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Presenter Notes
Presentation Notes
Key Message: In how we plan to support your regulation, and in the spirit of Universal Design for Learning, where “ready/paying attention” will look different for everyone, you are invited to engage with the session in any manner that best facilitates your own learning, while also being mindful to be respectful of others using the space for their learning. 


If you need to fidget, move around in your seat/stand up/ have a walk at the back or side of the room or take a moment to stay engaged please do, equally as we move through the presentation please use any learning tools and strategies that best support you to process the information – note-taking, doodling, drawing, photographs, voice notes. We will be taking time to reflect and discuss throughout the presentation, please feel welcome to participate in a way you are comfortable with – taking time to individually reflect, or discuss in pairs or in the larger group. 
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Presenter Notes
Presentation Notes
Key Message: Modelling the strategy of a visual schedule, one of the most effective ways we communicate to learners what they can expect to experience during a block of time. 

Our visual schedule for the session will give you an idea what you can expect, a visual schedule is one of the most effective ways we can communicate predictability and consistency to our learners. During this session, you can expect that we will be …..



What is NCSE Relate?

https://ncse.ie/relate

QR Code for NCSE
Relate Resource
Padlet

QR code for NCSE
Relate Spotify
Playlist
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Presenter Notes
Presentation Notes
Key Message: Highlighting the three parts of the Relate resource and how we can use learning and/or the strategies and approaches from each in promoting a regulation first environment where understanding and connection are at the heart of all interactions, and reframe behaviour to best support children/young people.

Relate comes in three parts – We will explore the principles and how these evolved into an inclusive vision, the second part is the Elements which act as a pathway for adults using the resource and finally Relate’s Toolkit- a range of specifically designed tools for educators to use which promote the principles and elements and embed them in daily practice in schools. 



NCSE Relate
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Shifting from: Moving towards:
Seeing behaviour as something to manage Recognising behaviour as communication

and working to address unmet needs

Hypothesising functions of behaviour Recognising stressors and understanding
the influence of the environment

Relying on reinforcement through rewards Finding intrinsic motivation by reducing barriers
Changing behaviours Changing the environment to increase wellbeing
Collecting data on ‘what is happening’ Collecting data on ‘why it is happening’,

with factors such as intensity and duration examining stressors and occurrences in the day
Finding the problem Leading with strengths and remaining

solution Tocuseu

Focusing on when behaviours happen Focusing on when they don't happen and
identifying what is successful at that time

Compliance Connection
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Presenter Notes
Presentation Notes
Key Message: Introducing the eight principles of Relate in the context of sharing Relate’s vision for inclusive and relational approaches.

NCSE Relate was developed guided and grounded in eight principles and they should be considered in every action.
These principles were considered throughout the resource’s design and development and were instrumental in developing Relate’s vision for inclusive and relational approaches. 

Rights based: informed by the rights of all students. The best interests of the child must be the primary consideration in all actions concerning children. The United Nations Convention on the Rights of the Child and The United Nations Convention on the Rights of Persons with Disabilities (Article 7 – Children with disabilities) underpin all principles, elements and approaches in this document

Student Voice: Students have a right to express their views, feelings and wishes in all matters affecting them. Student voice is fundamental to all actions taken concerning students. The Lundy Model in described in detail within Relate and easy to implement practical strategies such as the Five Finger Strategy (Ross Greene) or simple visual scales – (facilitator models/shows) are explained in the resource.

Regulation First: 

4. Neuro-affirmative: Neurodiversity affirming means considering the needs of all in decision making, ensuring that everyone is represented and that people who are not represented by the majority are consulted and understood.

5. Staff and student wellbeing: Student and staff wellbeing is of the utmost importance. When engaging in regulation-first support, we know that the wellbeing of supportive adults is key to their practice as co-regulators

6. Unconditional Positive Regard: unconditional positive regard is a caring attitude towards another, where the other person is authentically valued and totally accepted without judgement. While it does not mean that all of their actions are approved of, viewing the person with unconditional positive regard fosters the development of safe, trusting and honest relationships, crucial for change

7. Solution Focused: Solution-Focused Practice (SFP) is a change-focused approach that helps people to find ways forward from difficult or challenging situations by focusing on what is wanted in the future and what is already working, and focusing on solutions rather than problems (Ajmal & Ratner, 2020).

8. Universal Design for Learning: A framework to improve accessibility and learning for all students, Aims to give all learners the same opportunity to achieve, Strives to create meaningful and purposeful learning experiences for every student.







Six Elements to Support Student Participation
and Engagement

Classroom
Element



Presenter Notes
Presentation Notes
Key Message: Brief overview of the six elements in the resource, you will refer to them at stages throughout the session and it is where school staff can find ideas/strategies and approaches in planning the reduce stressors to enhance participation and engagement. 


Relate Toolkit
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Presenter Notes
Presentation Notes
Key Message: Brief signposting the group towards the Toolkit of templates and resources. Mention how you will refer to some of these in more detail over the course of the session.


A Regulation TUkEE
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Presenter Notes
Presentation Notes
Key Message: Modelling use of visual schedule, “now we’re going to be looking at stages of regulation, and why it’s important in the context of reframing behaviour”



What is Self—regulation? Matching your energy l

>
level to the
environment and task

Self-regulation is a complex higher

level executive functioning skill. Focusing on the task
at hand

It is the ability to manage your own

energy levels, emotions, Wil for £

behaviours and attention, in ways taking turns

that support you to establish and S
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Stages of Regulation

Student needs
an adult to plan
and provide
regulation
opportunities

_ )

Student can
regulate with the
help of an adult
(Co-regulation)

- _J

Student begins

to show
independent
regulation skills,
at times.
__ »

Understanding when
to regulate
independently vs
when to co-regulate.
(approximately 23-
25 years old by the
time this part of the
brain develops)

_
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Presenter Notes
Presentation Notes
Key Message: Highlighting the developmental stages of regulation including the journey towards self-regulation, and how we need to shift our focus from a developmentally unrealistic expectation that students should be regulating themselves and instead create a supportive learning environment, that understands that all children/young people will need some level of regulatory support from adults in schools. 

The ability to ‘self’ regulate is developmental, it is not a skill that we are born with, We learn to self-regulate by first being regulated by others (co-regulation), adults plan and provide for our regulation. Then children and young people start to learn self-regulation skills from the adults in their environment by seeing those skills modelled and practiced.
It is important we have realistic expectations of our students when it comes to their regulation. The part of the brain where self-regulation takes place doesn’t fully develop until we are approximately 23-25 years old, so all children and young people, at all stages of their educational journey will  need some level of regulatory support from the adults.




Co-regulation

S

You, the adults in the room are the co-regulators, you are
the most valuable environmental and regulatory tool
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Presenter Notes
Presentation Notes
Key Message: Highlight the value of the adult’s role as a co-regulator.

“When their storm meets our calm, co-regulation occurs” – Responding as calmly as possible, is a key role of a co-regulator. If you are finding yourself becoming stressed or heightened, can you pause, maybe do some conscious deep breaths, and give yourself some time to process what’s happening in order regulate and respond in a more effective way? If not, is there an opportunity for another adult to swap out with you? Can you call for support/assistance? Is there a plan in place should something similar happen again so that next time we know what to do and it can help us feel calmer. A key thing to remember is that very often when a student is not engaging with our teaching, or when they are distressed they can say things to us or about us that might be frustrating, or upsetting, but we must remember that this is not personal, it may feel it in the moment, but its not, its a child/young person who is not managing or coping and showing us this through their words or actions. 







Being a Co-regulator

Foster a culture
of positive and
respectful
relationships

Planning to
support students’
regulation —The
Stressors Tool

Model regulation
strategies

Predictable and
consistent

Mindful of your
own regulation

Elements

Give space and
time when
needed

Principles

Toolkit
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Presenter Notes
Presentation Notes
Key Message: Signposts to aspects of the Relate resource which staff can explore to validate /add to their practice as co-regulators. 

Foster a culture:  Creating a safe and welcoming environment (physically and emotionally), a focus on collaborative working relationships, developing confidence and self-esteem and resilience NCSE Relate Principles and The Relationships Element may be useful.

Predictable and Consistent: As best we can be predictable and consistent in how we interact with students, so that we can establish trust with them workday establish boundaries as well as creating school days that are predictable and consistent for students so that school becomes a your they feel safe to be in. The Classroom Element and the Teaching Element may be useful here.

Planning to support: If you recall the developmental stages of regulation the first stage involved adults planning and providing for student’s regulation needs – Do you have simple school/class systems in place to support unmet basic needs? – Perhaps having spare changes of clothes, breakfast clubs or available snacks, movement opportunities, quiet spaces etc. The Stressors Tool is a useful tool to plan for but also document all you are doing to meet the regulation needs of students you are working with.

Mindful of your own regulation: You can’t pour from an empty cup. Consider what actions are you taking to actively support your own regulation in your life and during a working day - . Staff and Student Wellbeing / Phases of Support

Model Regulation Strategies: We model, model, model as the saying goes “We have to see it to be it” if students see us modelling/using regulation strategies, showing how we are self-regulating we are bringing their awareness to what regulated might look or feel like for them and how they can get there. PG 72 Relate: The Classroom Element has links to resources that include a range of regulation strategies .

At times one of the most supportive things we can do is give the student space and time to process or to regulate, we can still be nearby and show we are available to support through our body language, expression and brief statements of support – Phases of Support template can be helpful here.
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Presenter Notes
Presentation Notes
Key Message: Moving onto re-framing behaviour 


Exploring Stressors

“our ability to regulate
can be impacted by the
amount of stress that we
are tolerating ”

Stuart Shanker 2012

Extra Loads
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Presenter Notes
Presentation Notes
We are all different and have different coping strategies  but we also have different stressors individual to use, So if we think of a bucket each one of us today is carrying something in our bucket – to do list, after school activities , relationships , hunger tired. These loads affect our ability to regulate our emotions. Imagine now our students carrying these loads, some are carrying a lot more that others. 

Lets explore the loads domains of stress students can be exposed to 


Recognising Stressors

WHY this

2
student? WHY now?




NCSE Relate Model of Support
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Presenter Notes
Presentation Notes
Key Message: Introducing the relate model of support as a model to support all students and especially those who experience stress responses at school–starting at the centre and highlight each aspect working outwards.

We know that behaviour is a form of communication, but sometimes it can be challenging to figure out what is being communicated. The Relate Model of Support, emphasises the importance of getting to know the child/young person holistically and establishing trusting positive relationships. There are many resources and strategies in The Understanding Element and in the Relationships Element such as the “Getting to Know me Tools” and the Pace Approach (both in the toolkit) that can be used here. The resources, strategies and tools in the Exploring, Classroom and Teaching elements can be used in supporting you to develop the Inclusive Learning Environment of your school further. 





NCSE Relate Model of Support

U

What approaches, strategies,
resources or practices are in place
already in your school to .....

Get to know your students
Build relationships

Consider student strengths and
Interests
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Presenter Notes
Presentation Notes
Key Message: Allowing the participants time to discuss the good practice they have in place already and how this aligns to the Relate Model of Support.
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Presenter Notes
Presentation Notes
Key Message: We’re going to stay with the Relate Model of Support but focus in now on the outer circle, recognising and reducing stressors that impact on student’s regulation.


NCSE Relate Model of Support
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Ann McConnell
Presentation Notes
Key Message: Brief visual reminder of the Relate Model of Support


NCSE Relate Model of Support and the

Stressors Domains
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Presenter Notes
Presentation Notes
Key Message: Reinforcing the message that stressors are ‘extra loads’ that we are tolerating, we all experience them but what can vary from person to person is our tolerance of stressors and is our capacity to manage those ‘extra loads’ at any moment in time, When we can no longer tolerate those extra loads, the bucket overflows and we can experience a stress response. In the Relate Model of support, we categorise these stressors into six domains.

Remember the analogy of water filling the bucket from earlier?  the water being those inter-related stressors or those ‘extra loads’ that we are tolerating that can impact on our regulation? We are going to focus now on how we can proactively recognise student’s stressors and we are going to do that by considering stressors categorised under six domains - Cognitive, Pro Social, Social, Biological, Language and Communication, and Emotion. 

When we consider stressors, we can then plan to prevent or reduce the impact of stressors by adapting the environment and using strategies that build upon student strengths and interests, strategies guided by the RELATE Principles, so that those extra loads become more tolerable for students during the school day, 
There will be times where although we are able to reframe the behaviour and can recognise the stressor, reducing that specific stressor is out of our control such as student’s past or current life experiences outside of school. At these times, we focus on supporting students by removing or reducing the impact of those stressors in so far as possible while also focusing on stressors that are within our control within the school environment, –no strategy is minimal, we are working holistically to reduce/prevent behaviours of concern. 

We’re going to look at each domain in detail now and give some examples of what may be a stressor under each domain. Consider your own stressors in each domain as we go along. 



The comprises of the basic
physiological needs we need to successfully
function in life such as physical health, sleep,
nutrition, exercise including the role that the nervous
system plays in regulating energy levels.

Medical needs, being

unwell or in pain Hunger or thirst Poor sleep
Temperature, bright Limited exercise and
lights, loud spaces movement Sensory Overwhelm
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Presenter Notes
Presentation Notes
Key message: The biological domain relates to stressors that affect ones physiological system which can result in dysregulation. 

Hunger
•Thirst
•Being Sick
•Hearing Difficulty/Impairment
•Pain
•Poor Sleep	
•Temperature
•Extreme Weather 
•Bright Lights
•Loud Music
•Uncomfortable Clothing



Coordination Activity
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Presenter Notes
Presentation Notes
For in person training. This experiential activity will give participants chance to experience a biological stressor- coordination difficulty.
Presenter must model this and then ask for a volunteer
1. Arms out straight with back of hands touching.
2. Keep arms out straight and cross hands over so palms are touching together (arms should be crossed over each other).
3. Interlock fingers.
4. Keep fingers interlocked and pull hands back to chest and twist interlocked fingers into upright position (thumbs should be furthest away from chest.
5. Presenter instructs volunteer to lift a particular finger by pointing to it but do not touch the finger.
6. In pairs, take turns being pointer.

How did that feel? Frustrating? Confusing? Embarrassed? Imagine being in class and not being able to take your equipment out as quickly as anyone else- or rule your page/ write the date etc. Stressors would build quickly throughout the day.


The

recognises stressors that impact
the student in relation to social engagement.

Putting on a social
face when your
'social battery' feels
low

Not having anyone to
play with/chat with at
break times

One to one
interactions that feel
intense

Not being understood
by friends or
classmates

Expectation to fit into
different cultural
social norms

Working within a
group, participating in
circle time or public
speaking
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Presenter Notes
Presentation Notes
Key message: The social domain – draw attention that stressors can be inter-related across domains for examples “not having anyone to chat with at break time may also be inter-related with the language and communication domain, perhaps there is a speech language and communication need impacting on the student and their friendships? 

Examples of social stressors: 
•	Being a quiet person in a loud world
•	Being left out of a group / feeling rejected
•	Putting on a social face when your 'social battery' feels low
•	Working within a group when you are struggling to connect with those around you, participating in circle time or public speaking
•	Being in a setting where you are expected to use 'small talk'  
	Not being understood by friends or classmates
•	Fitting in to different cultural social norms
•	One to one interactions that feel intense (this could include the SET room)
•	Not having anyone to play with/chat with at break times
•	Peer pressure from friends or other classmates



The Pro-social domain includes the energy and
emotions we take on from others. This includes
empathy, relating to others, social approval and

‘fitting in’.

Conflict or changes
in the family

Digital technology
and social media

World events

Bullying

Academic pressure

Socio-economic
stressors
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Presenter Notes
Presentation Notes
Key message: Signs of prosocial stress.. Read the slide. 
Examples of pro-social stressors: 
•Peer Rejection
•Bullying
•Conflict in the family
•Academic pressure
•Cultural or socioeconomic stressors
•Digital technology	•	
Transitions and changes
•World events
•Injustice
•Sharing
•Fatigue



In the Emotion domain, a regulated student can
monitor, cope with and adapt their responses to any
strong emotion, such as intense feelings of
happiness, curiosity, excitement, frustration, fear or

worry.

Emotion

An intense surprise, Feeling or being Not feeling safe, not

over-excitement,
anticipation during
build up to events

responsible for other
people

feeling that they
belong, falling out
with peers

A grief/loss of a
significant person or
relationship

Changes in family
circumstances

Experiencing
disappointments or
frustrations
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Presenter Notes
Presentation Notes
Key message: Emotional domain includes any strong emotion, positive and negative emotions that can impact on a person’s regulation. 


Examples of emotion stressors:
•	An intense surprise, over-excitement
•	Anticipation during the build up to birthdays or holidays
•	Feeling or being responsible for other people
•	Not feeling safe, not feeling welcome or that they belong
•	Feeling fearful e.g. fear of trying something new, general fear, such as, heights, spiders
•	A grief/loss of a significant person or relationship e.g. parents, grandparents, sibling, peers, pets, neighbours, placement in foster care
	•	Feeling lonely or experiencing conflict e.g. disagreements, falling out with peers, confrontation
•	Experiencing disappointments or frustrations
•	Comparing themselves with peers or others, feeling embarrassed, low self-esteem
•	Anxieties due to changes in family circumstances e.g. moving house, parental separation, new siblings, new relationships
•	Intense feelings due to a parent or family member being sick, e.g worry, anxiety, guilt



The Cognitive domain focuses on the processes
of memory, attention, the acquisition and
retention of information and problem solving

Cognitive

L Too much inferring no Information presented
Slower processing in clearly stated too quickly or slowly
a speedy world expectations

Constant new
learning without
connection to prior
learning

Making decisions Working memory
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Presenter Notes
Presentation Notes
Key message: Cognitive stress is caused by difficulty processing certain kinds of information.

Examples of cognitive stressors: 
•	Reading challenges	
•	Making decisions	
•	Slow processing in a speedy world
•	Constant new learning	
•	Multitasking	
•	Too much inferring vs clearly stating expectations
	•	Information overload	
•	New information that doesn’t fit in to what you currently ‘know’
•	Learning something new
•	Information presented too quickly or slowly	
•	Working memory	



O O

The Language and Communication domain

L 'aim | recognises that students with speech, language and
<pnicetr  communication needs (SLCN) can have difficulties

In understanding what others say to them and may

have expressive language difficulties

Difficulties
understanding
curriculum and a wide
variety of texts

Using increasingly

complex language
(oral and written) to
engage with learning

Having the language
skills to seek
clarification or help

Using language to
problem solve and
resolve conflicts

Unable to name the
emotion and express
how they are feeling

Difficulties explaining
their actions clearly
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Presenter Notes
Presentation Notes
Key Message: The support that teachers provide to children with SLCN can enable their access to the curriculum and their participation in all aspects of school life. 

Langugae and Comm stressors may include:
•	Using increasingly complex language (oral and written) to access and engage with learning
•	Need to learn thousands of new vocabulary terms
•	Difficulties understanding curriculum reading and understanding a wide variety of texts
•	Unable to name the emotion and express how they are feeling
•	Difficulties explaining their actions clearly	
•	Having the language skills to seek clarification appropriately if they have not understood
•	Using language to problem solve and resolve conflict with peers in school 



Hugo is a 9 year old boy, he is in primary school and he is
autistic. Hugo can communicate verbally using a variety of : A -
sentences. He loves to talk about Star Wars and to share facts

with his friends. Hugo benefits from visuals to support his

comprehension of classroom instructions and to help him to
complete his work. However, he generally does not ask for his

teacher’'s help when he is struggling to understand what to do.

Hugo’s teacher reports that he has strengths in science and maths. During free time

on Fridays, he enjoys engaging in construction activities by himself.

Hugo has two friends that he interacts and plays with on the playground. He can find
the playground overwhelming and he does not like loud noises. Hugo can find it
difficult if his two friends are absent from school and tends to walk the periphery of
the playground alone. Hugo can be sensitive to some textures and touch and can
become upset if children bump into him on the yard. He avoids certain activities in
the classroom and sometimes opts out of participating in PE. His teacher has noticed
that he has difficulty with tasks like tying his shoelaces and throwing and catching a
ball.

Hugo enjoys predictability in his daily routine and can become stressed if this
changes. His teacher has also noticed that he can become tense or anxious when
he is overwhelmed. At these times, he reports that he finds it hard to express himself

or understand what his teacher is saying.
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Presenter Notes
Presentation Notes
Key Message: Modelling the use of the Stressors Tool using a case study. 

Part 1: Recognising stressors: 
Give participants a copy of this case study and a copy of the stressor tool/ editable PDF. Participants are divided into groups of 3. Each group has to read the case study and underline sections that describe stressors under each domain (e.g biological domain). Give the participants 10 minutes to complete the task. Presenter will support each group as needed.


Meet Hugo
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 Hugo is a 9 year old boy with autism, loves stars wars
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and sharing with his friends
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Loves to communicate with his \
‘ teacher with on task, visuals |
help support his comprehension
of school day. He can be slow to |
use these and ask for help
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( Hugo enjoys predictability and \

routine of school, can get
distressed with changes
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Hugo tires easily due to poor \
| sleep pattern and can become |
overwhelmed at lunch time due

' to smells from hot lunches
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Presenter Notes
Presentation Notes
USE THE PRINT OUT OR THE PICTURE PROFILE 


RECOGMISING STRESSORS ' REDUCING STRESSORS
Recognising and reducing stressors is an impartant part of reframing behaviour. Start with the student's RECOGMNISING STRESSORS REDUCING STRESSORS
strengths and interests. Thenfill out the potential stressors that you recognise through your own
observations or what you have learned from the student, their parent/caregiver or other supporting adulis.
When you have recognised the stressors, consider how you might reduce some of themn with consideration
to the student’s strengths and interests. Some will be cutside of your contral. ﬁ}
Sadul
Student Name: Student's Strengths and Interests Date:
RECOGNISING STRESSORS ’ REDUCING STRESSORS
i)
RECOGMISING STRESSORS } REDUCING STRESSORS
RECOGMISING STRESSORS > REDUCING STRESSORS
@ An Chombhairle Naisiinta
S um Oideachas Speisialta
National Council
for Special Education



Presenter Notes
Presentation Notes
The stressors tool in relate help us make a proactive plan based on the holistic needs of the child and using all the data we have gathered as we have worked from the inside out of our relate model of support. 

This tool helps us stay in that preventative spaces, we were are making adaptions and taking steps to reduce or remove stressors that can fill up our students bucket. 
Sometimes the simply act of identification is enough for us to adapt our questioning styles of the demands  we place on our students in terms of their behaviour and regulations needs


STRESSOR TOOL

Recognising and reducing stressors is an important part of reframing behaviour. Start with the student’s
strengths and interests. Then fill out the potential stressors that you recognise through your own
observations or what you have learned from the student, their parent/caregiver or other supporting adults.
‘When you have recognised the stressors, consider how you might reduce some of them with consideration
to the student's strengths and interests. Some will be outside of your control.

Student Mame:

Hugo

Student’s Strengths and Interests Date:

Star Wars; Loves sharing facts with friends; Strengths in
Science and Maths; Doing construction activities

RECOGMISIMNG STRESSORS

Fear of trying something
new

Can become tense and
anxious if overwhelmed

RECOGNISING STRESSORS

Playing with other students
on yard when friends absent

Avoids group work

Avoids PE

Extreme weather

Loud noises in
playground

Textures and touch

RECOGNISING STRESSORS

Information overload
Learning something new

Difficulty remembering
sequence of an activity
(e.g. shoelaces)

Social story, Sensory room
in event of thunderstorm;

Headphones for
playground;

OT programme
Sensory audit

RECOGNISING STRESSORS

REDUCING STRESSORS
Visual schedule;
Preparation for new
activity;

Task analysis and
checklist for tying shoes

RECOGMISING STRESSORS

Does not ask for teacher’s
help

Difficulty with expressive
and receptive language
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REDUCIMG STRESSORS

Key adult;
PACE approach;

Incredible 5 point scale;
Calm down corner

REDUCIMG STRESSORS

Buddy system: 2 familiar friends
+ 1 new friend;

SET: Star wars board game;

SET: Ball games in small group

REDUCIMG STRESSORS

REDUCING STRESSORS

Clear instructions for each task
using various modes: visual,
video modelling, role play;
Clear concise language from
staff with visual;

Processing time



Presenter Notes
Presentation Notes
Key Message: Show a sample of the completed Stressor Tool to conclude the group activity –important to highlight that all strategies suggested by the group in their stressor tool are valid .The collaboration and solution focused conversation that happens in the process of completing the stressor tool is so valuable in selecting strategies and resources that are a good fit with the student and helping us to stay reflective on the supports we have in place already. Important to not get overwhelmed, prioritise and make a plan on which strategies to start with and build from there.

There’s no right or wrong suggestion. The Relate resource can support you in finding strategies and supports. Collaboration and solution focused discussion with those who know the student best and the student themselves will lead us on the right path in supporting.



Visual Schedule
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Presenter Notes
Presentation Notes
Key Message: We’re coming towards the end of the session now, but before we finish up we are going to take a moment to process all you have heard and consider your next steps.


NCSE Relate Model of Support- Reflection

We cannot change a student’s lived experience

We can shape what happens inside the school
day

Reflection helps us see stressors through a
solution focused lens

Reflection helps us choose responses that counter
stress, not add to it
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Presenter Notes
Presentation Notes
Key Message: Allowing the participants time to discuss the good practice they have in place already and opportunity to see how these align to the Relate Model of Support- Getting to know the student, building relationships, incorporating student strengths and interests, 


Pause and Process Your Power

Pause: Step back and reframe: “This
may be coming from experiences |
cannot fix”

Process: Ask yourself: “What can | U

influence right now?” \/—

Position: Use your power to create &/
safety, predictability and calm.
G | on o i
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Presenter Notes
Presentation Notes
Key Message:  To acknowledge that while there are stressor we cannot reduce 


Take a Moment...

Now ) Next Then J
What am | What is within || How can | put
powerless to my power ? that into
change in practice?
terms of my
students?

J

)f:u:\w\ An Chombhairle Naisiunta
g7 sy
e || ‘Igg

um Oideachas Speisialta
National Council
for Special Education


Presenter Notes
Presentation Notes
Key Message: Reflect on the session and if comfortable share some things they might do differently following the learning over the session



How to continue your Relate journey?

We provide whole school
seminars to enhance
understanding .

In person and virtual teacher
professional learning seminar

A toolkit with useable, practical
resources.

QR code to go here
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Presenter Notes
Presentation Notes
Key Message:
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