gearra iomldna a scriobh le Struchtdr abairte agus gndsanna clé cuia Usdid a bhaint as struchtur abairte, aimsirf cearta na
abairte agus Gndsanna an chlé a aithint.  LO3, S| tacafocht, ag baint Usdide as gndsanna an chlé. % Usdid agus iad ag cumadh téacsanna** i mbriathra, agus nascaigh ina gcuid scribhneoireachta |
gndsanna clé LO3,S1+2 bpairt nd go neamhspledch. seanrai® éagsula.
Réimse focail ardmhiniciochta a litrid go cruinn agus
straitéisf litrithe a Usdid chun focail neamhaitheanta a
Litreacha & aibitear na Gaeilge a aithint,a litrid.
ainmniy, agus a fhuaimnid.
’ Straitéisf litrithe a ainmnid agus a mheas. Na straitéisf
e : TS : Usdid a bhaint as roinnt litridi ceart, ag sin a chur i bhfeidhm agus téacs** 4 chruthd né chun
Usdid a bhaint as roinnt litrid ceart agus tarraingt . . \ ~ % . o]
— . : by : tarraingt ar an eolas atd acu faoi phatriin eagarthdireacht a dhéanamh ar théacs**.
4. Litrid agus ar an eolas ata acu faoi phatrdin fuaime agus i L
— : P : : o uaime agus patrdin litreacha.
staidéar ar fhocall patrdin litreacha chun buille faoi thuairim a Aithi hrionn focail Gaell . de réi
thabhairt faoi ltrid (litriti cumtha). % LO4,S1+2 = . . L thint go n-athrionn focail Gaellge uaireanta de reir
’ Tosu ar thuiscint a thaispedint comhthéacs na Gramadai (séimhid, drd, uimhir iolra,
ar athruithe gramadaf agus iad a tuiseal ginideach).
Usdid i bhfrdsai coiteanna ina gcuid
scribhneoireachta. Cosulachtal agus difrfochtal idir focail agus patruin

litreacha i dteangacha (Gaeilge, Béarla agus teangacha
eile) agus i sednrai® éagsula a aithint.

Teanga agus stdr focal dbhartha a roghnud chun
téacsanna** a chruthd i réimse sednraf® ar mhaithe le
cuspdin agus lucht éisteachta/léite éagsula.

Usdid a bhaint ina gcuid scribhneoireacht Usdid a bhaint as stér focal éna dtaithf
phdirteach as stdr focal atd 4 fhorbairt acu trina  phearsanta agus ona dtaithi ar a bheith
dtaithi phearsanta agus tri dhul i ngleic le téacs**. ag plé le téacs**. Teanga a Usdid ar

S LO5,S1+2 bhealach spraitil agus cruthaitheach.

5. Stér focal

Cliseanna a thabhairt leis na roghanna sin.

:‘ Nuair a chuirtear cumais agus cuinsi éagsiula san direamh.
® Is féidir na scileanna atd foghlamtha sa toradh foghlama seo a aistrit 6 thoradh inT| na scoile. LO=Learning Outcome. S=stage.
** Cuimsionn ‘téacs’ gach toradh ar Usaid teanga: 6 bhéal, geditsiocht, comharthai, scriofa, Braille, fisidil, tadhlach, leictreonach agus digiteach.

Ols cinedlacha struchtuir téacs ilabairte 6 bhéal né scriofa iad seanrai a d’éirigh ina ngnathstruchtdir ar chiiseanna sainidila ina mbionn patriin a mbitear ag duil leo, le cois gnéithe teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, dititheach agus ilseanra.
Chun é a ra go simpli, tagraionn sednra do rogha foirmeacha 6 bhéal agus scriofa d’fhonn athinsint, minia, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, ditit agus tuairimi a chosaint. Airitear, ach ni liosta cuimsitheach é, le foirmeacha 6 bhéal;
dramaiocht, filiocht 6 bhéal, éraidi, diospéireachtai, scanndin agus medin amhail podchraoltai, fisedin, fégraiocht, craoladh teilifise agus raidié.
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Dréacht - Torthai Foghlama: Maidir leis an Scribhneoireacht (Gaeilge T2)

Snaithe: Scribhneoireacht

Toradh Céim I: Naionain bheaga agus Céim 2: Rang | agus rang 2 Céim 3: Rang a 3 agus rang a 4
Foghlama: naionain mhoéra (Moérchéimeanna Dul chun Cinn a-d) Ba cheart do phdisti a bheith in ann*
Uimhir agus  (Moérchéimeanna Dul chun Cinn a-b) Ba cheart do phdisti a bheith in ann*

lipéad Tri eispéiris chuf foghlama spraiula, ba cheart

do phdistf a bheith in ann*

Linfocht a dhéanamb go minic a mbeidh Linfocht a mbeidh cuspdiri éagsdla 1éi a dhéanamh

6. Cuspair, sednra CUSDAI dasula & agus giotal gearra simpli a scrfobh chun a Téacsanna™* simpli a chruthd i réimse
agus guth N LpO6 S| & ' smaointe a chur in idl agus an muinteoir ag sednraif.
' gniomhd mar scriobhaf. © LO6, S1+2
7.Ag cruthd Prdiseas na scribhneoireachta a aithint agus tds a Téa;sanna** a chr,uthL] i gcomhpbéirt le
téacar chur le leas a bhaint as chun téacs** a scriobh i daoine eile agus/nd go neamhspledch agus leas
gcomhphairt leis an muinteoir % LO7,S1+2 a bhaint as prdiseas na scribhneoireachta

Tuiscint ar théacsanna** gearra simpli a

Bri a gcuid téacsanna** féin a roinnt.
8. Freagairt agus  |éadh ddibh, agus mothlchdin ina leith, a

A gcuid pictidr agus scribhneoireacht phearsanta
a roinnt le daoine eile agus iad a phlé, le tacalocht.

intinn an udair léirid tri leardidi /pictidir a tharraingt. S LO8 S Freagairt do théacs** dhaoine eile chun
S LOSG, S| ’ tuiscint a thaispedint.
9. Peannaireacht .

—_— Usdid a bhaint as scribhneoireacht reatha.
agus cur i lathair

:‘ Nuair a chuirtear cumais agus ctinsi éagsila san aireamh.
® Is féidir na scileanna ata foghlamtha sa toradh foghlama seo a aistrit 6 thoradh in T| na scoile. LO=Learning Outcome. S=stage.
** Cuimsionn ‘téacs’ gach toradh ar Gsaid teanga: 6 bhéal, geditsiocht, comharthai, scriofa, Braille, fisidil, tadhlach, leictreonach agus digiteach.

Céim 4: Rang a 5 agus rang a 6
Ba cheart do phdisti a bheith in ann*

Téacsanna™* i réimse sednraf® a chruthd agus iad ag dirid
ar an gcuspdir agus an lucht éisteachta.

A nguth pearsanta a fhorbairt agus téacsanna** 4 gcruthd
acu chun a gecuid tuairimi, eolais, agus taithi a roinnt le
dacine eile.

Scileanna agus straitéisi a bhaineann leis an
scribhneoireacht mar phrdiseas a Usdid chun téacsanna**
a chruthd go neamhspledch agus/nd le dacine eile, i
réimse sednrai¢

Bri a gcuid téacsanna** féin a roinnt.

Freagairt do théacs** dhaoine eile chun tuiscint a
thaispedint.

Tuairimi dhaoine eile ar a gcuid téacsanna** a phlé.
Scriobhann an péiste go hinléite agus go liofa agus Usdid 4
bhaint aige as scribhneoireacht reatha.

An stil agus an leagan amach is oiridnai/cui don téacs** a
roghnd.

Qls cinedlacha struchtdir téacs ilabairte 6 bhéal né scriofa iad seanrai a d’éirigh ina ngnathstruchtuir ar chdiseanna sainidla ina mbionn patriin a mbitear ag diil leo, le cois gnéithe teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, dgititheach agus ilseanra.
Chun é a ra go simpli, tagraionn seanra do rogha foirmeacha 6 bhéal agus scriofa d’fhonn athinsint, minia, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, ditit agus tuairimi a chosaint. Airitear, ach ni liosta cuimsitheach é, le foirmeacha 6 bhéal;

dramaiocht, filiocht 6 bhéal, éraidi, diospéireachtai, scanndin agus medain amhail podchraoltai, fisedin, fégraiocht, craoladh teilifise agus raidié.

26



NCCA

An Chombhairle Naisiunta Curaclaim agus Meastunachta
National Council for Curriculum and Assessment

Mionchéimeanna Dul chun Cinn - Scribhneoireacht

Toradh
Foghlama:
Uimhir agus
lipéad

l.
Rannphairtiocht

2.

Inspreagadh
agus rogha

3.

Gnasanna clé
agus struchtar
abairte

4.

Litria agus
staidéar ar
fhocail

Tréithe Breise —
Gaeilge

5.

Focléir

6.

Cuspair,
seanral agus
guth

7.
Ag cruthu
téacs™*
o
‘@
7)]
-
7)]
=}
o
(]
‘=
™
n
(o]
opf
Fy 8.

Freagairt agus
intinn an adair

9.

Peannaireacht
agus cur i
lathair

Baineann an paiste
spraoi as

a bheith ag cruthu
marcanna

agus usaideann
selsi gothai,
fuaimeanna no
focail chun aird a
tharraingt orthu
sin agus e le feiceail
go dtuigeann

selsi go bhfuil bri le
teacsanna™¥,

Roghnaionn an
paiste a

bheith pairteach i
marc-chruthu.

Cuireann an paiste
marcanna,
combharthai,
siombaili no
teacsanna*®* sa
treoshuiomh ceart
agus/no san ord
ceart chun bri a
bhaint.

Baineann an
paiste usaid as

combharthai,
siombaili no
teacs™¥

chun bri a bhaint.

Baineann an
paiste usaid as
combharthai,
siombaili no
teacs™**

chun a gcuid
eispeireas,
smaointe,
tuairimi, roghanna
agus smaointe
aroinnt lena
gcomhphairtithe le
muinin ata ag fas.

Baineann an paiste
usaid as gothai,
fuaimeanna no
focail le leiriu go
bhfuil bri
phearsanta lena
gcuid

marcanna.

Glacann an paiste
pairt sa mheicnic
a bhaineann le
cleachtai marc-
chruthaithe chun
foirm teacs** a
chruthu de reir
cumais agus efi
ag usaid
motarscileanna
no scileanna
suilfheachana de
reir mar is cui.

Fiosraionn an
paiste uirlisi agus
dromchlai eagsula
chun teacsanna** a
chruthu.

a

Gniomh an
phaiste...

Bionn spraoi

ag an bpaiste

ag déanamh
marcanna agus
asaideann sé/si
gothai, fuaimeanna
n6 focail chun aird
a dhiria orthu sin.

Usaideann an paiste
gothai, fuaimeanna
no focail chun

aird a dhiria ar na
téacsanna** is fearr
leo a chruthaigh
siad féin.

Usdideann an
paiste cruthanna
agus iad ag
tarraingt marcanna
chun cumarsaid a
dhéanamh.

Usaideann an paiste
cruthanna agus

éli ag déanamh
marcanna.

Usdideann an paiste
marcanna agus
cruthanna chun
taithi phearsanta a
roinnt.

Comhroinneann
an paiste smaointe,
eolas agus taithi le
daoine eile trina
gcuid marcanna.

Usdideann an paiste
taithi phearsanta
agus rudai a bhfuil
spéis acu iontu

mar spreagadh

le haghaidh a
dtéacsanna™*,

Usaideann an paiste
gothai, fuaimeanna
no6 focail chun a
thaispeaint go bhfuil
bri phearsanta lena
chuid marcanna
agus chun freagairt
do théacsanna™*
daoine eile a
thaispeantar né6 a
léitear do.

Fiosraionn an
paiste uirlisi
chun marcanna a
dhéanamh.

b

Gniomh an
phaiste...

Taitnionn leis an
bpaiste pictitir
agus foirmeacha
ar nos litreacha
a chruthd agus
comhroinneann
sé bri tri roinnt
gnéithe ina chuid
téacsanna** a
ainmniu.

Bionn an paiste

ag sagradh le
huirlisi agus le
habhair éagsiila
chun téacsanna**
achruthiara
rogha topaice agus
roghnaionn na
téacsanna** ata le
roinnt le daoine eile.

Déanann an paiste
idirdhealu idir
litreacha agus
pictiqir.

Aithnionn an paiste
roinnt litreacha i
bhfocail ata feicthe
aige/aici cheana
agus usaideann iad
sin agus siombaili
eile chun téacs** a
léiria.

Tugann an paiste
chun cuimhne
gnéithe/difriochtai
a bhaineann le
pictitir agus/n6
rudai.

Usaideann an
paiste teanga 6na
thaithi phearsanta
agus usaideann i
go spraitil agus

le sambhlaiocht i
dtéacsanna** a
chruthaionn sé/si
agus an muinteoir
ag feidhmit mar
scriobhai.

Tosaionn an
paiste ag roinnt
smaointe, eolais
agus eispéireas

ar mhaithe le
cuspoir agus lucht
éisteachta ar leith
agus é/i ag usaid
marcanna, liniochtai
agus roinnt
litreacha.

Tosaionn an paiste
ag glacadh pairte

i scribhneoireacht
chomhoibrioch agus
an muinteoir mar
scriobhai acu.

Labhraionn an
paiste faoina
théacsanna™* féin
agus tosaionn

ag caint faoi
théacsanna**
daoine eile tri
chaint, marcanna
agus liniochtai.

Usaideann an paiste
roinnt smachta

ar mhatain chun
foirmeacha ata

ar nos litreacha a
dhéanamh.

C

Gniomh an
phaiste...

Taitnionn sé leis an
bpaiste a théacsan-
na** scriofa luatha
féin a chruthu agus
minionn sé/si na
priomhtheach-
taireachtai iontu
sin.

Usaideann an
paiste uirlisi agus
abhair éagsula
chun téacsanna**
a chruthd ar
thopaic roghnaithe
agus roghnaionn
téacsanna** le cur
ar taispeaint.

Déanann an paiste
idirdhealu idir
léitheoireacht agus
scribhneoireacht
agus scriobhann

6 chlé go deas,

6 bhun go barr,
leathanach ar
leathanach.

Ceanglaionn an
paiste an litir leis
an bhfuaim i gcas
roinnt focal sa
chas uachtair agus
sa chas iochtair,
usaideann slabhrai
randamacha
litreacha agus
tosaionn ag léirit
tuiscint éiritheach
ar fhuaimeanna
na litreacha chun
téacs™* a léiria.

Tuigeann an paiste
an ceangal idir an
focal scriofa agus an
chaint.

Tosaionn an paiste
ar chlé a chéipeail.

Léirionn an
paiste nios mé
eolais ar na
bunfhuaimeanna.

Usdideann an paiste
stor focal agus frasai
nua 6 théacsanna**
a léann sé/si agus
usaideann teanga
go spraitil agus

le samhlaiocht i
dtéacsanna®* a
scriobhann sé/si

in éineacht leis an
muinteoir.

Scriobhann agus
tarraingionn an
paiste ar mhaithe
le cuspoir agus
lucht éisteachta
ar leith, ag roinnt
smaointe, eolais
agus eispéireas ag
an am céanna.

Usdideann an paiste
topaici aitheanta
mar spreagadh

le haghaidh
téacsanna** agus
éli ag cumadh
téacsanna** i
gcomhphairt leis an
muinteoir.

Labhraionn an
paiste faoi liniochtai
nios mionsonraithe,
agus Usaideann iad,
ina théacsanna**
féin agus tugann
nios mo sonrai

mar fhreagra ar
théacsanna™*
daoine eile.

Usaideann an paiste
smacht maith ar
mhatain.

Scriobhann an
paiste roinnt
litreacha sa chas
uachtair agus sa
chas iochtair.

d

Gniomh an
phaiste...

Taitnionn
scribhneoireacht
leis an bpaiste agus
comhroinneann sé/
si bri trina chuid
téacsanna** a
Iéamh agus a phlé.

Le neamhspleachas
ata ag méadu,
roghnaionn an
paiste topaic

agus uirlisi cui

chun téacsanna**

a chruthu agus
roghnaionn
téacsanna** le
foilsiti agus le cur ar
taispeaint.

Usaideann an
paiste ord ceart
na bhfocal cuid
den am, struchtur
abairte agus
litreacha, spasanna,
focail, abairti

agus lanstadanna
agus tosaionn ar
cheannlitreacha a
asaid go cui.

Aithnionn an
paiste go bhfuil
tréithe ar leith i
scriobh na Gaeilge,
sinti fada, séimhiu,
ura srl.

Usdideann an paiste
roinnt litreacha ata
ceart 6 thaobh na
bhfuaimeanna de,
patriin choitianta
litreacha agus focail
aitheanta.

Tosaionn an paiste
ar idirdheal a
dhéanambh idir
fuaimeanna

gutai fada agus
fuaimeanna gutai
gearra.

Aithnionn an paiste
difriochtai agus
costlachtai idir
litreacha éagsla.

Usdideann an
paiste teanga 6na
thaithi phearsanta,
6 théacsanna™* a
léann sé/si agus 6n
timpeallacht.

Usdideann an paiste
teanga go spraiil
agus le samhlaiocht
i dtéacsannaa
chruthaionn sé/si go
neamhspleach.

Scriobhann an
paiste ar mhaithe le
réimse nios leithne
cuspoiri agus lucht
éisteachta ag roinnt
smaointe, eolais
agus eispéireas ag
an am céanna.

Pleanalann an
paiste téacsanna**
6 bhéal go
comhoibrioch,
cuireann in ord
agus scriobhann

le paisti eile iad
agus cumann
téacsanna*®* le
paisti eile; Iéann
agus pléann a gcuid
scribhneoireachta.

Usaideann an
paiste liniochtai
nios mionléirithe
chun sonrai

a roinnt agus
aithnionn piosai
téacs™* simpli
soiléire mar
fhreagra ar
cheisteanna
sonracha.

Comhroinneann an
paiste léirmhinia
pearsanta ar
théacs** duine eile.

Scriobhann an
paiste roinnt
litreacha sa chas
uachtair agus sa
chas iochtair go
hinléite agus mar
litreacha cuartha
scartha.

e

Gniomh an
phaiste...

Taitnionn
scribhneoireacht
leis an bpaiste le
haghaidh cuspoiri
féin-treoraithe
agus éagsula
agus le cinamh

6 bhunstruchtuir
seanra.

Roghnaionn an
paiste 6 réimse
nios leithne topaici
agus, le tacaiocht,
roghnaionn abhar
agus formaidi
éagsula cur i lathair
chun a chuid
scribhneoireachta a
chomhroinnt.

Usaideann an
paiste ord ceart
na bhfocal,
struchtuar abairte,
ceannlitreacha
agus abairti
iomlana.

Fuaimnionn agus
ainmnionn an
paiste gach litir

sa chas uachtair
agus sa chas
iochtair, usaideann
roinnt consan
agus gutai cearta

i neaslitria agus
litrionn roinnt focal
ardmbhiniciocha
agus aitheanta.

Taispeanann an
paiste go bhfuil
feasacht acu ar
fhuaimeanna a
cludaiodh, nuair a
fhuaimnionn siad
litreacha na bhfocal
a bhionn a litria acu.

Usaideann an
paiste teanga nach
mbaineann lena
thaithi phearsanta
a bhailitear 6
théacsanna™*

eile a fiosraiodh
agus Gsaideann

an teanga seo le
samhlaiocht ina
chuid téacsanna™*
féin.

Tosaionn an
paiste ag scriobh
i réimse seanrai¢
tri usaid a bhaint
as bunstruchtar
ata cui don
seanra0 faoi leith,
ag meaitseail
teanga le cuspoir,
seanra( agus lucht
éisteachta.

Pleanalann,
cuireann in ord
agus scriobhann an
paiste téacsanna**
go neamhspleach;
léann agus
labhraionn

faoina chuid
scribhneoireachta
leis an muinteoir
lena chinntia go
bhfuil ciall 1éi

agus tosaionn ag
moladh athruithe
simpli chunia
fheabhsu.

Pléann an paiste

a chuid oibre féin
agus minionn cén
fath ar roghnaigh
sé/si topaici agus

abhar.

Pléann an paiste
obair daoine eile
agus déanann
ceangal idir i agus a
chuid taithi féin.

Scriobhann an
paiste an chuid

is mo6 de na
litreacha sa chas
uachtair agus sa
chas iochtair mar
litreacha cuartha
scartha.

f

Gniomh an
phaiste...

Taitnionn leis

an bpaiste a
bheith ag scriobh

i réimse nios
leithne seanrai*,
taiscéaladh a
dhéanambh ar a stil
féin, ag cur sonrai
le smaointe agus
na smaointe sin a
phlé le daoine eile.

Roghnaionn agus
beachtaionn an
paiste smaointe
agus abhar da
théacsanna**,
agus roghnaionn
6 réimse formaidi
cur i lathair

chun a chuid
scribhneoireachta a
chomhroinnt.

Usaideann an
paiste comharthai
ceiste, bun-
nascaigh, an
aimsir cheart den
bhriathar cuid den
am, agus tosaionn
ar pharagraif a
usaid.

Usaideann an
paiste déghraif agus
teaglamai litreacha
agus réimse

focal aitheanta,
tarraingionn ar
amharc-chuimhne
le haghaidh focail
ardmbhiniciochta
agus tosaionn ag
usaid focléiri.

Tosaionn an paiste
ag tuiscint go
litritear roinnt focal
ar bhealach ata
éagsliil leis an gcaoi
a bhfuaimnitear iad.

Usdideann an paiste
teanga shainiuil
abhair chun
smaoineamh a
chur in ial.

Baineann an

paiste usaid as
réimse taithi agus
téacsanna**, agus
tosaionn ag Gsaid
teanga a chuireann
nios mo sonrai

in ial.

Scriobhann an
paiste i réimse
seanrai(, ag cur
sonrai ar fail,

ag léirmhinia
priomhphointi agus
ag usaid teanga
oiritinach agus a stil
féin 4 taiscéaladh
acu.

Pleanalann an
paiste téacsanna™*
go neamhspleach
agus bailionn eolas
chun téacsanna**
a chruth a bhfuil
tus, lar agus
deireadh acu; Iéann
agus pléann a gcuid
scribhneoireachta,
ag aithint athruithe
chun feabhas a
chur uirthi.

Combhroinneann

an paiste a chuid
oibre le daoine eile,
ag tabhairt minia
nios fearr ar na
sonrai.

Tugann an paiste
freagra ar obair
daoine eile, ag plé
na bpriomhphointi
go mion agus a cur
i gcomhthéacs a
n-eispéireas féin sa
chas gur cui.

Scriobhann an
paiste go hinléite
agus go liofa
agus é/i ag usaid
litreacha cuartha
scartha.

g

Gniomh an
phaiste...

Taitnionn leis an
bpaiste a bheith ag
usaid stil phearsanta
scribhneoireachta i
réimse seanrai*, ag
tabhairt tuilleadh
sonrai, ag déanamh
tuilleadh forbartha
ar charachtair agus
ag usaid teanga go
cruthaitheach agus
go sambhlaitheach,
agus iad a roinnt le
daoine eile.

Tosaionn an paiste
ar thaighde agus
roghnaionn abhar
chun scriobh

faoi thopaici
neamhaitheanta
agus roghnaionn 6
réimse nios leithne
formaidi cur i
lathair chun a chuid
scribhneoireachta a
chomhroinnt.

Usaideann an
paiste comharthai
athfhriotail,
combharthai
uaillbhreasa,
roinnt paragraf
agus nascaigh
agus usaideann

an aimsir cheart
den bhriathar nios
minice.

Usdideann an
paiste straitéisi
lena n-airitear
siollg, teaglamai
agus patruin agus
focloiri chun réimse
nios leithne focal a
litria agus déanann
féincheartu nios
minice.

Tuigeann an paiste
go litritear roinnt
focal ar bhealach ata
éagstiil leis an gcaoi a
bhfuaimnitear iad.

Roghnaionn an paiste
stor focal chun bri né
mothuchan ar leith

a chur in il tri asaid
a bhaint as teanga
shambhlaitheach agus
réimse taithi agus
téacsanna**¥,

Scriobhann an paiste
i réimse seanrai(, ag
tabhairt mionsonrai
agus ag déanamh
tuilleadh forbartha
ar charachtair agus
ar smaointe tri usaid
a bhaint as teanga
agus struchtar cui
agus a stil féin a
taiscéaladh acu.

Baineann an paiste
leas as réimse
d’fhoinsi téacs**
agus tosaionn ag
usaid eagraithe
grafacha chun
scribhneoireacht a
phleanail; cumann,
profalann agus
cuireann in eagar
chun aiseolas a chur
san aireamh.

Pléann an paiste

6 bhéal, minionn
agus déanann nasc
le carachtair ata
cruthaithe aige

ina scéalta féin ar
bhealach nios mion-
sonraithe.

Pléann an paiste
carachtair agus
priomhimeachtai i
scéalta daoine eile,
tuarann priom-
hghniomhartha
agus baineann
tatal maidir lena
spreagann carach-
tair chun priom-
hghniomhartha a
dhéanamh.

Scriobhann an
paiste go hinléite le
script reatha.

h

Gniomh an
phaiste...

Taitnionn leis

an bpaiste a stil
scribhneoireachta
féin a asaid i
réimse seanrai,
ag tarraingt

ar theanga
fhathchiallach
agus ag cruthu
iomhanna
gléineacha chun
dul i bhfeidhm

ar an léitheoir,
agus pléann agus
comhroinneann a
chuid oibre.

Déanann an

paiste taighde

agus roghnaionn
abhar chun scriobh
faoi thopaici
neambhaitheanta,
agus roghnaionn
formaidi cui cur i
lathair chun a chuid
scribhneoireachta
a chomhroinnt.

Usaideann an
paiste caméga,
paragraif, abairti
comhshuite agus
casta, agus aimsiri
briathra cearta
den chuid is mé.

Usdideann an
paiste straitéisi
éagsula go solibtha
chun focail
neamhchoitianta
agus dheacra a
litria.

Roghnaionn an
paiste stoér focal

6 raon foinsi agus
baineann usaid as
chun smaointe a
leathnu, tuilleadh
sonrai a thabhairt
agus chun éifeacht,
giumar né iomha a
chruthu.

Tosaionn an

paiste ar theanga
fhathchiallach a
usaid ionas go
mbeidh tionchar
faoi leith ag téacs™*
ar léitheoir.

Scriobhann an
paiste i réimse
seanrai agus é/i
ag usaid struchtuir
go solubhta chun
an freastal is

fearr a dhéanamh
ar a chuspéir.
Usaideann sé/

si teanga go
cruthaitheach agus
cuireann sé/si a stil
féin trasna.

Baineann an paiste
leas as réimse
nios leithne

foinsi téacs™*

agus usaideann
eagraithe
grafacha chun
scribhneoireacht
neambhspleach a
phleanail; cumann,
profalann agus
cuireann in eagar
leis féin chun
téacsanna** a
fheabhsu.

Comhroinneann
an paiste na
cuiseanna a bhi
acu chun focail/
frasai faoi leith a
asaid chun criche
éifeachtal/giamair/
tionchair.

Déanann an paiste
léirmhinia ar na
priomhtheach-
taireachtai ata a
geur in iul in obair
daoine eile agus
baineann tatal faoi
na cliseanna a bhi
ag an udar lena
n-aghaidh sin.

Scriobhann an
paiste go hinléite
agus go liofa le
script reatha.

O Is cinedlacha struchtuir téacs ilabairte 6 bhéal né scriofa iad seanrai a d’éirigh ina ngnéthstruchtdir ar chiiseanna sainidla ina mbionn patriin a mbitear ag diil leo, le cois gnéithe
teanga a bhaineann le réim, m.sh. i bhfoirm scéil, faisnéiseach, aititheach agus ilseanra. Chun é a ra go simpli, tagraionn seanra do rogha foirmeacha 6 bhéal agus scriofa d’fhonn

athinsint, minid, siamsa a chur ar fail, faisnéis a chomhroinnt, treoracha a thabhairt, insint, aitia agus tuairimi a chosaint. Airl’tear, ach ni liosta cuimsitheach é, le foirmeacha 6 bhéal;
dramaiocht, filiocht é bhéal, 6raidi, diospéireachtai, scanndin agus medin amhail podchraoltai, fisedin, fégraiocht, craoladh teilifise agus raidié.

Fiosraionn agus
pléann an paiste
a stil féin, cuspoiri
an téacs** agus
an taitneamh

a bhaineann
daoine as téacs™*
a chrutha go
neamhspleach
agus/n6 le daoine
eile.

Oibrionn an paiste
le daltai eile chun
téacsanna** a
chrutht i réimse
seanrai( agus chun
tuilleadh forbartha
a dhéanamh ar

a stil phearsanta
féin.

Déanann an
paiste comparaid
idir foinsi eolais
éagsula agus
roghnaionn an
fhoinse is feilunai
don chuspéir
agus don lucht
éisteachtalléite.

Déanann an
paiste anailis ar
aiseolas chun
athdhréachta a
dhéanamh ar a
théacs™*.

Roghnaionn an
paiste an seanral
cui don chuspéir
agus don lucht
éisteachtalléite.

Usaideann an
paiste réimse
leathan gnasanna
cl6 (ina measc,
idirstad, leathstad,
dais, fleiscin srl.).

Fiosraionn an
paiste an chaoi

a gcuidionn
gnasanna cl6 agus
struchtur abairte
linn ciall a bhaint
as téacs agus
teachtaireacht a
chur in ial;

Aithnionn an
paiste go bhfuil
difriochtai idir
struchtar na
Gaeilge, struchtar
an Bhéarla, agus
an struchtar

a bhionn i
dteangacha eile.

Léirionn an paiste
go dtuigeann sé go
bhfuil difriochtai
idir gnasanna

cl6 i dteangacha
éagsula agus leas

a bhaint aige as
uirlisi digiteacha
(e.g.é,B,0,é srl).

Aithnionn an
paiste cosulachtai
agus difriochtai
idir focail i
dteangacha
éagsula agus
pléann sé na
gnéithe sin le
daoine eile.

Pléann an paiste
an fheidhm ata le
caighdean litrithe
agus déanann sé
measunu ar an
bhfeidhm sin.

Fiosraionn agus
pléann an paiste
an bunus na
bhfocal i réimse
abhar.

Ainmnionn an
paiste réimse
straitéisi litrithe,
minionn sé na
straitéisi sin, agus
cuireann sé i
bhfeidhm iad chun
téacsanna** a
chrutha.

Pléann an paiste
na straitéisi a
usaideann sé

chun sealbhui a
dhéanambh ar stor
focal/teanga a
bheidh sé in ann a
asaid chun téacs™*
a chrutha.

Pléann an

paiste straitéisi

a Gsaideann sé
chun stér focal/
teanga (teanga

a bhaineann le
abhair ar leith ina
measc) a aimsiu

i bhfoinsi éagsula
chun téacsanna**
ficsin/neamhfhicsin
a chrutha.

Déanann an paiste
cur sios ar theanga
chruthaitheach,
mhothichan, agus
shamhlaitheach
agus Usaideann sé
iad agus téacs**

a chrutha aige.
Pléann sé an
fheidhm ata leis
na gnéithe sin

den teanga ina
théacs** féin.

Fiosraionn agus
pléann an paiste
feilinacht an
eolais a bhailionn
sé chun téacs** a
chrutha.

Aithnionn an
paiste na gnéithe
da théacs™** ata
sainiuil da ghuth
pearsanta féin
agus déanann

sé cur sios ar na
gnéithe sin.

Roghnaionn an
paiste an réim
teanga (canuinti
agus blasanna

san aireamh)

is feiliunai da
théacs** bunaithe
ar a chuspéir
agus ar a lucht
éisteachtalléite.

Pléann agus
minionn an paiste
an tionchar

a bhionn ag
cuspoiri ar leith
ar na roghanna a
dhéanann sé agus
téacs** a chrutha
aige.

Déanann an
paiste machnamh
ar an aiseolas a
fhaigheann sé 6
dhaoine eile agus
roghnaionn sé
aiseolas feiliunach
chun a théacs** a
leasu.

Baineann an
paiste leas as
uirlisi profala agus
eagarthéireachta
chun a théacs** a
leasu.

Déanann an paiste
machnamh ar

na straitéisi agus
na scileanna a
d’usaid sé le linn
phréiseas na
scribhneoireachta.

Déanann an paiste
comparaid idir

an aidhm a bhi
aige féin mar udar
agus an bhri a
bhaineann lucht
éisteachtalléite as
a théacs**,

Aithnionn an
paiste an tionchar
a bhionn ag cultar
agus féinialacht
an udair ar na
teachtaireachtai
a bhionn ina
théacs™*.

Usaideann

an paiste
modhanna agus
stileanna chun
teachtaireacht
agus aidhm/intinn
an udair a léiria.

Fiosraionn agus
pléann an paiste
straitéisi agus
stileanna éagsila
chun téacs™* a
chur i lathair i
réimse formaidi.

Pléann an paiste
aibitri agus
scripteanna

i dteangacha
éagsula
(scripteanna

na Gaeilge ina
measc) agus bionn
spraoi aige leo.

S
orimary

developments

forais sa bhunscolaiocht

Déanann an paiste
measinu ar a

stil phearsanta
mar udar agus
roinneann an
taithi ata aige ar
chruthu téacs** le
daoine eile.

Pléann an paiste
an fhorbairt

ata tagtha ar a
chuid scileanna
mar udar chun
téacsanna** nios
casta a chrutha
agus déanann sé
machnamh ar an
fhorbairt agus ar
an dul chun cinn
sin.

Déanann an paiste
measunu ar roinnt
foinsi eolais agus
roghnaionn sé an
foinse is feilianai
don chuspéir

agus don lucht
éisteachtalléite.

Déanann an paiste
anailis ar aiseolas
agus roghnaionn
sé an

t-aiseolas is
feilianai chun
athdhréachta a
dhéanamh ar a
théacs™*,

Tugann an

paiste Gdar leis
an seanraf a
roghnaionn sé
agus téacs** 3
chrutha aige

ar mhaithe le
cuspoir agus lucht
éisteachtalléite
éagsula.

Roghnaionn an
paiste gnasanna
clé6 agus struchtar
abairte cui chun
go gcuideoidh

sé le daoine

ciall a bhaint as
téacs™* agus chun
teachtaireacht a
chur in ial. Tugann
an paiste minia
agus udar leis na
roghanna sin.

Déanann an paiste
plé ar struchtar
abairte na Gaeilge,
an Bhéarla agus
teangacha eile.

Léirionn an paiste
go dtuigeann

sé an tionchar

a bhionn ag
cinealacha éagsula
abairte (cineal
abairte agus fad
na habairte) ar an
téacs*™* a bhionn a
chrutha aige.

Déanann an paiste
machnamh ar

na foinsi agus ar
na straitéisi a
d’asaid sé chun
focail a litria

agus déanann

sé measunu ar

na foinsi agus na
straitéisi sin.

Fiosraionn an
paiste an chaoi

ar cuireadh
caighdean oifigiuil
na Gaeilge le
chéile agus pléann
sé an aidhm ata
le Caighdean
Oifigiuil na
Gaeilge.

Aithnionn an
paiste difriochtai
idir leaganacha
caighdeanacha
agus leaganacha
malartacha agus
téacs™* a chruthua
acu.

Déanann an
paiste measunu
ar na straitéisi

a Gsaideann sé
chun stor focal a
aimsiu agus agus a
shealbhu ionas go
mbeidh sé in ann
leas a bhaint astu
chun téacsanna**
a chruthu.

Aithnionn an
paiste an teanga
oibiachtuil agus
suibiachtuil

a Usaidtear i
seanrai( éagsula
agus déanann sé
machnamh orthu
nuair a bhionn
stor focal 4 roghnua
aige da théacs™*.

Aithnionn an
paiste go léirionn
stor focal/teanga
airithe claontacht,
steiréitiopa,

agus fabhar agus
smaoinionn sé air
sin agus téacs™* a
chruthq aige.

Déanann an paiste
measinu ar na
foinsi a roghnaionn
sé da théacs**
agus tugann udar
leis an rogha sin.

Déanann an
paiste machnamh
ar na gnéithe

da théacs** ata
sainiuil da ghuth
pearsanta féin.

Fiosraionn an
paiste tuairimi,
peirspictiochtai,
agus cultair
éagsula agus
déanann
machnamh
orthu chun leas a
bhaint astu chun
téacsanna™* a
chrutha.

Tugann an paiste
udar leis na
roghanna a rinne
sé agus téacs™¥

a chruthi aige

ar mhaithe le
cuspoir agus lucht
éisteachtalléite
éagsula.

Tugann an paiste
udar leis na cinnti
a ghlac sé agus
aiseolas feiliunach
a roghnu aige
chun a théacs™** a
leasu.

Tugann an

paiste cuiseanna
leis na huirlisi
profala agus
eagarthéireachta
a d’asaid sé chun a
théacs™** a leasu.

Minionn an paiste
na straitéisi agus
na scileanna a
d’asaid sé le linn
phroiseas na
scribhneoireachta
agus tugann sé
udar/caiseanna leis
na roghanna sin.

Déanann an paiste
measinud ar an
tionchar a bhionn
ag a fhéiniulacht
agus a chultar

(n6 cultdiir eile

sa phobal) ar na
téacsanna*®* a
chruthaionn sé.

Déanann an paiste
measini ar an
ngaol a bhionn idir
réim teanga agus
aidhm an udair.

Léirionn an

paiste téacs**

ar bhealach
cruthaitheach
agus tarraingteach
ar mhaithe le
cuspoiri agus lucht
éisteachtalléite
éagsula.
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